JOURNAL OF Print ISSN 2984-8288
INTERDISCIPLINARY Online ISSN 2984-8385
PERSPECTIVES

JOURNAL OF
INTERDISCIPLINARY
PERSPECTIVES

Volume 2, Issue 12, No. 1 Published monthly by:
December 2024 The Wise Researcher

www. jippublication.com



JOURNAL OF
INTERDISCIPLINARY
PERSPECTIVES

Indexed in:

D_cwaraeny A )
(N )
S

@@Q &

Pﬁ‘ Google Scholar

Crossref

‘\ é;.\\ ‘e-"ﬂx I
‘x:\\ \":\.;ﬁ “\J\
A~ DU



[This page is left intentionally blank]



Anastacio G. Pantaleon, Jr., PhD
John Robby O. Robinos, PhD
Josefina D. Ortega, PhD
Diosdedet C. Labordo Jr., PhD
Victoriano P. Barliso Jr., PhD
Christian T. Galgao, PhD
Jesson L. Hero, PhD

Maria Chona Z. Futalan, PhD
Debapriya Ghosh, PhD
Francis Ion C. Sangil, PhD
Princess Fe Caballes-Deliva, PhD
Ana Isabel M. Mardones, PhD
Jeddah Q. Justol, PhD

Jaime Boy U. Ngag Jr, PhD
Carlo Joseph M. Juanzo, PhD
Ian Gaylawan Caliba, PhD
Domenic T. Sanchez, PhD
Josefina C. Ochoa, PhD
Marivel F. Paycana, PhD

Leo D. Rayon, Jr., PhD
Christina Dionisio- Vicencio, PhD
Jon Paul M. Reyes, PhD
Darwin D. Diola, PhD
Josephine O. Oted, PhD
Al-Ramil V. Sakilan, PhD
Juliet M. Capuz, PhD

Rene G. Nanit, PhD

Eduardo K. De Guzman, PhD
Estella A. Cayabyab, PhD
Philner P. Salindo, PhD
Dayanara P. Besa, PhD
Isagani M. Tano, PhD, DIT
Mary Vida L. Tumbali, PhD
Santosh Reddy Addula, PhD
Edgar O. Fernandez, EdD
Roniel Sanchez Fortuna, EdD

Editorial Board

Editor-in-Chief
Angelo A. Acenas, PhD (c)
Editorial Board Members

Christopher S. Vicencio, EAD
Denmark S. Macalisang, EAD

John Cliford M. Alvero, EAD
Felipe B. Sullera Jr., EAD

Jeger P. Paragas, EAD

Edilhynie M. Jambangan, EAD
Romario P. Ybaiiez, DPA

Michael Jere’ D. Abiol, DM

Jereco Jims |. Agapito, DM

Donald M. Patimo, DM

Rosalinda Saquing-Guingab, DComm
Maria Domnena I. Anog, Dev.EdD
Mark Anthony N. Polinar, DBA
Daryl B. Valdez, DIT

Ronald E. Almagro, PhD (c)

Carie Justine P. Estrellado, PhD (c)
Noel P. Munda, PhD (c)

Orville ]. Evardo Jr., PhD (c)
Renniel Jayson ]. Rosales, PhD (c)
Jay B. Fallan, PhD (c)

Mee Ann Mae Loria-Tungol, PhD (c)
Nikka Mae . Adling, PhD (c)

Jolo Van Clyde S. Abatayo, PhD (c)
Abrahem P. Anqui, PhD (c)

Ofelia A. Labrado, PhD (c)

Felix E. Arcilla Jr., PhD (c)

Jigger M. Tomarong, PhD (c)
Louiesito A. Magnaye, Jr., PhD (c)
Anthony A. Alagon, PhD (c)
Pramita Kaur Sidhu, PhD (c)
Eugine B. Dodongan, PhD (c)
John Vincent L. Santos, , PhD (c)
Roberto L. Rodriguez Jr., PhD (c)
Joshua Urrete, PhD (c)
Constantine M Bautista, PhD (c)
Ofelia Aljade E. Ramos, PhD (c)

Editorial Staff
Rosellnica B. Acenas, LPT

Rujube H. Hermano, PhD (c)
Meriam A. Enaldo, PhD (c)

Jessie Richie N. de los Santos, PhD (c)
Raymund M. Igcasama, EdD (c)
Glen B. Millar, EdD (c)

Charlene Joy G. Oliveros, EAD (c)
Mary Joy E. Guevarra, EdD (c)
Frances Allen P. Eballa, EAD (c)
Mary Cecille C. Arciaga, EdD (c)
Ryan C. Tura, EAD (c)

Neilbrien A. Pamo, EdD (c)

Jhon Benedict L. Layoc, EdD (c)
Joy A. Bellen, EdD (c)

Francisco J. Sedillo Jr., DM (c)
Devin L. Revilla, DM (c)

Jordan M. Cabaguing, DBA (c)
Moses G. Manalang, DBA (c)
Kevin L. de Vera, DSD (c)

Shiela Marie B. Alia, ME, MSc
Francis C. Rayo, MAEd

Jhonas S. Lumanlan, MAEd
Sheenah May P. Manggao, MAEd
Karen Muae L. Elen-Hablan, MAEd
Elmar A. Cundangan, MAEd
Emmanuel L. Templa, MPA

John Louise M. Marcaida, MPES
Reynald Alfred G. Sy, MAELT
Bench Go Fabros, MSEd

Jules Alexis B. Dajay, RN, MAN
Rodmie Oliver E. Pumaras, MIH (c)
Camille V. De Leon, MSc, RPm, RPsy
Architect Archemedes G. Wabe,
MAURP

Mae Anne M. Villarosa, MASE



The Journal of Interdisciplinary Perspectives (JIP) is a scholarly publication that embraces
both multidisciplinary and interdisciplinary approaches. It operates as a peer-reviewed, open-
access journal available in both printed and online formats. Manuscripts meeting the general
criteria of significance and scientific relevance are welcomed for submission to the Journal.

JIP accepts original research articles, review articles, and reports across various disciplines such
as Education, Business and Management, Engineering, Science and Technology, Philosophy,
Humanities, Psychology, Social Sciences, Information Technology, Economics, History,
Languages, and Agriculture.

Our mission is to harness the power of research for positive impact by facilitating simplified,
accessible, and quality publication of relevant research works across various disciplines at all
levels of education.

Copyright 2024
By The Wise Researcher

All rights reserved.

Copying of a single article for research purposes is permitted, but multiple reproductions of parts
thereof without the written permission of the copyright owners constitute a breach of copyright.

Published and exclusively distributed by The Wise Researcher
Address: Katipunan St, Tisa, Cebu City, Philippines
Tel # (+32) 238 2027
Email: submissions@jippublication.com



10

11

12

Table of Contents

Gamified Learning in Selected Business Mathematics Topics:

A Mixed Methods Approach
Cherry Ann S. Duerias, Marichou L. Carreon

The Reflective Practices among English Teachers:

A Phenomenological Inquiry
Argie O. Suello

Influence of Teachers’ Work Conditions on

Classroom Management Practices
Rose B. Impuesto

Volunteer Online Counseling during COVID-19:

Insights, Practices, and Future Directions
Josefina C. Ochoa, Agnes dR. Crisostomo, Ma. Adora C. Tigno, Estrella Ranas

Mediating Effect Of Social Support Between Existential

Gratitude And Life Satisfaction Among Young Adults
Via Maria Zen A. Parabuac

Factors Influencing the Performance of Department of Public
Works and Highways Field Engineers: Input for Supervisory

Project Management Plan
Roderick L. Floria, Susana C. Ala

Epistemological Beliefs and Information-Seeking Behavior

of Graduate Students in Lanao Del Sur, Philippines
Faishanie P. Macalantong-Casan

Adversity Quotient, Leadership Resilience, and Mentoring

and Coaching Strategies of Instructional Leaders
Mary Jane D. Tipolo

Dancing Through Time: Unveiling the Cultural Evolution of

Cagayan de Oro’s Oro Higalaay Festival
Alice B. Artazo, Lourdes Tolod, Jason O. Manaois

Quality Management System Practices among Higher
Education Institutions in Region XII, Philippines

Jonathan P. Roque, Diane Mae Ulanday-Lozano

Leadership Styles, Motivation, and Work Performance of
Librarians in Davao Region, Philippines

Ella Lea Mae P. Aure, Garry L. Bastida

Exploring the Impact of Modern Rice Farming Technologies
on Small-Scale Rice Farmers in Tanauan, Leyte, Philippines

John Paul Villanueva, Samuel S. Sudario, Jenny Babe V. Vertudes,
Gil Patrick P. Carrata, April Rose C. Advincula

Page
6

16

31

49

57

68

77

92

112

125

139

146



13

14

15

16

17

18

19

20

Human Resource Management Processes for Achieving
Quality Teachers Through the Lens of Career Progression
Sheila Mae O. Torquido, Arbaya H. Boquia

Destination Image of Boracay Island and Tourist
Satisfaction: Bases for Strategic Tourism Development Plan
Enhancement

Rechan A. Casidsid, Tonylen S. De Jose

Socio-ecological Analysis of the Coping Mechanisms of
Filipino Rural Health Midwives during the Pandemic

Art V. Domingo, Jean F. Domingo, Jinky P. Flores

An Exploratory Study on Motivations and Outcomes of
Academic Achievement Capitalization on Social Media

Angeline A. Paumar, Francine Faith A. Villanueva, Thea Angela R. Romero,
Evelyn C. Bagaporo

Knowledge, Attitude, and Practices Regarding Antibiotic
Misuse among Residents of San Pablo City

Jharen Fae C. Cacao, Rosella Eunice M. Sagun, Aldeone Ceazar C. Pabustan,
Nicole Ann D. Bonilla, Ma. Christina Maxine B. Matuto, Girlie Mannphy A.
Lacambra, Marc Lester F. Quintana

Knowledge, Attitude, and Perceived Stigma Towards Mental
Health: Basis For Community-Based Program

Angelica Jane I. Evangelista

Antimicrobial Activity of Kangkong and Paragis Leaf
Extracts against Klebsiella oxytoca

Raymund ]. Capagas, Daren Cian D. Capuno, Mary Joy E. Gabao, Arian R.
Mamposte, Jullia Franchesca R. Panganiba, Marc Robin S. Pantino
Linking Entrepreneurial Competencies and Financial Risk:
Pathways to Sustainable Business Growth

Donald Cyndyl L. Miguel, Rosalie C. Gemina

156

166

172

181

190

199

206

216



21

22

23

24

25

26

27

28

29

30

31

Table of Contents

Lived Experiences of Families With a Schizophrenic
Member: A Phenomenological Study

Jessa V. Alfanta, Jilmee D. Rodrigo, Jinky Marie R. Guinea

Structure, Modeling, Differentiation, and Assessment as

Instructional Approach to Teaching and Learning
Bb Girl Archibeth C. Flamiano, Mildred F. Accad

Embracing Humility: A Case Study on the Transition of

Former School Leaders to Subordinate Roles
Cedar Jan G. Agua, Princes Joy G. Arambala, Edroslyn |. Fernandez, Meralou
M. Idulsa

Effectiveness of Laboratory Worksheet with Problem-Based
Learning Approach for Enriching the Least-Learned

Competencies in Life Science
Shaina D. Benedicto, Minie L. Bulay

Analysis of the Alignment of K to 12 Most Essential Learning

Competencies, Instruction, and Assessment Tools in

Statistics and Probability
Khriselle Mae A. Beting

Insiders’ Voices: The Case of Informal Teacher Leaders in

Lanao del Sur, Philippines
Minerva S. Madid, Wardah D. Guimba, Minerva-Saminah M. Naga,
Lotis B. Daguisonan

Functionality of Learning Sites for Agriculture as Farmers’

Field Schools in the Province of Benguet, Philippines
Alexander G. Killip Jr.

Perspectives on Mother Tongue-Based Multilingual
Education Implementation in the Philippines

Jhonas S. Lumanlan, Ryan De La Torre, Fevvie Von Asistio, Lani G. De Guia,
Hoa Do, Eduardo Teodoro Jr. Ramos, Ma. Jhona B. Acunia

Cultural Diversity and Students’ Learning Outcomes in
Social Science

Eden Grace V. Tabanao

Teachers’ Instructional Practices vis-a-vis Students” Interest
in Learning Mathematics

Joel T. Ubat, Primo B. Ogatis, Roseville Kelenne W. Samonte,

Sylvester Epemar B. Celestial, Guadiosa U. Villalon

Learning Modalities and Styles of SPED Students and
Interns: An Assessment During the COVID-19 Pandemic
Maria Magdalena B. Sabando, Joel T. Ubat, Von Bruun M. Pelletero,

Disafe A. Dini-ay, John Anthony M. Cabildo, Jefie D. Butalid

Page
223

237

253

268

276

293

308

319

326

335

344



32

33

34

35

36

37

38

39

40

Explanatory-Sequential Study of the Real Property Appraisal 351
System and Challenges in Calamba City Assessor’s Office

Laurence B. Alcachupas

Sustainable Development and Human Rights: Christianity as 365
Mediator

Ryan Vincent F. Alisaca

Development and Assessment of Kamote Leaf Extract as 376
Potential Localized pH Paper

Christopher Bernard S. Benong, Jesson B. Belen, Shery-Ann T. Benong

Enhancing the Numeracy Skills of Grade 8 Students through 382
Quizizz: An Interactive Learning Approach for Improved

Mathematical Proficiency
Jan Angelo G. Morata

Gratitude as Predictor of Psychological Well-Being Among 391
Secondary Students

Mark Anthony B. Manalo, Cindy P. Molina, Jerald Q. Vergara

Commuters’ Preferences and Willingness to Pay for Modern 400
Public Utility Vehicle (MPUV)

Ivy A. Lalio, Gladys M. Navarro

The Influence of Digital Skills and Family Financial 411
Resources on Educational Outcome among Senior High

School Students
Jan Angelo G. Morata,Jeric M. Rima

Enhancing Students' Experience at Sultan Kudarat State 417
University

Jonathan P. Roque, Neljaye M. Manaya

Technological and Pedagogical Knowledge in Relation to 424

Teaching Proficiency among Criminology Faculty
Rey James L. Amba, Chibert L. Jala



41

42

43

44

45

46

47

48

49

50

51

Table of Contents

Efficiency on the Move: Assessing Operation Management
Practices and Developing a Strategic Plan for Bus Companies
in a Philippine Provincial District

Gerard P. Velez

Teachers’ Financial Literacy, Concerns, and Well-Being: A
Basis for Financial Program Design

Enrico D. Zerna

Social Media Engagement and Students' Critical Thinking
Disposition Influenced by Their Information Skills

Hazel B. Soriano, Garry L. Bastida

Environmental Literacy among Pre-Service Teachers Towards
Integrating Green Technology into the Classroom

Carlo Jaime M. Manguil

Instructional Role-Playing Video Game: Its Application to
Physics” Equations of State Learning

Bretel B. Dolipas, Thrysha B. Dolipas, Christian Fabrigas, Marius Garcia,
Sebastien Duke Romero, Aeron Mactal, Junel Silvio

Power of GeoGebra in Igniting the Interest in Learning

Quadratic Functions
Rhio S. Pospos, Brando Pitiero

The Al, Blockchain, Cloud and Data (ABCD) Technology

Integration in the Philippines: A Literature Review
Joel Mark P. Rodriguez

Perspectives of Teachers on the Integration of Assistive
Technology in Higher Education Inclusive Classrooms in the
Philippines: Importance, Benefits, Social Support, and
Challenges

Jeddah B. Quirio-Justol

Student-Parents” Challenges in Nursing School

Cristine Jane B. Yuzon, Jermaine Lester A. Isabelo, Albert James T. Abadies,
Aubrey Joyce A. Medina, Elwyn Brian Javier

Development and Validation of Strategic Intervention
Materials (SIMs) in Projectile Motion for Science 9

Willa Mae Malabana-Paredes

Thriving Through Culture Shock: The Psychological and

Adaptive Challenges of First-Year Nursing Students

Cheska Mae Catanghal, Franz Margaux Castillo, Ma. Kristine Joy S. Catacutan,
Fatima Haleya C. Catan, Geneva M. Cejalvo, Joshua David Gabriel V. Cruz,
Mari Stefanie Cruz, Denise Faye C. Casimsiman, Charissa Rosamond Calacday

Page
431

441

453

461

474

479

490

497

510

520

529



52

53

54

55

56

57

58

59

60

Written Corrective Feedback in Online ESL Academies
Hermie Joyce L. Delloro

Innovation Strategies Among Medium and Large Enterprises
in Dumaguete City, Negros Oriental

Anna Carla N. Merto, Romario P. Ybariez

Research Productivity Profile of the Selected Implementing

Unit Schools in Soccsksargen Region, Philippines
Terelene N. Equac, Maria Theresa P. Pelones

Research Competence and Attitude toward Research of

Faculty in State Universities and Colleges in Iloilo
Ragquel P. Pedrajas

Preventing Outbreaks: Approaches to Swine Disease
Detection and Treatment in Buenavista, Guimaras,
Philippines

Julius T. Vergara

Organizational Culture, Work Performance, and Job
Satisfaction Among Private Schools in Los Banos, Laguna,
Philippines

Jamela S. Ona

Antimicrobial and Cytotoxic Potential of Barringtonia

Asiatica Seed Extracts: A Multi-Assay Approach
Joy Marie A. Mara, Charlie T. Anselmo

Examining Attitudes and Perceived Usefulness of Al

Integration in Teaching and Learning Processes
John Robby O. Robinos, Moh’d Hafiz Binhamza, Ilaisa May Casyao, Heronimo
Combis, Shiela Mae Melgar, Lexie Sora, Ma. Gemalyn Austria

Exploring the Influence of Field-Based Learning Experiences

on the Professional Development of Pre-Service Teachers
John Robby O. Robinos, Chollo B. Daque, Via Claire V. Dipad, Kristine Joy T.
Gunda, Justine P. Salaysay, Margarita T. Sevilla

544

554

570

578

589

595

605

619

627



JOURNAL OF - -
INTERDISCIPLINARY oL e e enber st

PERSPECTIVES

Gamified Learning in Selected Business Mathematics
Topics: A Mixed Methods Approach

Cherry Ann S. Duefias*1, Marichou L. Carreon?
INug-as National High School, Alcoy, Cebu, Philippines
2Cebu Technological University - Argao Campus, Argao, Cebu, Philippines

*Corresponding Author Email: cherryannduenas2017@gmail.com

Date received: September 23, 2024 Originality: 85%
Date revised: October 8, 2024 Grammarly Score: 99%
Date accepted: October 25, 2024 Similarity: 15%

Recommended citation:
Duenas, C.A., & Carreon, M. (2024). Gamified learning in selected Business Mathematics topics: A mixed methods
approach. Journal of Interdisciplinary Perspectives, 2(12), 6-15. https:/ /doi.org/10.69569/jip.2024.0520

Abstract. In the 21st century, numerical and problem-solving skills are crucial, yet many Filipino students
struggle in these areas, prompting the need for effective educational interventions. Gamification, integrating
game design elements into learning, has shown a potential to enhance student engagement and skills,
although previous research provides mixed results. This study aimed to explore the effects of online
gamification in teaching mathematics to Grade 12 Filipino students, focusing on its benefits and challenges.
Using a mixed-method convergent design, the study involved 94 students who were assessed through pre-
test and post-test evaluations. Z-tests, paired t-tests, and t-tests for two independent samples were used to
measure performance changes. Interviews were conducted and analyzed through Miles and Huberman'’s
Thematic Framework to understand students” experiences. Findings revealed that the experimental group,
which used online gamification, showed significantly more improvement in pre-and post-test scores than
the control group. However, post-test performance levels between both groups were similar, indicating that
gamification is as effective as traditional teaching methods in the long term. Despite challenges such as
connectivity issues and limited computer skills, students reported positive experiences with gamification,
including increased enjoyment, enhanced motivation, personalized progression, and reduced pressure. The
study underscores that while online gamification can boost student engagement and initial learning
outcomes, its effectiveness is comparable to traditional methods over time. To optimize its benefits,
improvements in digital infrastructure, more platform options, and enhanced computer literacy training are
recommended. Overall, online gamification holds promise as a valuable educational tool, particularly for
initial learning phases.

Keywords: Online gamification; Numeracy; Problem-solving skills; Mixed-method; Convergent.

1.0 Introduction

In the 21st century, numerical and problem-solving skills have become indispensable for individuals to thrive in
an increasingly complex and data-driven world. These competencies are critical in everyday life and fundamental
to driving scientific, technological, and economic advancements. The global shift towards industries reliant on
technology and data has heightened the demand for a workforce proficient in these areas. Unfortunately, Filipino
students have consistently lagged behind their global peers in mathematics and problem-solving, signaling a
significant challenge within the Philippine education system. The 2022 PISA report, which places the Philippines
below the OECD average in Mathematics, reveals a severe deficiency in the ability of students to apply theoretical
knowledge to practical, real-world scenarios (Chi, 2023). Furthermore, the 2019 TIMSS results ranked the
Philippines’ performance in mathematics as the lowest among participating nations, raising alarms about the
country's education state (Mullis et al., 2020).

This work is licensed under a Creative Commons Attribution-NonCommercial 4.0 International License (CC BY-NC 4.0).



The urgency of addressing this gap cannot be overstated. With global industries rapidly evolving, Filipino
students risk being left further behind, limiting their opportunities in an increasingly competitive world.
Immediate, innovative interventions are needed to raise performance in mathematics and equip students with the
problem-solving skills crucial for navigating the modern world. One promising approach that has emerged in
recent years to address these educational challenges is gamification.

Gamification is applying game design elements, such as points, leaderboards, badges, and interactive tasks, in
non-game contexts to enhance user engagement and motivation (Lister, 2015). In education, gamification
transforms traditional learning environments into more dynamic, interactive spaces that can mimic the
engagement seen in video games. Platforms like Kahoot, Quizizz, and Classpoint have integrated these elements
to foster a competitive yet enjoyable learning experience. These platforms make quizzes more interactive,
encouraging students to solve problems quickly and efficiently. ClassDojo, which incorporates gamification for
behavior management, has also shown the potential to improve students’ engagement with numeracy skills.
Gamification provides students immediate feedback, a sense of progression, and a playful environment that
contrasts conventional teaching methods. While gamification has been lauded for enhancing student motivation
and engagement, its effectiveness in developing higher-order thinking skills, such as critical thinking and
problem-solving, remains under-researched, particularly in the context of the Philippines.

The existing literature on gamification presents optimistic and cautious perspectives on its efficacy in education.
On one hand, numerous studies have shown that gamification can significantly enhance students' motivation,
engagement, and learning outcomes. Research by Perttula and Tuomi (2017) highlights how gamified learning
environments can promote active learning and collaboration, fostering the development of critical thinking and
problem-solving skills. Similarly, Turan, Avinc, Kara, and Goktas (2016) found that gamification enhances student
engagement and enjoyment, encouraging a more interactive and participatory learning experience. Including
game elements has increased student satisfaction and improved academic performance across various subjects
(Hamari et al., 2014). Additionally, gamification can make learning more personalized, allowing students to
progress at their own pace while receiving instant feedback on their performance (Abramovich et al., 2013).
However, while the positive effects of gamification are well-documented, there are still gaps in understanding
how these benefits translate specifically into improved numeracy and problem-solving skills, especially for
Filipino students.

On the other hand, several concerns have been raised regarding integrating gamification into educational contexts.
Critics argue that overemphasizing extrinsic rewards, such as badges and points, may undermine intrinsic
motivation, shifting students’ focus from mastering the subject to merely accumulating rewards (Kapp, 2012). This
shift could detract from deeper learning and critical thinking, as students might prioritize quick wins over genuine
understanding. Moreover, gamified environments can sometimes become distractions, with students becoming
more engaged in the competitive aspects of the game rather than the educational content itself (Tondello et al.,
2017). Another challenge is that not all students may engage with gamification equally, potentially leading to
disparities in learning outcomes. Deterding et al. (2011) caution that gamification may inadvertently exclude less
competitive students or lack access to reliable technology, further widening the educational gap. Additionally,
prolonged exposure to gamified tasks without proper oversight could result in students focusing more on the
game than the academic objectives, possibly leading to a decline in performance (Gentile et al.,, 2017). These
concerns highlight the importance of balancing the benefits of gamification with the potential risks, ensuring that
its integration supports meaningful learning rather than superficial engagement.

Despite these contrasting views, a gap exists in understanding how gamification specifically impacts the
development of numeracy and problem-solving skills, particularly in the Philippines, where educational
challenges are compounded by issues such as limited resources, unequal access to technology, and varying levels
of computer literacy. To address this gap, this study investigates the effects of online gamification on students’
numeracy and problem-solving skills. By focusing on these specific competencies, the research aims to contribute
to a more nuanced understanding of gamification's potential benefits and drawbacks in education. The study also
seeks to provide evidence on how gamification can be effectively implemented in Philippine classrooms to
improve student engagement and learning outcomes. Furthermore, the research hopes to reconcile the conflicting
perspectives on gamification by offering insights into how it can be optimized to enhance educational experiences
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without compromising deeper learning objectives. By addressing both the advantages and limitations of
gamification, this study aims to inform educators, policymakers, and researchers about leveraging this approach
to address the country's persistent educational challenges.

2.0 Methodology

2.1 Research Design

This study employed a mixed-method convergent design to investigate the impact of online gamification on
students' numeracy and problem-solving skills over one month. A mixed-method design integrates quantitative
and qualitative approaches, providing a fuller understanding of the research problem. In a convergent design,
quantitative and qualitative data are collected simultaneously and then analyzed separately, with the findings
compared and integrated to form a comprehensive understanding of the phenomenon. This approach allowed the
statistical evidence of students' performance to be complemented by qualitative insights into their experiences
and perceptions, offering a more holistic view of how gamification influenced their engagement and skill
development.

2.2 Research Locale

The study is conducted at Nug-as National High School, located in the remote barangay of Nug-as in Alcoy, Cebu,
Philippines. This school, approximately 14 kilometers from the town center, serves as a critical educational
institution for students in this rural area. The school’s location in a secluded region presents distinct challenges,
including limited mobile phone reception, though it is equipped with internet connectivity. This unique
combination of isolation and technological access provides a valuable setting for investigating the effects of online
gamification in education. The school’s environment, largely free from the distractions of constant digital
connectivity but still capable of engaging with online resources, offers an ideal context to explore how technology-
based learning interventions can impact students” academic performance in remote areas.

2.3 Research Participants

The study involved 94 Grade 12 students from Nug-as National High School, a public school in Alcoy, Cebu,
Philippines. These students were from the Business Mathematics class taught by the researcher and were chosen
based on similar performance levels in mathematics, as indicated by their first-quarter grades.

Table 1. Frequency and percentage distribution of respondents in terms of sex

Group Male Female Total
Control Group 28 19 47
Experimental Group 26 21 47

The intervention involved two groups, each consisting of 47 students: the experimental group engaged with online
gamification platforms such as Kahoot, Quizizz, Bamboozle, Classpoint, ClassDojo, ClassTools, MultiBuzzer, and
Educaplay, while the control group received conventional instruction without gamified elements. Only
respondents from the experimental group were interviewed for the qualitative part of the study. Selection criteria
included diverse academic performance (high achievers, average performers, and those struggling with math),
gender balance, and varying attitudes toward math. To uphold privacy and confidentiality, pseudonyms were
assigned to each participant, replacing identifying information throughout the research process. These criteria
collectively contributed to a diverse, representative sample, enhancing the study's validity and generalizability
while maintaining ethical considerations and protecting participant anonymity.

2.4 Research Instrument

The research employed two primary researcher-made instruments: a Pre-Test and Post-Test Questionnaire and an
Interview Questionnaire. The pre-test and post-test were designed to assess students' proficiency in numeracy
and problem-solving skills, specifically targeting topics on salary and wages from Business Mathematics Subjects.
A 30-item multiple-choice test was developed for this purpose, with the content validated by experts, including
the School’s Mathematics Key Person from Nug-as National High School and a professor from Cebu Technological
University-Argao Campus. The test was pilot-tested at Dalaguete National High School to ensure reliability.

The pre-test, administered before the intervention, established a baseline for students' mathematical capabilities.
Following the intervention, a post-test was conducted to evaluate any changes in performance. This allowed for a
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comparative analysis of pre-test and post-test results, providing quantitative data on the effectiveness of online
gamification in enhancing numeracy and problem-solving skills.

In addition to the quantitative data, qualitative insights were gathered through interviews with randomly selected
students. The interview questions were designed to explore the students' experiences with online gamification,
including its influence on their motivation, engagement, and learning outcomes. These interviews provided a
deeper understanding of how the intervention impacted students beyond test scores, offering valuable
perspectives on its educational and motivational effects.

2.5 Data Gathering Procedure

This study aimed to assess the impact of online gamification on students' numeracy, problem-solving skills, and
engagement in Business Mathematics. It focused on comparing the performance of students exposed to Online
Gamification and Conventional Instruction across six competencies. Key research questions included examining
the pre-test and post-test score distributions for both groups, identifying significant differences within each group,
and comparing the mean gains between groups.

Data gathering employed a non-equivalent pretest-posttest quasi-experimental design for the quantitative phase.
Due to practical limitations, random assignment was not feasible, so a control group using conventional methods
served as a reference point. The assessment tool, a 30-item multiple-choice test, was validated by experts, pilot-
tested, and achieved a Kuder-Richardson 20 (KR-20) reliability coefficient of 0.802. Pre-tests were administered to
both groups at the start to establish a baseline, followed by post-tests after one month of instruction. Quantitative
data were analyzed using a z-test and paired t-test to compare pre-test and post-test scores for each group. In
contrast, the t-test for two independent samples examined the mean gain differences, highlighting any significant
performance improvement between groups.

For qualitative analysis, interviews were conducted with students from the experimental group to explore their
experiences with online gamification. Thematic analysis was applied to these interviews based on the framework
by Miles and Huberman (1994). The process involved four stages: Data Collection, Data Reduction, Data Display,
and Conclusion Drawing and Verification. This qualitative approach provided nuanced insights into the effects
of gamification on learning, motivation, engagement, and students” overall educational experiences, revealing
perceived benefits, challenges, and recommendations for future interventions.

2.6 Ethical Considerations

This study, approved by the Graduate School Committee of Cebu Technological University-Argao Campus,
adhered to the ethical principles outlined by Brinkmann and Kvale (2015). Key considerations included securing
informed consent, maintaining confidentiality, and minimizing potential participant harm. These principles were
complemented by broader ethical standards in research, emphasizing integrity, originality, and accuracy.

3.0 Results and Discussion

3.1 Pre-Test Scores

Table 2 illustrates the pre-test performance of both the experimental and control groups across six key
competencies. The data indicates below-average performance for almost all competencies, highlighting the need
for intervention. For Competency 1 (defining salary, wage, income, and benefits), the experimental group achieved
a mean of 6.15, with a z-score of 8.99. Similarly, the control group scored a mean of 5.15 with a z-score of 12.86.
Both groups showed a performance significantly below average. For Competency 2 (computing gross and net
earnings), the experimental group had an actual mean of 1.83 with a z-score of 15.86, and the control group had
an actual mean of 2.30 with a z-score of 15.29. Both groups again demonstrated below-average performance.
Similarly, Competency 3 (differentiating gross from net earnings) saw both groups underperform, with the
experimental group achieving an actual mean of 0.81 and a z-score of 8.92, while the control group had an actual
mean of 0.98 and a z-score of 5.35.

In Competency 4 (defining benefits given to wage earners), the experimental group performed slightly better, with
an actual mean of 1.45 and a z-score of 0.56, indicating average performance. In contrast, the control group
performed below average, with a mean of 1.15 and a z-score of 3.37. Competency 5 (enumerating standard
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deductions) and Competency 6 (computing overtime pay) were particularly challenging for both groups. The
experimental group had actual means of 2.57 and 0.15, with corresponding z-scores of 14.29 and 11.57, while the
control group had means of 2.77 and 0.23, with z-scores of 10.82 and 8.35. Both groups struggled considerably
with these competencies.

Table 2. Pre-test score distribution for the experimental and control groups per competency

Learning Competencies No. of Items Group h.m. am. s z-score  Description

1. Define salary, wage, income, benefits 12 g’;ﬁiillnemal 9.00* g}g ;é; ;329 5932 g:gx izzzgﬁ
2 Compue s ndet comins o Demewd g 1815 1% ovdes
3. Differentiate gross from net earnings 2 gz};i;i)rlnental 1.50* gg; gzg gg;g gz}gx :Zg:gﬁ
4. Define each of the benefits given to wage 2 ngsirlnental 1.50* 1?? gg? gggg ?e‘;il;zgzverage
5. Enumerate the standard deductions with the 7 Experimental 505+ 257 1.28 14.29 Below Average
corresponding computation Control 277 157 10.82 Below Average
P Bpmmedd g 020 L7 S e
w  Epmewd s 2% 4R 10 o ves

*computed from 75% of DepEd-standard items
a.m. - actual mean; h.m. - hypothetical mean; s - standard deviation

The COVID-19 pandemic likely exacerbated these learning gaps, disrupting traditional learning environments
and contributing to these poor results, as observed in other studies (Sooknanan & Seemungal, 2023; Torres, 2021).
Furthermore, the poor performance in the pre-test across all competencies aligns with Bernardo et al.'s (2022)
findings that Filipino students often struggle with problem-solving and critical thinking, particularly at Level 1
proficiency. These students tend to rely on explicit instructions and lack deeper comprehension, a difficulty also
highlighted by Vidad and Quimbo (2021). Their study found that students frequently fail to apply mathematical
concepts or translate real-world problems into mathematical equations, further confirming the challenges seen in
this study.

3.2 Post-Test Scores

Table 3 shows the post-test scores of the experimental and control groups across six business math competencies,
providing insights into students' proficiency levels after the intervention. Comparing actual mean scores to the
hypothetical mean (75% of total items per competency) offers a clear understanding of student's achievement
relative to expected standards.

Table 3. Post-test score distribution for the experimental and control groups per competency

Learning Competencies No. of Items Group h.m. a.m. s z-score  Description

1. Define salary, wage, income, benefits 12 Ié);fl(tellj(i)rlnental 9.00* 228 ;gz (1)38 2:2;:22

2. Compute gross and net earnings 6 Ié);fl(tellj(i)rlnental 4.50* 34513 112 82; 2:2;:22

3. Differentiate gross from net earnings 2 Ié);};l(tell:iorlnental 1.50* igé gzi 3885411 ﬁ:z;:gs

4. Define each of the benefits given to wage 2 ]é);ﬂ(:;iollnemal 1.50* 12? 82; égz ﬁzzi:gg

5. Enumerate the standard deductions with the 7 Experimental 5 05+ 374 1.28 8.07 Below Average
corresponding computation Control 317  1.62 8.83 Below Average
L Bpmmes g 08 0% dn bovves
n  Epmmesl gy 8 42 2 e

*computed from 75% of DepEd-standard items
a.m. - actual mean; h.m. - hypothetical mean; s - standard deviation

The post-test results in Table 3 provide further insights. For Competency 1 (defining salary, wage, income, and
benefits), the experimental group achieved an actual mean of 9.00 and a z-score of 0.00, indicating average
performance. The control group, with an actual mean of 8.49 and a z-score of 1.70, also performed at an average
level. Both groups showed improvement compared to their pre-test scores. For Competency 2 (computing gross
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and net earnings), the experimental group had a mean of 4.55 and a z-score of 0.32. In contrast, the control group
scored 4.43 and a 0.43 z-score, indicating average performance for both groups. In Competency 3 (differentiating
gross from net earnings), the experimental group had a mean of 1.64 and a z-score of 1.81. In contrast, the control
group had a mean of 1.57 and a z-score of 0.84, indicating average performance. Similarly, for Competency 4
(defining wage benefits), the experimental group scored a mean of 1.60 and a z-score of 1.23. In contrast, the control
group had a mean of 1.53 and a z-score of 0.34, maintaining average performance levels.

However, in Competency 5 (enumerating standard deductions) and Competency 6 (computing overtime pay),
both groups continued to struggle. The experimental group achieved a mean of 3.74 and a z-score of 8.07 for
Competency 5 and a mean of 0.45 and a z-score of 4.18 for Competency 6, indicating below-average performance.
The control group had similar results, with a mean of 3.17, a z-score of 8.83 for Competency 5, and a mean of 0.40
and a z-score of 4.83 for Competency 6. Despite the challenges in Competencies 5 and 6, the experimental group’s
overall post-test mean score of 20.98, with a z-score of 2.41, surpassed the control group’s mean of 19.60 and a z-
score of 3.99 but was still below the hypothetical mean of 22.50. This suggests that while both groups struggled,
the experimental group performed slightly better after the intervention, possibly due to the implementation of
online gamification. However, the experimental group’s standard deviation of 4.32 reflects variability in
individual performance, suggesting that some students responded better to gamification than others.

Supporting the findings of this study, previous research by Su & Cheng (2015), Zamora-Polo et al. (2019), and
Zainuddin et al. (2020) has demonstrated that gamification enhances students' learning outcomes by increasing
motivation, engagement, and performance. The slight advantage observed in the experimental group's post-test
scores underscores the potential of gamification as an effective instructional strategy. This finding is consistent
with the results reported by Karamert and Vardar (2021), which found that students exposed to gamification
showed a significantly greater increase in achievement test scores compared to the control group. These findings
collectively suggest that incorporating gamification into classroom instruction can lead to tangible improvements
in student performance.

3.3 Comparative Analysis of Pretest and Post-Test Scores

Table 4 expresses the comparative analysis of the pretest and post-test results. This is used to determine if there
are significant improvements in the test scores of the two groups of students. Table 4 reveals that respondents'
scores increased when exposed to online gamification and conventional/traditional methods.

Table 4. Paired t-test for pre-post mean gain of experimental and control groups

M . - .
Group Pre-Test eanPost—Test Mean Gain p-value Decision Interpretation

Experimental Group (Online

1 1 1£1 *k
Gamification) 12.96 20.98 8.02 0.0000  Reject Ho Significant
Control Group (Conventional 1257 19.60 7.03 0.0000  RejectHo, Significant**
Teaching)

** Significant at 0.05 using Paired T-Test

For the experimental group, the pre-test mean score was 12.96, which increased to 20.98 in the post-test, resulting
in a mean gain of 8.02. The computed t-value of 14.99 exceeds the critical t-value of 2.01, yielding a p-value of
0.0000. This indicates a statistically significant improvement in the test scores, allowing for rejecting the null
hypothesis (Ho). The findings suggest that using online gamification as a teaching strategy effectively enhanced
students' learning outcomes in this group. Similarly, the control group improved from a pre-test mean of 12.57 to
a post-test mean of 19.60, reflecting a mean gain of 7.03. The computed t-value of 11.96 also surpassed the critical
t-value of 2.01, with a p-value of 0.0000, leading to the rejection of the null hypothesis (Ho). This result indicates
that conventional teaching methods also led to significant gains in student performance.

The data shows a significant difference between the experimental and control groups' pre-test and post-test
results. Both groups exhibited statistically significant increases in post-test scores, with the experimental group
showing a greater improvement, as indicated by the t-test results (14.99 for the experimental group vs. 11.96 for
the control group). This suggests that online gamification significantly enhanced the experimental group's math
proficiency compared to their initial levels. The increase in the experimental group's mean scores indicates that
integrating online gamification into the Business Math class effectively boosts student performance.
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The research by Derasin (2024) reinforced the current study's findings, suggesting that gamification significantly
enhances students' mathematical skills, extending its potential applicability beyond specific subjects like
mathematics. Iwamoto et al. (2017) also noted that classroom games improve academic performance, aligning
with the observed improvements in both groups. Additionally, the studies by O'Donovan et al. (2013) and Ibanez
et al. (2014) contributed to understanding the positive impact of gamified learning activities on engagement and
learning outcomes, echoing the observed improvement in the current study. Furthermore, research by Rosas et al.
(2003) and Wang (2015) highlighted the broader benefits of games in education, suggesting that gamification
techniques can positively influence various aspects of the learning experience, ultimately contributing to
improved academic performance and student engagement.

3.4 Difference in the Gains of Scores Between Groups
Table 5 shows the significant difference in score gains in the two groups of respondents. Gain is defined as the
difference between pretest and posttest scores.

Table 5. Independent samples t-test for the difference of the mean gain between groups

Group Mean Gain  p-value  Decision Interpretation
Experimental (Online Gamification) 8.02 s o
Control (Conventional Teaching) 7.03 016 Accept Ho  Not Significant

*** Not Significant at 0.05 using T-Test for two independent samples

Based on the data above, the experimental group achieved a mean gain of 8.02, while the control group recorded
a mean gain of 7.03. The computed t-value for the mean gain is 1.42. This value is compared against the critical t-
value of 1.99, resulting in a p-value of 0.16. Since the p-value exceeds the conventional alpha level of 0.05, the null
hypothesis (Ho) is accepted, indicating no statistically significant difference between the mean gains of the two
groups. Table 5 indicates no substantial difference in mean gains between the control and experimental groups.
This demonstrates that while the experimental group showed slightly more improvements, these were not
significantly greater than the control group, rendering the learning gains statistically insignificant. Thus,
integrating online games did not yield a statistically significant difference compared to conventional teaching
methods. The observed difference fell short of the 5% threshold, suggesting the impact of online gamification on
math proficiency is statistically negligible compared to traditional instruction.

This finding is supported by the study of Ebner and Holzinger (2007) and Crocco et al. (2016), who reported that
while gamification increased motivation, it did not result in significant differences in learning outcomes compared
to traditional methods. However, contrary to these findings, Huang et al. (2016), as cited by Nacional (2024),
reported that gamification leads to better learning outcomes and increased satisfaction. However, the current
study refutes this, as it did not find a statistically significant difference in performance between the gamified and
traditional groups. This discrepancy may be due to the novelty of gamification, requiring more time for students
to adjust and become familiar with the method. Many students' lack of computer skills extended the learning
curve, affecting their ability to engage with the gamified content fully. Nonetheless, it is notable that online
gamification did not lead to significantly inferior results compared to traditional methods. This study indicates
that incorporating online gamification into classroom instruction did not significantly decline student
performance.

3.5 Student’s Experiences During the Conduct of Online Gamification

Table 6. Student’s experiences during the conduct of online gamification
Themes Categories
Enjoyment and Engagement
Learning and Skill Development
Benefits and Advantages Motivation and Achievement
Individualized Progression
Reduced Intimidation and Pressure
Connectivity Issues
Challenges and Drawbacks Platform Restrictions
Limited Computer Literacy
Infrastructure improvements
Suggestions for Improvement Expansion of platform options
Computer Literacy Training
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Theme 1: Benefits and Advantages

Integrating quantitative and qualitative findings in this study highlighted several key benefits of online
gamification in enhancing student engagement and learning experiences. Quantitative data revealed significant
improvements in students’ numeracy and problem-solving performance, alighing with qualitative insights from
participant interviews. Respondents consistently emphasized the motivational effects of interactive elements, such
as rewards, progress tracking, and personalized feedback, which increased enjoyment and sustained engagement
with the learning material. This simultaneous convergence of data suggests that the gamified approach led to
measurable performance gains and fostered a deeper emotional connection to the learning process.

Respondents emphasized their enjoyment and engagement with online gamification, highlighting the appeal of
colorful graphics, entertaining tasks, and challenging activities. They find the immersive and interactive nature of
gamified learning akin to playing games, driven by elements like quests, rewards, and time limits. This approach
not only captivates their attention but also motivates active participation. Importantly, they view online
gamification as making learning enjoyable and effectively transforming educational tasks into stimulating
activities. This positive perception underscores how gamification elements enhance their overall learning
experience despite the academic nature of the tasks. Studies by Ibanez et al. (2014), O'Donovan et al. (2013), and
Casuso-Holgado et al. (2013) further supported this positive impact of gamified exercises on student engagement
and understanding, emphasizing the potential for increased enjoyment to contribute to improved academic
performance.

Respondents also contrasted online gamification with conventional teaching methods, noting that conventional
methods often rely on passive instruction. This sentiment is supported by Bhat (2023), who reported that
technological advancements enhance student engagement. Respondents also appreciated the benefits of having
fun while improving their mathematical understanding and problem-solving abilities. This underscores the
effectiveness of online gamification in blending educational content with engaging gameplay. Additionally,
students noted that gamified learning challenges them to push their limits, apply knowledge in real-world
scenarios, and refine their problem-solving skills through interactive games and puzzles. Gamification’s dual
benefit of fun and enhanced understanding also aligns with the findings of Caballero et al. (2022), which
emphasized its positive impact on critical thinking and skill development.

Moreover, respondents reported that online gamification was highly motivating, giving them feelings of
achievement and satisfaction. They felt motivated, excited, and enthusiastic about challenging tasks and
competition, viewing these as opportunities for growth —the quest-based structure and rewards, like points and
badges, incentivized active participation and mastery. The sense of accomplishment from these rewards validated
their progress and kept them engaged with the content.

Respondents also emphasized that online gamification offers immediate feedback, aligning with their preference
for personalized progression. This feature allows them to track their performance, identify areas for improvement,
and adjust their learning strategies accordingly. The respondents highly valued the rapid feedback, providing
insights into their strengths and weaknesses during engagement with educational content. They appreciated the
flexibility of individualized progression, enabling them to learn at their own pace without feeling pressured. This
flexibility allowed them to focus on areas of interest or revisit challenging topics, enhancing their overall learning
experience. This aligns with Turan et al. (2016), who highlighted gamification’s stimulating effects and the role of
rewards and feedback in shaping student behavior, monitoring progress, and motivating continuous learning.

Finally, respondents highlighted that online gamification made learning math less intimidating by creating a
game-like atmosphere. They felt empowered to tackle challenges creatively and participate actively without fear
of judgment. The option for anonymity further supported a comfortable learning environment. Despite potential
competitive aspects, respondents found gamification inclusive and empowering, contrasting with traditional
concerns about classroom anxiety. This supports another study's findings that games positively influence interest,
engagement, and motivation (Barata et al., 2013) and foster competition without intimidation (Nicholson, 2012).
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Theme 2: Challenges and Drawbacks

While the benefits were evident, both qualitative and quantitative data highlighted challenges that hindered the
full potential of online gamification. Challenges have also emerged from interviews, highlighting connectivity
issues, platform restrictions, and limited computer literacy. Connectivity issues, particularly in areas with
unreliable internet access, hinder students' engagement, while restrictions on gamified platforms limit effective
integration into the curriculum. Limited computer literacy poses another challenge, impacting students' ability to
navigate complex interfaces, exacerbating inequalities in access to quality education, and impeding the
effectiveness of gamification initiatives.

Respondents identified halting internet connectivity as a major challenge during gamification activities,
disrupting participation and causing delays in accessing content. This interruption affects learning experiences
and outcomes, hindering timely interactions and feedback crucial for comprehension and engagement, leading to
frustration, demotivation, and disconnection. Uzunboylu et al. (2020) supported these findings, noting similar
challenges with internet connectivity in online learning and gamification contexts, underscoring their impact on
students' ability to benefit from gamified activities fully.

Some respondents also expressed frustration with limited availability or slots for gamified platforms, which
resulted in feelings of exclusion and unfairness. Restricted availability means only a limited number of users
can access platforms concurrently, leading to challenges in joining activities and delays in accessing content.
Another issue identified during the interview was the respondents' limited computer literacy, which hindered
their ability to navigate online platforms and understand instructions. This resulted in frustration and difficulties
keeping up with their peers. This is supported by Tomaro (2018), who highlighted that insufficient infrastructure
and equipment in Philippine schools hinder the development of computer literacy among students.

Theme 3: Suggestions for Improvement

The convergence of quantitative and qualitative findings also led to actionable suggestions for optimizing
gamification in education. Both data sets emphasized the importance of infrastructure improvements, particularly
reliable internet access, to enhance learning experiences and minimize disruptions. Respondents also suggested
expanding platform options to accommodate more students. Moreover, comprehensive computer literacy training
emerged as a critical need in gamified environments. These findings suggest that targeted improvements in
infrastructure, platform access, and training could significantly enhance the effectiveness of online gamification
as a teaching tool.

4.0 Conclusion

The study reveals that despite the experimental group's exposure to online gamification, which resulted in a
higher mean score than the control group, no significant difference was observed between online gamification
and the conventional teaching method, indicating their comparability. Despite technical challenges, gamification
promotes positive attitudes toward mathematics, enhances enjoyment and engagement, facilitates learning and
skill development, boosts motivation and achievement, supports individualized progression, and reduces
intimidation and pressure, as evidenced by the interviews. Addressing technical barriers —such as connectivity
issues and computer literacy —emerges as a critical priority to fully harness the potential of gamification in
mathematics education. By overcoming these obstacles, educational stakeholders can better leverage gamified
approaches to create more dynamic and interactive learning environments. Moreover, continued research and
targeted interventions are essential to refine gamification strategies, ensuring they align effectively with
educational goals and enhance overall student outcomes.
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Abstract. The study aimed to capture the lived experiences of the selected Cebu-based English teachers
based on their reflective practices in the basic education program. This Husserlian descriptive
phenomenological study utilized a semi-structured interview guide to draw out rich narratives from the
eight informants. The researcher analyzed the collected data using the Colaizzi (1978) method. Five themes
came to light: The Benefits of Reflective Practices, The Drawbacks of Reflective Practices, Handling the
Drawbacks of Reflective Practices, Gaining Insights from Reflective Practices, and Supporting Other
Teachers” Development. Based on the findings, the study revealed that the informants had benefited from
reflective practices and faced drawbacks while implementing them. Based on the findings, the study
suggests that teachers may continually use and improve reflective practices that work best for them, explore
other reflective practices they have not tried yet, and pursue continuous professional development. DepEd
and other institutions may provide various opportunities for professional development, such as practical
seminars and workshops centered on reflective teaching. School leaders and administrators may also
provide a protected schedule for structured professional learning conversations among teachers.

Keywords: Reflective practices; Lived experiences; Colaizzi; English teachers.

1.0 Introduction

More than ever, teachers require a more sustainable, convenient, and dependable professional tool. They need a
tool or a strategy that allows them to keep track of themselves and to constantly revisit, reflect, and re-evaluate
their teaching practices and overall teaching performance. This is to keep up with the ongoing changes in
Education 4.0. The instructional methods and the educational landscape have recently undergone significant
modifications. These changes have forced teachers to adopt new approaches, procedures, and teaching strategies
in response to the rapidly evolving trends and technological developments to ensure the students’ overall
development (Pant, 2021). It might have other implications that the teachers need to confront right away. In other
words, teachers must use a practice that advances their craft. This draws attention to the idea of reflective practice
in education. The teachers’ reflective practices affect and predict their success (Malmir & Mohammadi, 2017).

Houde (2022) mentioned that John Dewey, an American philosopher, founded the idea of reflective practice.
Dewey introduced openness, responsibility, and wholeheartedness as the three attitudes that serve as the
cornerstone of reflective practice (Nurfaidah, 2018). According to Nguyen et al. (2015), reflection engages oneself
in attentive and critical interactions with thoughts and actions. Zuber (2020) said that reflection is a metacognitive
process that involves looking back on prior learning experiences, giving them serious consideration, and applying
learning. Reflection allows one to pause and consider what is essential, especially when confronted with
a personal or professional challenge (Badaracco, 2020). As stated by Bailey and Rehman (2022), studies show that
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reflection can distinguish exceptional professionals from average ones because it serves as the root from which
other soft skills develop. Through reflective practice, individuals gain understanding, not from formal education
but from their professional experiences (Mathew et al., 2017). Reflective practice allows teachers to reflect on their
experiences through continuous professional learning (Schon, 1983, as cited by Houde, 2022).

Reflective practice in teams is a form of innovation leadership (Oeij et al., 2017). By participating in the reflective
process, teachers foster a culture of teamwork as they analyze and modify their practice and that of their students
and colleagues. This collective effort is to achieve a more holistic and sustainable student education. As stated by
McCullough (2020), research has shown that teachers who do not actively reflect on their experiences and ask
themselves questions are less likely to modify their practices and end up stagnating. She also further stated that
incorporating reflective practice into one’s teaching is one of the most significant ways to take control of a teacher’s
professional development. With the aid of reflective practice, teachers can refocus on their priorities in the
classroom community (McCullough, 2020).

Indeed, reflective practice improves teaching performance. Hashim and Yusoff (2021) said in their study that
reflective practice enabled teachers to assess the relationship between their teaching and the student’s learning.
Teachers claimed in their study that reflective activities help them become more progressive and help improve
the quality of their instruction. According to Spalding (2020), schools with a reflective teaching culture have an
advantage in changing the educational landscape because it empowers teachers to identify areas for improvement
swiftly and jointly devise the most effective course of action. Nguyen (2021) in his study found that student-
teachers acquired the abilities needed to be effective teachers through reflective practice, and they gained more
confidence, learned to evaluate and adapt their lessons, developed critical thinking skills about their instruction,
and developed the ability to select among several suggestions for lesson improvement.

Several studies on reflective practices among English teachers have been conducted already. However, there
appears to be a lack of local qualitative studies on phenomenologically investigating the reflective practices of the
teachers, most especially the English teachers in the province of Cebu. Hence, this study aims to
phenomenologically explore the lived experiences of English teachers' reflective practices in Cebu to provide
insights into sustainable, transformative, and quality education. The findings of this study would contribute to
the academe as this provides valuable insights that promote sustainable, transformative, and quality education to
help teachers develop professionally. Furthermore, this study would help the teachers, especially the private and
public basic education English teachers in Cebu, to maximize the use of reflective practices, which is beneficial in
constantly improving the current teaching methodologies. The informants may learn about the various reflective
practices utilized, difficulties encountered, solutions to these difficulties, and suggestions and advice on
improving the English teachers' existing reflective practices.

2.0 Methodology

2.1 Research Design

The study used a descriptive phenomenological inquiry method to describe the lived experiences of the
individuals. This design also explains how people experience a particular phenomenon. Notably, this study used
Husserlian descriptive phenomenology to capture the lived experiences of the English teachers’ reflective
practices. Husserlian descriptive phenomenology was developed by a German philosopher named Edmund
Husserl. This approach seeks to understand human experiences by bracketing assumptions and focusing only on
lived experiences. Bracketing is setting aside biases before understanding reality (Le Vasseur, 2003, as cited by
Gregory, 2019). Hence, through a reflexive journal, the researcher bracketed any preconceived opinions or biases
that might affect the data-gathering process and analysis.

2.2 Research Informants

The study's informants were eight private and public Cebu-based English teachers of primary education. These
informants were carefully chosen based on the following criteria: 1.) English teachers in Cebu; 2.) must have tenure
in the teaching profession of at least three years; and 3.) must have experience implementing reflective practices.
These informants were contacted individually via Facebook Messenger to confirm their eligibility. Since it is
impossible to predict the likelihood of choosing any participant, the researcher used a nonprobability sampling
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method. In particular, the researcher used referral sampling, which allowed the researcher to identify some leads
who might be interested in and qualified to participate in the study.

Hennink and Kaiser (2021) proved that qualitative investigations can saturate even with relatively modest sample
sizes. When there is a replication of existent patterns or themes from data collection, and no new information or
insight appears from the additional informants, the study reaches data saturation (Hennink & Kaiser, 2021). This
study reached data saturation when the informants brought up similar experiences relevant to reflective practices.
On the seventh informant, in particular, the study reached data saturation. To further confirm the saturation, the
researcher included one additional informant.

2.3 Research Instruments

In this qualitative study, the researcher used multiple data sources collected by various means (Wa-Mbaleka,
2019). Regarding data collection, the researcher himself communicated and interviewed the informants.
Regarding control, the researcher had a huge role in mitigating various factors, like biases, that could impact the
results. As the main instrument, the researcher ensured that the study was ethical and that the informants’ data
was safe. The study used a researcher-made semi-structured interview guide that could effectively capture the
lived experiences of the English teachers’ reflective practices. Experts in the field of education and English teaching
validated the interview guide. The validators are all published researchers, authors, and school leaders.

2.4 Data-gathering Procedure

The researcher submitted a letter requesting an exemption addressed to the university's Research Ethics
Committee. Once the request was approved, the researcher secured a copy. Then, the researcher made a list of the
possible research informants and messaged them via FB Messenger to confirm their eligibility and willingness.
After confirming their eligibility, the researcher asked them for their availability for a one-on-one virtual interview
through Zoom.

Following this, the researcher conducted a virtual meeting via Zoom with the participant on a specific schedule.
The researcher provided a brief background of the study. To ensure the quality and accuracy of the data, the
researcher requested consent from the informants before recording the session. The researcher also reassured the
informants that their data was safe and secure. Each interview session lasted 40-60 minutes, considering the
informants” busy schedules. During the one-on-one interviews, the researcher also recorded some observations
about the informants in a reflexive journal. Reflexive journals are part of the audit procedure for research projects,
but they aim to enhance the validity of the research and reduce prejudice (Lincoln & Guba, 1982, as cited by
Turner, 2020). These observations include the researchers' judgments, behaviors, and worldviews. The aim was to
understand the researchers' biases and how they might affect the study's findings.

After the interviews, the researcher employed intelligent transcription on the audio-video recordings to exclude
pauses, status, and filler words. In coding the messages, the researcher used the informants” words as the primary
step to encapsulate sentences into single words or phrases. Then, the researcher organized the codes into
categories and subcategories. Lastly, the researcher used thematic analysis coding to find recurring patterns and
themes.

2.5 Data Analysis

This study sought to capture the lived experiences of the English teachers’ reflective practices using Colaizzi’s
(1978) descriptive phenomenology for data analysis. The researcher bracketed any personal assumptions and
biases to present the data accurately. Using a reflexive journal, the researcher identified his crucial role in this
study and his relationship with the informants. The researcher noted his feelings and thoughts about the
participant during the interaction. The data analysis procedure employed Colaizzi's (1978) steps: familiarizing,
identifying significant statements, formulating meanings, clustering themes, developing an exhaustive
description, producing the fundamental structures, and seeking member verification.
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2.6 Ethical Considerations

This study had no conflict of interest as the researcher’s primary goals are educational development, professional
growth, and academic contribution. The researcher assured the informants that all audio-video recordings and
documents were safe and secure. The researcher asked for the consent of the informants to participate in this
study. The informants are all adults who can give full consent. There were no known psychological, social, or legal
dangers that could harm the informants in this study or the researcher who conducted the study. Any known risk
only caused inconvenience in filling out the forms and participating in the virtual interviews.

3.0 Results and Discussion
The study revealed five themes and seventeen subthemes in Table 1 below.

Table 1. Themes and Subthemes

Themes Subthemes
Looking into the Reflective Practices that Work Best
Improving the Teaching Performance

Theme 1: The Benefits of Reflective Practices Classroom Management Skills
Lesson Preparation Skills
Teaching Strategies
Professional Skills
Looking into the Reflective Practices that Work Least
Journaling and Video-Recorded Teaching
Classroom Observations
Teaching Portfolio
Teaching Inventories
Self-evaluation
Peer Observations
Student Evaluations
Facing the Drawbacks/Difficulties
Time Constraints Due to Work Demands
Not Working out as Expected
Students Not Accustomed to Evaluating Teachers
Students’ Attitudes Towards Learning
Internal Struggles Due to High Expectations
Supervisors’ Attitudes Toward fellow Teachers
The Importance of Mental Health
Understand Your Purpose
Optimism toward Learning
Good Time Management Skills
Recognize Your Support Needs
Guidance from Seasoned Teachers
Professional Development Opportunities
Theme 4: Gaining Insights from Reflective Lifelong Teaching-learning Process
Practices Acknowledging Your Self: Strengths and Weaknesses (AS)
Receptiveness to New ideas
Positive and Supportive Environment
Make Students Understand
Reflection as a Habit
Self-Appreciation

Theme 2: The Drawbacks of Reflective
Practices

Theme 3: Handling the Drawbacks of
Reflective Practices

Theme 5: Supporting Other Teachers’
Development

The informants’ narratives highlighted their lived experiences employing reflective methods through meticulous
statement selection, meaning formulation, cluster topic development, and emerging theme processes. The section
below presents the extracted significant narratives.

3.1 The Benefits of Reflective Practices

The informants shared reflective practices they have used in a while. These informants have been in the teaching
field for a considerable time; therefore, they already know which reflective methods suit them the best. Orakci
(2021) supported this claim by asserting that teachers' professional experience influences their reflective thinking.
When asked which kind of reflective practice suits them the most, they could list a few and explain why each one
suits them and why they favor using it. Their best reflective practices include peer conversations, reflection
journals, classroom observations, student evaluations, and self-evaluations. Additionally, they detailed the
benefits of these practices. Informants 1, 2, 3, 4, 6, and 8 narrated their experiences as follows:
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“Reflection journals... there are things that I can express more when 1 am by myself.” - Informant 1

“I prefer reflection journals because I can record my daily reflection, whether good or bad and use them to reflect and learn
from it. The reflective journal also helps me find events that impacted me during my class.”
-Informant 3

The informants claimed that keeping a reflection journal as a reflective practice enables them to recognize
impactful experiences, express themselves more fully, and document daily learnings. This claim implies that
teachers must continuously employ this reflective practice as it helps them record and evaluate their experiences
and knowledge. Zulfikar and Mujiburrahman (2017) reinforced the claim by reporting that reflection journals
could help teachers reflect on their instruction and subsequently create feedback for developing their classroom
practices. They also claimed that reflection journals are valuable tools for raising teaching awareness, thus
enhancing students' knowledge (Zulfikar & Mujiburrahman, 2017).

“First and foremost, I think what I have amplified this school year is the student evaluations.” - Informant 4

“I have self and peer evaluation form that students fill out every after activity that will help me gauge regarding their
progress.”- Informant 4

The informants expressed that they maximized student evaluations as they found them beneficial. Informant 4
said he could gauge students' learning progress through student evaluations. Consequently, teachers also need to
consistently implement this practice to help students be mindful of their learning by providing genuine feedback
to teachers. This implies that teachers can further monitor their teaching practices and strategies in the classroom.
Rempel (2018) affirmed that student evaluations provide a fundamental indicator of course objective success, and
they can tell whether a student is engaged (or not) in response to an instructor's actions.

“As for CO, I would appreciate it if a direct head and MT could give me more suggestions and professional advice to help me
improve as a teacher. I trust them because they have more experience, and they are proficient in the field already.”
- Informant 1

“Peer reviews of instruction and classroom observations work best for me since I can get reliable and comprehensive feedback
from experts in my field.” - Informant 8

Some stated they had picked up new teaching methods and practices through peer conversations. Additionally,
hearing constructive criticisms from supervisors and other teachers during classroom observations has helped
them widen their perspectives on using efficient teaching techniques. This finding suggests that classroom
observations can be a brilliant way to get direct and immediate feedback from other professional teachers.
Teachers can seek help from professional teachers to monitor their learning progress. According to Okeke and
Van Der Westhuizen (2020), teachers can learn from one another at work by seeking advice, testing ideas, and
exchanging ideas —especially from those with more expertise. Teachers should have professional discussions to
address discipline-related concerns in school (Okeke & Van Der Westhuizen, 2020).

“Over the years, I realized that interpersonal and intrapersonal communication strategies help me in terms of reflective
practices.” - Informant 2

“I prefer hearing points to improve from other people.” - Informant 6

The informants also expressed that they felt satisfied doing peer conversations. Aside from their interaction with
classroom observers, the teacher can also take advantage of talking casually with their peers about their
experiences, challenges, and insights in the classroom. Teachers can speak with peers honestly and confidently
compared to supervisors and other school administrators. In other words, teachers can be more honest when
interacting with peers. This claim also means that peer conversation is an effective strategy to gain emotional
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support. According to Turner et al. (2002), as cited by Chang et al. (2022), a supportive environment has
contributed to the teachers” enthusiasm toward work.

The informants believe that these reflective practices positively impact their teaching performance. They detailed
concrete testimonies in classroom management, lesson preparation, teaching strategies, and professional skills.
The following narratives from informants 2, 3, 4, 5, 7, and 8 illustrate these testimonies.

“I noticed that my classroom management skills and delivery of instruction have improved. I also felt more confident in my
field.” - Informant 8

“I can deliver the lesson so they can get it right away. The evidence is on the students” performance. I tend to be practical. ”
- Informant 5

Reflective practices have enhanced the participant's classroom management and teaching abilities by adopting or
replicating carefully thought-out procedures learned from other teachers. This means that reflective practices have
improved the teachers’ abilities to create an engaging and relevant learning environment. Korthagen (2017)
reinforced this finding by stating that insights drawn from the reflection process can result in effective behaviors
in the classroom. In other words, teachers can learn more about their teaching styles and focus only on activities
that engage the students well. This implies that students can directly benefit from the improvements in the
classroom and their teacher’s capacity. As a result, students’ performance would also improve. Ciampa and
Gallagher (2015), as cited by Suphasri and Chinokul (2021), affirmed that reflection helps teachers become more
aware of their teaching practices, which also allows them to unlearn some practices that do not work and prevent
unfavorable impacts on the students” performance.

“Reflective practices’ essence is for us, teachers, to take responsibility for our professional development, take part in the
curriculum development and how a teacher might improve in his or her teaching for better learning outcomes.”
- Informant 3

“Reflective practice in the teaching-learning process is vital to teachers' professional development. It is an effective way for
teachers to improve and share best practices continuously.” - Informant 8

As expressed by Informants 3 and 8, reflection allowed them to take control of their professional development.
Reflective practice can help teachers stay current with their skills and be relevant in the teaching profession. They
can decide where to improve and create goals for their personal growth to have a fulfilling career. One must take
responsibility for their professional development, as shared by participant 39J09. Mermelstein (2018) supported
the idea that instructors must grow professionally in various ways to carry out their instructional responsibilities
to the best of their abilities and give their students the best learning chances.

The informants also explored the core or essence of reflective practices from a personal and teaching-learning
perspective. They described how impactful and relevant these practices are. Narratives from informants 2, 4, 5, 6,
and 7 exemplify this.

“Refection should be at the heart of the teaching-learning process.” - Informant 4

“Reflection is a practice that a teacher must do habitually, especially when he/she engages students through feedbacking.”
- Informant 6

The informants shared that reflection must be a habit among teachers and be the heart of the teaching-learning
process. This implies that reflective practices are vital components of the teaching profession rather than an option
or an infrequent endeavor (Zeichner & Liston, 2019). Habitual reflection promotes continuous learning and
development. Reflective practices yield many benefits in general. Through the involvement of students and peers,
they foster a teacher's development in many facets through constant feedback and learning. In other words,
reflective activities enable teachers to take charge of their professional growth. The use of reflective teaching has
shown its effectiveness in enhancing the teachers” competence, according to Mesa's (2018) research findings.
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Furthermore, according to the informants, reflection allowed them to detoxify their teaching lives. This implies
that reflection promotes balance regarding well-being and work-life. Through reflection, the teacher can prevent
stress and burnout. Chang et al. (2021) mentioned that teachers doing reflective reappraisal revealed that they
experienced reduced emotional exhaustion even though their workloads were challenging and demanding.
Reflective reappraisal is reinterpreting experiences to control the impacts of negative feelings (Wood et al., 2020).

3.2 The Drawbacks of Reflective Practices

The informants shared some of their preferred reflective practices in the previous sections. However, they also
brought up reflective procedures that they found least effective. The reflective practices that work least for some
include video-recorded teaching, teaching portfolios, and teaching inventories because of multiple factors such as
time constraints due to work demands, technical know-how, and student-related concerns. The narratives below
highlight informants 2 and 6 experiences.

“As for the video-recorded teaching practices, I do not have the time to do it.” - Informant 2
“I have not tried teaching portfolios yet.” - Informant 6

Informant 2 mentioned that she does not do video-recorded teaching practices as it is time-consuming. On the
other hand, informants 4 and 6 expressed that they have not done teaching portfolios yet. This shows that some
reflective practices, such as teaching portfolios and video-recorded lessons, are neither practical nor convenient
for all teachers given the required preparation. Bokiev et al. (2017) affirmed this claim by mentioning that a
teaching portfolio consumes time and is demanding as it necessitates reflective writing skills from the teachers.
Moreover, video-recorded lessons are time-consuming and require some technical requirements from the
teachers. Hence, teaching portfolios and video-recorded teaching practices are the least explored.

Even though classroom observations, journals, peer observations, and student evaluations were mentioned to be
beneficial in the previous sections, some informants consider them less effective due to personal preferences
and internal struggles. The accounts from informants 2, 3, 5, 7, and 8 below describe this behavior.

“I find classroom observation lame when it comes to reflective practices. Whenever there is classroom observation, the teacher
can prepare ahead so we cannot tell if that is how they are in their teaching regularly.” - Informant 3

“I do not do reflection journals because I am so emotional. When I do reflection, the target is to lessen my stress, not add to
it.” - Informant 5

Informant 3 admitted that classroom observation is ineffective for her as it does not accurately assess her ability
to teach, and it allows him/her to do something extra. This is predicated in a setting where surprised class
observations are not permitted, such as a public school. This suggests that observations must be appropriately
scheduled and communicated to the teacher. Instead of showcasing what is actual, it invites the informant to
display her ideals. On the other hand, informants 2 and 5 shared that they do not do journaling due to personal
reasons and preferences. This implies that one reflective practice does not apply to everyone, as teachers have
specific needs, contexts, and preferences. Jackson (2018) mentioned that no single strategy applies to everyone.
What is crucial is that teachers know when to use the appropriate method.

“I do not like evaluating myself. It will be biased if I evaluate myself. I may only focus on the good points because I want to
"glorify" myself or focus on the bad because I do not want to sound "humble.” - Informant 7

“I do not find this (student evaluation) reliable since students may tend to be subjective. Their age and maturity may also
affect the quality of their evaluation.” -Informant 8

Regarding self-evaluations and student evaluations, informants 7 and 8 mentioned that they do not find these
evaluation forms compelling. The former mentioned self-evaluation enables biases on the participant's part and
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added that peers, not the teachers themselves, evaluate to guarantee objectivity, accuracy, and reliability. The
latter claimed that student evaluations are unreliable as they are too subjective. Stroebe (2020) stated that student
evaluations of instruction do not reflect the teacher's effectiveness. Several non-teaching-related criteria, such as
the instructors' gender, foreign accents, and minority status, influenced this. It implies that the effectiveness of
student evaluation depends on the student’s age and maturity. This necessitates age-appropriate evaluation
techniques that would be better for teachers and students. Frimpong (2021) mentioned that students can easily
manipulate developmentally appropriate materials, reducing the teacher’s time to provide more explanation to
learning content.

The informants describe their difficulties in using some of these reflective practices. The supervisor’s attitude
towards other teachers, internal struggles due to high expectations, students’ attitudes towards learning,
and work demands contributed to the teachers’ struggles. Informants 2, 4, and 6 detailed the following difficulties:

“I think having no time. This is very challenging since I am in a public school...” - Informant 3
“There are many demands. Moreover, apart from that, I would have wanted to try teaching inventories.” -Informant 4

The informants expressed their struggles with high work demands. This shows that high work demands impede
the informants from engaging in reflective practices and other professional and personal growth opportunities.
The informants just stick to those reflection practices that they find convenient and do away with time-consuming
ones. In addition to teaching, public school teachers often have various non-teaching responsibilities that force
them to take on many additional duties and obligations that take time away from their actual teaching (David et
al., 2019). This is true for both public and private school teachers. Private teachers face difficulties juggling their
obligations because they frequently work past the terms of their contracts (Gumarang, 2021). Ancho and Bongco
(2019) corroborated this claim by emphasizing that teachers spend more than eight hours a day performing their
obligations and often feel pressured to complete their work outside of the classroom at home, which can
occasionally impact their personal lives. This shows that reflective practices are extra work for teachers. Villarejo
et al. (2022) mentioned that teachers would experience exhaustion due to their line of work, given the nature of
the task and the demands placed upon them professionally. As a result, they just focus their priorities on a few
issues that they currently deem to be important. Informants 4 and 7 further detailed the following difficulties:

“Students who do not take the reflective practices seriously. I just get generic answers from them (Student Evaluation). They
are not used to the culture of evaluating their teachers.” -Informant 4

There are times when students are not honest with their evaluation because they want to get on the good side of the teacher.”
- Informant 7

Regarding evaluations from students, informants 4 and 7 narrated their struggles with student evaluations.
Informant 7 claimed that students” honesty affects the quality of evaluations. Furthermore, informant 4 mentioned
that some students do not take class/teacher evaluations seriously as they are not accustomed to the culture of
evaluating their teachers. This may affect the teacher's performance because they would not know whether the
students enjoyed the activities or not or whether they have learned something from the class or not. Mohammadi
(2021) complemented the claim by stating that performance evaluation is a vital and significant activity for all
organizations as it seeks to enhance the caliber of teaching and learning processes. If teachers do not receive quality
evaluations from students, then the purpose of doing this reflective practice is unproductive. Informant 7 shared
the following difficulties:

“There are also times when feedback given after the classroom observations is not reasonable because the observer does not
know the behavior of the students or why you teach how you teach in a specific class” - Informant 7

“Some observations are not reasonable because some observers focus on mistakes. They sometimes do not see the effort teachers
put in, or the behavior of the students in the classroom.” - Informant 7
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On the other hand, informant 7 narrated her struggles with the supervisor’s way of giving feedback during class
observations. The informant claimed that some observation inputs are unreliable as the observer does not have an
in-depth context or understanding of the student’s behaviors and abilities. Giving feedback is focused on the
mistakes and fails to recognize the teachers’ efforts. This finding suggests that observer biases may impact job
satisfaction, motivation, and morale because the instructor felt devalued and unappreciated. Feedback must be
constructive and fair and highlight accomplishments and growth areas. Liu et al. (2019) stated that observers or
evaluators must know the content, instructional methods, and evaluation systems so that teachers can fully
appreciate the feedback. According to James and Wyckoff (2020), teacher evaluation should concentrate on the
best methods for determining a teacher's efficacy. If a teacher has some areas for improvement, evaluators must
assist the teacher in working on those areas.

3.3 Handling the Drawbacks of Reflective Practices

When asked how they handled the drawbacks or challenges, the informants recounted several unique ways that
embodied Filipino teachers' natural resilience and adaptability. The subthemes that support this theme include
the following: the importance of Mental Health, Understanding Your Purpose, Optimism towards Learning, Time
Management, and Recognition of Your Support Needs.

“I could say I have matured emotionally as I have learned the art of letting it all go. Mental health matters more.”
- Informant 1

“I just carry on. There is no point in sulking over drawbacks.” -Informant 7

Emotional maturity enables the participant to let some things go and place more importance on mental wellness.
This approach towards struggles is healthier than embracing and solving them all at once. This finding implies
that, through reflection, teachers have become more aware of their mental health needs. Teachers now place a
higher priority on their well-being. Salinas-Falquez et al. (2022) stated that the most resilient people can handle
pressure and, as a result, feel more in control, handle challenging circumstances, and maintain a higher emotional
equilibrium in stressful conditions.

In the succeeding section, informants 2, 3, and 4 described their experiences with understanding their purpose
and being optimistic towards learning to handle challenges.

“If these occur, I always remind myself about my purpose. As a teacher, every time I am down, I need to help myself.”
-Informant 2

“I still find ways to do reflective practices. After lunch, I look at the scores of the students, check outputs, and can recall the
things we did during our class.” -Informant 3

Informant 2 shared that she overcame specific difficulties by engaging in reflections and understanding her
purpose as a teacher. This finding suggests that teachers' sense of purpose may guide their aspirations in life.
Teachers can create strategies for overcoming difficulties by continually reflecting on their experiences. Having a
purposive career or life entails commitment among teachers. Lu (2021) said committed teachers are eager to
engage with their students and regularly consider their development. They actively compete for competence in
instructing and teaching by applying numerous techniques.

Informant 3 displayed optimism towards learning by looking for opportunities to reflect, moving forward despite
the challenges, and making reflection an essential part of the teaching-learning process. This finding means that a
teacher’s professional success results from a positive attitude toward learning and dedication to engaging in
reflective practices. Lu (2021) substantiated this claim by stating that people with high and positive expectations
tend to achieve and frequently maintain objectivity. Optimism also increases flexibility and is the most important
factor in reducing stress-related symptoms (Lu, 2021).

Additionally, the narratives from informants 6 and 8 below represent how time management and recognizing
their support needs helped them overcome their struggles.
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“I manage my time by listing what I must accomplish or submit within the day. I usually start with setting priorities and
organizing the day around the most important tasks. I believe that knowing my priorities can help me track everything I need
to do throughout the day no matter how overwhelming it may seem.” -Informant 6

“Expressing my challenges and being aware of my strengths and weaknesses helped me receive the support I needed.”
-Informant 8

Informant 6 shared that she could reflect because she used effective time management. She made sure to set
priorities and get adequate rest. This finding means effective time management can aid teachers in minimizing
distractions, accomplishing tasks on time, and setting time for relaxation and reflection. This also results in
teachers having spare time to explore opportunities for growth and development. For teachers to manage their
time according to their working hours, Gul et al. (2021) suggested they have a positive attitude toward scheduling,
planning, managing paperwork, handling interruptions, etc. This may be possible by providing teachers with
more training in time management skills. Sprott (2019) further confirmed that providing teachers with the time
and environment for group reflection was crucial to their professional growth.

Informant 8 said that to open up about her struggles, she needed to be aware of her support needs. Talking about
these issues with some seasoned educators could help her overcome these challenges. This finding suggests that
teachers become proactive in developing professionally by recognizing their weak points and specific needs and
seeking help from other professionals. In this manner, teachers become more responsible for their learning and
growth. Vikaraman et al. (2017) said that good mentor training and adequate administrative support are essential
to uphold the teaching standard for beginning teachers and assume duties as teacher leaders.

3.4 Gaining Insights from Reflective Practices

The informants' personal and professional reflective practices had benefits and drawbacks. They developed
compelling methods to overcome the obstacles encountered. They gained some insights or reflections from their
positive and negative experiences that could inspire them to carry on and continue to thrive as professionals.
Informants 1 and 6 provided the excerpted accounts below that described their insights.

“Teaching is a lifetime learning.” -Informant 1
“Self-reflection is one way for a person to think critically. This means it has a vital role in learning.” - Informant 6

Informant 1 expressed that the teaching-learning process is a lifelong endeavor. It involves many difficulties,
hardships, and fortitude. This finding suggests that teachers must be committed to continuously improving their
craft to better adapt to the changing demands of the academe. To make this possible, teachers need support from
school leaders and institutions by providing them with professional development programs that address their
current and future needs. Washington (2021) asserted that a lack of access to high-quality professional
development causes educators to be less equipped to serve their communities and reduces the impact teachers are
likely to have during students' instructional time.

Informant 6 added that self-reflection is vital in helping one become a critical thinker, and one can make it possible
by documenting everyday learning. This finding implies that, through reflective practices, teachers can develop
critical thinking, one of the essential skills in the 21st century. Moreover, by thinking more critically, teachers can
better evaluate themselves and their performance. Yurtseven and Altun (2017) claimed that teachers could
regularly assess their work’s good and bad parts because of the self-reflection process. The teachers’ better grasp
of their strengths and weaknesses could inspire them to pursue different professional development means. Zahid
and Khanam (2019) said reflective teaching practices should be essential to teachers' professional growth. Thus,
teachers constantly work to improve their skills (Mermelstein, 2018). According to Mathew et al. (2017), teachers
can manage the demands of time and the needs of the learners if they reflect on their daily teaching and learning
activities for their professional development. Informants 7 and 8 further shared the following insights.

“My most significant learning so far has been learning from others and applying what I do in the classroom. It is good to
learn from others apart from my own experiences.” - Informant 7
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“I have learned that doing reflections allowed me to innovate, revisit my practices, work on my areas of improvement, and
identify my best practices. Most importantly, it challenges me to strive to be better.” -Informant 8

Informant 7 said that, through reflective practices, she could learn from others. This finding necessitates that
teachers implement more reflective practices that involve many interactions with the people around them, such
as students, peers, and other community stakeholders. Informant 8 also shared that reflective practices foster
innovation and development. This finding infers that teachers who are doing reflective practices continually seek
growth and development in various areas. They can excel in many aspects, such as research and development,
educational administration, curriculum development, etc. Consequently, these teacher improvements can impact
the student’s success. This is complemented by the study of Yurtseven and Altun (2017), who stated that teachers’
sharing of classroom reflections significantly influenced students' academic success. Informants 2, 4, and 5 further
expressed the insights below.

“Reflection should be at the heart of the teaching-learning process. You are not a teacher if you do not reflect.” -Informant 4

“It really helps me acknowledge who I am as a teacher, what parts I could still improve, and what else I could still give to my
students.” -Informant 2

According to informant 4, reflection is at the heart of the teaching-learning process. This finding suggests that
teachers cannot be teachers if they cannot reflect on what they have done. Pang (2020) reinforced this finding by
asserting that a teacher, as a reflective practitioner, should have strong analytical and evaluative skills to process
practical inquiries about education and reach pragmatic conclusions.

Informant 4 also noted that reflection engages active conversation with oneself, students, and co-teachers.
Moreover, informant 2 said that reflection enables self-discovery. These findings imply that reflection fosters
collaboration between teachers, co-teachers, and teachers and students. Through constant collaboration, teachers
can have more experiences and eventually draw more insights from them. These insights are instrumental in
discovering themselves better as individuals and professionals. In their study, Hong et al. (2019) concluded that
the instructors' awareness of their teaching beliefs and the underlying impact of routine teaching practices in the
classroom increased due to their reflections. According to the research of Farrell (2015), which was also mentioned
by Hong et al. (2019), reflection assisted teachers and researchers in realizing what has to be changed in their
teaching techniques. Spinelli (2019) also supported this finding, claiming that reflective processes have a part in
altering perspectives, self-perceptions, and practices.

3.5 Supporting Other Teachers' Development

It is fulfilling to enhance one's teaching capacity through reflective practices. Still, it is much more satisfying to
have had the opportunity to influence or help others in the community, especially those who also face the same
struggles. Teachers must embody sharing one’s giftedness as a genuine act of kindness. Informants 6 and 7
expressed their thoughts as follows:

“Be more open for (sic) feedback and strategies. These will surely help you become better in teaching- all for student’s
success.” -Informant 6

“I advise that they take what they learn from peers, supervisors, and student evaluations to heart because it can greatly
impact and improve their teaching. Reflective practices are good for you.” -Informant 7

Informants 6 and 7 expressed that teachers must be receptive to new ideas and criticisms. This finding implies
that teachers’ openness and adaptiveness to new concepts, strategies, and standards would widen their
understanding of the world and their current perspective on various local and global issues. Teachers do not just
confine themselves to a certain norm or standard. Regarding their classroom practice, they do not just stick to one
strategy. They become more experimental on what else might work for them. They become more exploratory
about how else they can better their craft. They become more reflective of their experiences. Pang (2020) said that
reflective teachers should compel and frequently link their reflection to good teaching practices to improve the
curriculum, understand student and teacher competence, encourage professional development, and support
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community service. Teachers should put into practice the important lessons they have acquired from their peers,
as informant seven had stated. Furthermore, informant three also expressed her ideas as follows:

“Ask yourself daily, “How did it go, and how do you know?” Let us surround ourselves with enthusiasm. There is no perfect
teacher, but reflection can help us identify those barriers that keep us from improving. Let us not be too hard on ourselves
because we always have room for improvement.” -Informant 3

Informant 3 articulated that teachers need a positive and supportive environment to implement these reflective
practices and identify what keeps them from growing professionally. This finding suggests that teachers’
emotional state can hinder their success. If teachers do not feel appreciated and supported, they will not be
empowered and committed to advancing their careers. They would not be motivated to explore opportunities for
growth and development. They would merely opt to do the bare minimum. Wahyudi (2018) said that teachers
with high emotional intelligence can better comprehend their students' personalities, convey their lessons
effectively, and provide them with advice and direction. In other words, they perform better. Chen and Chen
(2022) established that individual and organizational factors influenced the growth of teachers' reflective practice
skills. Mesa (2018) proposed that professional development programs should have the support of seasoned
teachers in giving high-quality feedback. Informant 4 also shared these suggestions.

“It is giving the teachers great freedom. Same thing with our students, we should not be generic. We should not be
generalizing about the needs of our students.” -Informant 4

“As much as possible, we ask them about these evaluations so that we can respond to their needs. We give them the agency,
and we give them the chance to take ownership of their needs, like teachers who will have to take ownership of their needs so
that they can recognize that they need it.” -Informant 4

Informant 4 added that teachers should be free to use any reflective practice that can help address the specific
needs of the teacher and the students. Teachers must be deliberate when doing reflective practices and ask for
support from seasoned teachers. These findings imply that teachers” academic freedom in choosing a suitable
reflective practice fosters creativity. Hence, teachers who can use any practice they find convenient and valuable
become more accountable for their actions as they succeed or fail in their decisions. Mermelstein (2018)
supported the idea that learning from knowledge and experience can be as successful as learning from other
knowledgeable lecturers or researchers. Teachers can contribute more to their teaching community by learning
more effective teaching techniques and sharing their knowledge and experiences when they regularly and
critically reflect on their teaching methods (Mermelstein, 2018). Mesa (2018) asserted that teachers can utilize
reflection independently or jointly to feel more in control, depending on whether they wish to accept criticism
from others. Informant 4 further noted that for students to take responsibility for their learning, teachers must
help them understand that evaluations are done to address their needs. This finding conveys that teachers and
students need each other’s support to succeed. According to Seifert and Sutton (2019), students will not learn if
they do not understand the purpose of what they are doing. Thus, teachers must let their students understand
their goals. Informant 5 emphasized the importance of self-appreciation among teachers. This finding means that
teachers must value themselves and do activities that give them happiness. Furthermore, self-appreciation fosters
confidence, grit, and self-care among teachers. Teachers with positive self-esteem can be role models that students
can admire. The finding also infers that teachers who do not appreciate themselves may end up burned out and
live a less fulfilling career and life. According to Mermelstein (2018), the key is for teachers to appreciate the
importance and relevance of their teaching and instructional activities. In their study, Chen and Chen (2022)
proved that personal goal orientation on an individual's psychological level can affect the reflective skills of the
teachers.

The study's discoveries have implications for how different types of reflective practices — depending on which one
a teacher finds most effective —can help them develop professionally and personally. Based on the emergent
themes, the necessity of teachers' continuous professional development with the help of reflective practice and a
positive learning environment was emphasized. To adapt to the shifting trends of the twenty-first century,
teachers must strengthen their reflective teaching skills.
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3.6 The Essence

A phenomenological study was a reflective experience for the researcher. It was an immersive journey into the
depths of other people’s lives. The researcher had to dive into this quest to fully understand what and how it feels
like to be in their situation in hopes of bringing those rich and unique experiences to the surface. A teacher’s life
is multifaceted; however, the researcher aimed to dive deep into the reflective practices of English teachers to
capture and shed light on their experiences.

There are so many aspects to learn about a person’s experience. All these experiences are unique and valid as these
people come from different backgrounds. The researcher realized that people experience hardships and other
unfavorable situations for them to strive to become better versions of themselves continually. Moreover, a person’s
experience that is reflected upon becomes learning. Otherwise, it stays as a memory of the experience or, even
worse, gets forgotten. As the informants recounted their experiences surrounding the phenomenon, the researcher
realized how crucial the role of reflective teaching is in the life of a teacher. Despite the numerous challenges faced
in the teaching-learning process, the researcher recognized how dedicated and resilient Filipino teachers are. The
researcher also observed how these teachers from varying backgrounds shared similar experiences about
reflective teaching. Professionally, their experiences are relatively comparable, but their perspectives are very
diverse. The researcher was reminded that no one practice works for everyone. Every teacher has a unique
personality and preference that would require a different strategy. Furthermore, reflection is essential and relevant
no matter what timeline in the educational landscape you are in. It is a sustainable practice for in-depth and
lifelong learning. Reflective practice empowers teachers to become powerful classroom influencers that students
and other stakeholders can consider role models. Most importantly, reflective practice contributes to a teacher’s
well-being.

4.0 Conclusions

In summary, English teachers have benefitted from reflective practices personally and professionally. These
reflective practices have helped them value themselves more and place a higher priority on their mental health
and well-being, which implies a better teaching disposition and performance. Moreover, these reflective practices
have been beneficial in fostering English teachers’ continuous professional development, which necessitates
personalized reflection, ongoing learning, and enhanced collaboration among other teachers. By integrating
reflective practices in the classrooms, these teachers can apply effective pedagogy in teaching English, suggesting
improved student learning outcomes. These practices can still be enhanced through constant implementation and
exploration depending on the teachers’ current needs and educational landscape. Based on the study findings, the
recommendations are presented as follows:

a) Teachers may continually use and refine reflective practices that work best with their teaching styles and
needs.

b) Teachers may also explore other reflective practices, such as teaching portfolios and video-recorded lessons,
to gain new perspectives.

¢) Teachers may pursue continuous professional development as early as possible through seminars, workshops,
research, further education, etc.

d) DepEd and other private institutions may provide more practical seminars and workshops on implementing
reflective practices. They may also focus on one reflective practice to strengthen its usability.

e) School leaders and administrators may also provide a protected schedule for professional development
activities (e.g., structured professional learning conversations among teachers). This structured professional
learning conversation may be implemented twice or thrice a month and be done consistently to address the
teachers’ current needs.

The qualitative data uncovered several findings that could be valuable for other academic researchers. By
extending this research, more perspectives and theories regarding reflective practices might come to life. Future
studies centered on reflective teaching may be done. These studies include the following: A Meta-Synthesis on
English Teachers” Reflective Practices, A Descriptive Analysis of Reflection Journals, A Qualitative Study on
Teaching Inventories and Portfolios, An Analysis of Classroom Observations, A Phenomenological Study on Peer
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Review of Teaching, and A Descriptive Phenomenology on Continuous Professional Development through
Reflective Teaching.
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Abstract. This study investigated the impact of teachers' work conditions on classroom management
practices in public elementary schools. A mixed-method sequential explanatory design was used,
involving surveys from 328 teachers across 22 public schools in Pasig City through stratified random
sampling and interviews with ten teachers. Quantitative analysis revealed significant positive
correlations between teachers' demographic factors (age, sex, and designation) and work conditions,
such as workload, student academic performance, school rules, facilities, and resources. Regression
analysis further indicated that workload, student behavior, school policies, facilities, and leadership
support significantly influence classroom management. Qualitative findings highlighted the complex
relationship between work conditions and teachers' classroom practices. The findings suggest that
improving work conditions, such as reducing teacher workload, enhancing school facilities, and
providing stronger leadership support, can significantly improve classroom management practices in
public elementary schools. Moreover, tailored policies that address teachers' demographic factors and
the specific challenges in their work environment are crucial for fostering effective classroom
management. These insights can guide policymakers and school administrators in creating more
supportive environments for teachers, ultimately improving student outcomes and overall school
performance.

Keywords: Teachers' work conditions; Classroom management; Public elementary schools; Teachers'
development program.

1.0 Introduction

Teachers' working conditions play a critical role in shaping the educational landscape, affecting both educators
and students alike. These conditions encompass a range of factors, including the resources available to educators,
the administrative support they receive, and the overall professional environment in which they operate
(Sebastian, 2021). Teachers” working conditions are shaped not only by institutional policies and infrastructural
resources but also by the collaborative culture among educators. Their improvement, therefore, requires active
involvement from various stakeholders within the school community. Understanding the intricacies of these
conditions is vital as they significantly influence teachers' ability to manage classrooms effectively, shape student
outcomes, and affect their well-being and professional satisfaction.

Scholarly literature on teachers' working conditions highlights several key factors impacting classroom
management practices. For instance, Miguel (2019) identified workload, student behavior, leadership support,
and availability of school resources as critical determinants of teachers’ classroom management effectiveness.
These factors contribute to the broader context in which teachers operate, influencing their capacity to maintain
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discipline, facilitate learning, and foster positive student-teacher interactions. The study conducted by Miguel
(2019), provided the researcher with important direction, conceptualization of the study, and insights throughout
the research. Moreover, the dynamics of these factors were exacerbated during the COVID-19 pandemic, when
the shift to online learning imposed additional burdens on educators. Teachers had to adapt quickly, developing
digital literacy skills and managing virtual classrooms while contending with increased stress and anxiety (Llego,
2023). This situation highlighted the fragility of teacher working conditions in times of crisis and underscored the
need for more resilient educational support systems.

Student behavior is another crucial factor influencing teachers' ability to manage classrooms effectively.
Misbehavior and other behavioral challenges disrupt learning environments and place considerable strain on
teachers, affecting their ability to maintain control and deliver quality instruction. Studies have shown that
disruptive behaviors, ranging from nonattendance to bullying, significantly hinder learning (Reyes, 2024).
Nonattendance due to a lack of resources or parental guidance became prevalent during the pandemic,
particularly in low-income communities. Now, as face-to-face classes have resumed, these behavioral challenges
persist, compounded by issues such as excessive use of gadgets for non-academic purposes and bullying. Recent
reports from Pasig City indicate that student misbehavior, including verbal and cyberbullying, remains a
significant concern, with data showing increasing incidents that adversely impact teachers’ and students’
performance (Bautista, 2024). While various strategies, including school policies and community collaboration,
have been employed to address these behavioral issues, the persistence of such problems suggests that existing
interventions may be inadequate.

Moreover, the availability and quality of school facilities and resources constitute another significant aspect of
teachers' working conditions. Adequate infrastructure is essential for creating an environment conducive to
effective teaching and learning. However, a chronic shortage of classrooms and learning materials has long been
a barrier to quality education in the Philippines. For instance, according to DepEd, the country faced a classroom
shortage of 159,000 in the 2023-2024 academic year, which marked a substantial increase from the previous year’s
figures (Macasero, 2023). Despite localized efforts, such as the Pasig City government's allocation of funds toward
education infrastructure and student support programs, the shortage remains critical, with the city alone requiring
an additional 940 classrooms across its elementary and secondary schools (SGOD, 2023). The inadequacy of
physical resources not only hampers teachers' effectiveness but also exacerbates stress, as educators are forced to
manage overcrowded classrooms and insufficient materials, further complicating classroom management.

Existing literature on teachers' working conditions reveals several studies emphasizing workload, student
behavior, and resource availability as key factors influencing classroom management (Sebastian, 2021; Miguel,
2019; Reyes, 2024). However, while much of this research provides valuable insights into the challenges teachers
face, it often overlooks the unique experiences of teachers in urban settings such as Pasig City, where rapid
urbanization and socio-economic disparities present additional complexities. Furthermore, many studies focus on
isolated factors rather than exploring how these variables intersect to impact teachers' well-being and student
outcomes. There is a critical gap in the literature regarding the comprehensive analysis of how these
interconnected factors influence classroom management, particularly in post-pandemic education. The increasing
prevalence of behavioral issues and ongoing resource shortages highlight the need for research that integrates
these dimensions to propose sustainable solutions for improving teachers' working conditions.

This study addresses these gaps by examining the relationship between teachers' working conditions and
classroom management practices in public elementary schools in Pasig City. Specifically, the research will explore
how workload, student behavior, and resource availability influence classroom dynamics. By providing a more
nuanced understanding of teachers' challenges, this study seeks to contribute to developing targeted interventions
that can enhance teacher effectiveness and student outcomes. Ultimately, this research's findings will offer insights
essential for policymakers, educational leaders, and stakeholders striving to create more conducive and
supportive learning environments.
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2.0 Methodology

2.1 Research Design

This study adopted a mixed-methods research approach, specifically employing a sequential explanatory
transformative design. This design integrates quantitative and qualitative methodologies in two distinct phases
to provide a comprehensive understanding of the research problem (Hassan, 2023). The initial phase involved
collecting and analyzing quantitative data, followed by the qualitative phase to explore the quantitative findings
in greater depth. The sequential explanatory design by Hassan (2023), helped the research come up with a
comprehensive understanding of the quantitative and qualitative findings, particularly on the integration of the
data. Through the sequential integration of both data sets, the researcher corroborated and improved the findings
and overall dependability and profundity of the study.

2.2 Research Participants

A stratified random sampling method was used to select 328 teacher respondents, ensuring representativeness
across the public elementary schools in Pasig City. The sample size was determined using Slovin's formula,
providing a 95% confidence level with a 5% margin of error. Despite initial outreach to 28 schools, only 22
participated due to constraints such as year-end school activities and extreme heat conditions. For the qualitative
component, purposive sampling was employed to select ten teachers from various schools. This group was chosen
to ensure diversity in experiences and perspectives.

2.3 Research Instruments

The quantitative data were gathered through a questionnaire checklist. The final instrument consisted of three
parts. Part 1 is composed of the demographic profile of the respondents, including age, gender, civil status,
position, educational attainment, and length of service. Part 2 focused on teachers' work conditions across five
indicators: workload, student behavior, school rules and regulations, available facilities and resources, and
support from school leadership. Part 3 consists of questions about classroom management practices, divided into
20 statements—10 focusing on positive practices and 10 on negative classroom discipline strategies. The
questionnaire was developed based on a review of relevant literature and revised according to feedback from five
experts. The questionnaire underwent both content validation and reliability testing. Content validity was ensured
through the expert validation process, while the instrument's reliability was confirmed using Cronbach’s alpha,
which yielded a coefficient of 0.895. This indicates a high level of internal consistency, affirming the reliability of
the data collection tool.

The qualitative data were gathered through semi-structured interviews. The researcher personally designed the
interview guide to explore themes related to the teachers' classroom management experiences and working
conditions. Recording the interviews minimized recall bias and ensured reliable data capture for analysis.

2.4 Data Gathering Procedure

Depending on each school's circumstances, the researcher administered the questionnaires in person and via
Google Forms. Following the quantitative phase, qualitative data were collected through semi-structured
interviews. The interviews were conducted in person and via online platforms (e.g., Google Meet), depending on
the participants' availability and preferences. Interviews were audio- and video-recorded to ensure accuracy in
transcription and analysis.

2.5 Data Analysis Procedure

After the data were gathered, they were subjected to statistical analysis to determine trends, relationships, and
patterns relevant to the study's objectives. The qualitative data were analyzed using thematic analysis, where
recurring patterns were identified, coded, and categorized into themes. This phase provided deeper insight into
teachers' experiences concerning classroom management and working conditions.

2.6 Ethical Considerations

The study adhered to ethical standards. All participants provided informed consent and maintained
confidentiality throughout the research. The researcher took measures to ensure the integrity of the data, avoiding
any falsification or distortion. Plagiarism checks and proper citation practices were also followed by the American
Psychological Association (APA) 7th edition guidelines. The research study is solely financed by the researcher,
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who demonstrated a strong sense of personal dedication to and enthusiasm for the research topic, even without
outside financial sources or institutional agendas. The study was conducted for research purposes only. No
organization or outside entity’s interest was intended to be served. The researcher's only goal was to contribute
to the field’s scientific knowledge and comprehension.

3.0 Results and Discussion

Quantitative Phase

3.1 Teachers” Demographic Profiles

The age distribution in Table 1 reveals a relatively small proportion of younger teachers. This may reflect factors
such as the overall age distribution of the teaching workforce in the Philippines, the accessibility of teaching
positions, and career progression. Seniority-based promotions limited professional development opportunities,
and insufficient incentives for younger teachers likely contribute to the dominance of older teachers in the sample.
Recognizing the age distribution is vital for developing strategies tailored to teachers' challenges at different career
stages. Furthermore, the gender distribution aligns with global trends, where women are more likely than men to
pursue teaching careers.

The civil status of respondents may also influence the study’s conclusions and recommendations. Family
responsibilities, for instance, may affect work conditions and classroom management strategies. Married teachers
might face distinct priorities and challenges compared to single teachers. Understanding the distribution of civil
status is crucial for designing interventions that support teachers' personal and professional lives and enhance
well-being and teaching effectiveness.

Table 1. Descriptives of the teachers’ demographic profiles

Demographic Variables Frequency Percentage
Age

30 below 57 17
31-35 years old 49 15
36-40 years old 47 14
40-45 years old 91 29
46-50 years old 70 21
51 years old and above 14 4
Sex

Male 102 31
Female 226 69
Civil Status

Single 79 24
Married 240 73
Widow/ Widower 7 2
Separated 2 1
Educational Attainment

Baccalaureate Degree 81 25
Masteral Units 161 49
Master’s Degree 68 21
Postgraduate Units (PhD, EdD) 15 5
Post Graduate Degree (PhD, EdD) 3 1
Position Title

Teacher I 113 35
Teacher II 68 21
Teacher III 109 33
Master Teacher I & 11 38 12
Length of Service

Less than 5 years 79 24
6-10 years 60 18
11-15 years 75 23
16-20 and above 114 35

Regarding educational attainment, 49% of respondents have master’s units, 25% hold baccalaureate degrees, 21%
possess master’s degrees, 5% have postgraduate units, and 1% hold postgraduate degrees. This suggests a
commitment to continuing education, which may affect teaching practices and classroom management. Teachers
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with higher qualifications are likelier to adopt advanced teaching strategies and exhibit greater autonomy.
Recognizing this distribution is key to creating interventions that promote professional development and improve
classroom management.

The distribution of position titles also has implications for the study. Teachers in entry-level roles may encounter
distinct challenges compared to those in more advanced positions. Understanding this distribution is essential for
crafting interventions that address the specific needs of teachers at various career stages. Similarly, the length of
service affects teachers” work conditions and management strategies. Veteran teachers may have different needs
compared to those early in their careers. Recognizing service length is important for developing targeted
interventions that enhance professional growth and classroom management across all experience levels.

3.2 Work Conditions of Teachers

In terms of Workload

Table 2 shows the work conditions of teachers in terms of workload. The weighted mean score of 4.62, with a
standard deviation of 0.63, indicates that teachers strongly agree with the statements defining their workload. The
study's findings conform to the study of Masoom (2021), which states that teachers perceived too much work after
school meetings, excessive deadlines, and office staff assessments to enhance their workload pressure. In addition,
there is a significant relation between the extent of management of teachers' teaching workload, their overall
workload, and their teaching effectiveness. This statement is supported by Rosanes (2020), who states that teachers
who experience heavy workloads early in their careers are more likely to lose confidence in their effective
classroom management strategies, overworked frequently resort to negative approaches to managing student
misbehavior, including yelling and using sarcasm. Conversely, teachers who are confident in their ability to
manage classroom behavior and who are well-prepared are more likely to provide pupils with clear expectations
and a clear classroom behavior structure.

Table 2. Descriptives of work conditions of teachers in terms of teachers” workload

Indicators Mean SD  Interpretation

1.  Attends six (6) hours of actual teaching and two (2) hours of allocated ancillary tasks, which may 4.83 042  Strongly Agree
be spent within or outside school premises.

2. Prepares Daily Lesson Log (DLL), PowerPoint, Written Tests, and Performance Tasks. 4.80 0.49  Strongly Agree

3. Conduct home visitation and follow-up with parents/guardians. 4.54 0.66  Strongly Agree

4.  Attends training, workshops, and LAC sessions before, during, and after class hours. 4.68 0.60  Strongly Agree

5. Spends additional duties/assignments beyond regular teaching hours, such as serving as subject 4.45 0.84  Agree
coordinator, working committees, and supervising extracurricular activities.

6.  Conduct remedial classes for non-readers and struggling learners 4.54 0.67  Strongly Agree

7. Spend extra time communicating with parents through messenger, phone calls, and parent- 4.63 0.64  Strongly Agree
teacher conferences.

8.  Checks and records learners' written tests, performance tasks, and other related learning 4.79 0.53  Strongly Agree
activities.

9. Serves as a trainer in extracurricular activities such as Journalism, MTAP, and Festival of Talents. 412 1.02  Agree

10. Prepares and submits school reports and forms. 4.78 0.53  Strongly Agree

Overall Mean 4.62 0.64 Strongly Agree

In terms of Student’s Behavioral Performance

Table 3 presents teachers' work conditions about students' behavioral performance. The overall mean score is 3.27,
with a standard deviation of 1.12, suggesting a neutral perception among teachers regarding factors affecting
student behavioral performance. The study's findings align with those of Dublas and Genuba (2023), who
discovered that working conditions significantly impact teachers' sense of effectiveness. This suggests that
improved working conditions can enhance teachers' sense of efficacy, crucial for successful teaching and high
student academic achievement.

Moreover, Debreli and Ishanova (2019), as cited by Raslinda (2021), highlight several instances of misbehavior on
the part of pupils, including roaming around the classroom, being obtuse, talking too much, disturbing others,
lying, stealing, cheating, sexual harassment, fighting and hostility (aggressive), deliberate mischief (mischievous),
and rejection of authority. The study's findings illustrate the various forms of student misbehavior in the
classroom and teachers' methods.
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Table 3. Descriptives of work conditions of teachers in terms of student behavioral performance

Indicators Mean SD  Interpretation
1.  Low grades due to nonattendance or absenteeism. 318 114 Neutral
2. No participation in class discussion. 344 110 Neutral
3. No submission of Written Tests and Performance Tasks. 322 116 Neutral
4. Misbehaviour inside the classroom. 320 118 Neutral
5. Personal problems that affect academic performance include financial, family, health, and distance ~ 3.38  1.11 Neutral
from home to school.
6.  Poor study habits such as lack of time management and procrastination. 346 113 Neutral
7. Inclement weather conditions such as extremely high temperatures and storm signals. 310 117 Neutral
8.  Excessive use of gadgets for non-academic purposes. 336 114 Neutral
9.  Experienced bullying from peers. 305 120 Neutral
10. Lack of support and supervision from parents/ guardian 336 112 Neutral
Overall Mean 327 112 Neutral

In terms of School Rules, Regulations, and Implementation

Table 4 presents word conditions related to school rules, regulations, and implementation. The overall weighted
mean is 4.72, with a standard deviation of 0.51. This implies that teachers strongly agree with the efficiency and
clarity of the school’s general rules, regulations, and implementation. The study's findings conform to Better
Leaders Better Schools (2023) statements that school administrators play an instrumental role in supporting
teachers by giving mentorship and professional development opportunities. Administrators can help teachers
improve their instructional skills and classroom management techniques by providing feedback and guidance. By
supporting professional development, encouraging peer collaboration, providing meaningful evaluations,
establishing open-door policies, involving teachers in decision-making, fostering a positive school culture, and
offering resources for classroom management, principals can create an environment in which teachers feel
empowered, supported, and valued by their schools. Administrators can support educators in this area by
providing them with the resources, guidance, and tools necessary to manage their classes effectively.

Moreover, according to Luz et al. (2020), school discipline concerns the action taken by a teacher or the school
organization toward a student (or a group of students). Rules at school can help students learn how to take care
of themselves, other people, and their environment by setting boundaries or guiding their conduct. The school
system establishes rules and policies to prevent certain behaviors or attitudes seen as dangerous or against school
policies, educational norms, traditions, etc.

Table 4. Descriptives of work conditions of teachers in terms of school rules, regulations, and implementation

Indicators Mean SD  Interpretation

1. Ensures teachers, learners, and parents understand school policies and procedures about 4.77 0.44  Strongly Agree
learners' behavior.

2. Enforces rules for learners' behavior, such as bullying and misbehavior. 4.72 0.50  Strongly Agree

3. Provides training and professional development opportunities for teachers on effective behavior 4.71 0.50  Strongly Agree
management strategies

4. Seeks support from parents and external partners to address complex behavior issues affecting 4.71 0.50  Strongly Agree
learners.

5. Creates a positive and inclusive school climate where students feel safe, supported, and engaged. 474 0.50  Strongly Agree

6. Conduct information dissemination and campaigns on school regulations and policies. 4.72 0.54  Strongly Agree

7. Imposes positive and non-violent discipline. 4.72 0.52  Strongly Agree

8.  Capacitates teachers on classroom management strategies. 470 0.52  Strongly Agree

9.  Develops strategies and innovations in addressing pupils' discipline. 4.70 0.54  Strongly Agree

10. Monitors and evaluates the implementation of school rules and regulations. 4.72 0.53  Strongly Agree

Overall Mean 4.72 0.51  Strongly Agree

In terms of Facilities and Resources

Table 5 shows teachers' working conditions regarding school facilities and resources. With a standard deviation
(SD) of 0.73, the overall mean score is 4.40. The study's findings align with those of Baharuddin (2021), who states
that refining a school environment's physical and resource-related aspects can lead to better teaching outcomes
and increased teacher motivation. This aligns with the notion that adequate facilities and resources are critical for
effective teaching and learning.
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Table 5. Descriptives of work conditions of teachers in terms of facilities and resources

Indicators Mean SD  Interpretation

1. Provide adequate standard classrooms that are comfortable and convenient and can sustain 446  0.67 Agree
inclement weather conditions such as high heat index and storm signals.

2. Provides teachers with sufficient access to instructional resources, materials, and technologies such 4.47 0.64 Agree
as printers, laptops, reference books, modules, workbooks, websites, and portals.

3. Provides a convenient faculty room for teachers to create DLP/DLL instructional materials, check 418 0.94 Agree
learners' outputs, and perform other related tasks.

4. Provides sufficient clean comfort rooms to accommodate all learners (1 comfort room for every 50  4.33  0.82 Agree
learners) and teachers.

5. Provides access to a clean and safe environment and supplies such as water, electricity, and food. 450 0.64 Strongly Agree
6.  Provide teachers and learners with adequate furniture like desks, chairs, and tables. 4.48 0.65 Agree
7. Provides a functional library, clinic, canteen, and ICT room for learners and teachers. 446 0.66 Agree
8.  Establishes a safe, motivated, and secure learning environment 459 057 Strongly Agree
9.  Provides free internet access to teachers and learners. 407 0.65 Agree
10. Determines the seismic hazard in the school and develops an emergency mitigation plan. 451 0.64 Strongly Agree
Overall Mean 440 0.73 Agree

However, the current study's findings disagree with those of Apolinar (2019), who stated that overcrowding is a
major problem in many Philippine schools. Lack of proper infrastructure, especially in the classrooms, is one of
the causes of school overpopulation. The study concluded that the lack of classroom space in overcrowded schools
restricts the quantity and quality of interaction between teachers and students and the effectiveness of teaching
and learning. Shortages of classrooms must be given priority. The government must prioritize classroom
shortages. More classrooms can enhance the quality of education.

In terms of School Head’s Leadership Support

Table 6 reveals that all respondents strongly agree with the statements about the school head's leadership support,
as indicated by their weighted mean. The overall mean score for teachers' level of work conditions in terms of the
school head's leadership support is 4.61, with a standard deviation (SD) of 0.62. This indicates that, on average,
teachers strongly agree that the school head provides effective leadership and support. Thus, the study's findings
conform with the study of Aquino et al. (2021), which found that effective leadership practices, such as providing
technical assistance, ensuring curriculum implementation, and fostering a supportive environment, significantly
enhance teachers' performance and job satisfaction. The study implies that strong leadership support is crucial in
creating a positive working environment, which aligns with the current research findings. Teachers' perceptions
of leadership support, including technical assistance and professional development, are essential for improving
educational outcomes and maintaining high teacher motivation and effectiveness.

Table 6. Descriptives of work conditions of teachers in terms of school head’s leadership support

Indicators Mean SD  Interpretation

1.  Provides technical assistance to teachers and learners through equitable access to education. 4.63 0.59  Strongly Agree

2. Ensures and supervises the implementation of the curriculum through strict class programs and 4.68 0.58  Strongly Agree
schedules.

3. Provides and empowers teachers with sufficient training/seminars on managing student 4.62 0.61  Strongly Agree
behavior/discipline.

4.  Always ensures the protection and safety of teachers and learners 4.62 0.61  Strongly Agree

5. Makes sustained efforts to address teachers’ concerns about school facilities, resources, and 4.62 0.62  Strongly Agree
academic endeavors through collaboration, camaraderie, and holistic decision-making and
consultation.

6. Fosters an atmosphere where teachers and learners feel supported, empowered, and valued 4.59 0.63  Strongly Agree
through incentives, rewards, and recognition.

7. Provides instructional leadership support towards improving teacher competence and learner 4.63 0.61  Strongly Agree
outcomes.

8. Makes sustained efforts to address teachers” concerns about school facilities, resources, and 4.61 0.60  Strongly Agree
academics.

9.  Motivates and supports reducing paperwork and other instructional duties to allow teachers to 4.52 0.73  Strongly Agree

focus on teaching.
10. Provides support to uplift teachers” morale regarding well-being, mental health, collaboration, 4.59 0.66  Strongly Agree
and professional development.

Overall Mean 4.61 0.62  Strongly Agree

In addition, according to Kabia (2022), teachers leave a school because of a lack of administrators’ support, such
as emotional support, instructional support, assistance with student behavior, adequate resources, and a positive
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school climate. However, if teachers received this support from their administrators, they would stay at their
schools. Moreover, Tyler's (2022) findings of the study showed that when the administration failed to support
teachers or blamed them for being responsible for violent incidents, educators experienced anxiety, fear, and
isolation.

3.3 Classroom Management Practices of Public School Teachers

Table 7 presents twenty classroom management practices. The overall weighted mean score is 3.12, indicating that
teachers have a neutral perception of classroom management practices. This implies that school administrators
should provide training, assistance, and professional development opportunities for teachers to improve their
classroom management abilities and foster a welcoming and inclusive learning environment for all children. The
study's findings align with Professor Helen Watt of the University of Sydney, as cited by Rosanes (2020), who
asserts that teacher education is crucial in equipping future teachers with effective classroom management skills.
Building their confidence in managing student misbehavior through positive structures rather than negative
reactions is also important.

Delos Reyes and Callo (2021) found that implementing all classroom management strategies significantly
enhanced students' communication, creativity, and critical thinking. Three categories of classroom management
practices significantly influenced students' 21st-century skills: involving students in observable ways; posting,
teaching, reviewing, monitoring, and reinforcing expectations; and employing a continuum of tactics to deal with
unacceptable behavior.

Table 7. Descriptives of classroom management practices of public-school teachers

Indicators Mean SD Interpretation Rank

1.  Sets rules and procedures before, during, and after classes 392 029 Agree 1

2. Use praise, encouragement, and rewards to acknowledge and reinforce behaviors, such as 3.90 030 Agree 2
completing assignments/ performance tasks and participating in class discussions.

3. Talks heart to heart with misbehaving learner, listens to him attentively, and seeks parent's ~ 3.86  0.38 Agree 4
guidance.

4.  Creates a positive atmosphere in the classroom where students feel safe, respected, and  3.82  0.33 Agree 3
valued.

5. Enforces consequences for misbehavior regularly and fairly, using a progressive discipline ~ 3.82 040 Agree 8
approach that focuses on teaching appropriate behavior rather than just punishment.

6. Calls learners’ attention if misbehavior is seen. 386 043 Agree 4

7.  Establishes clear expectations for student behavior. 382 044 Agree 8

8. Addresses misbehaviors of learners using intervention or parent conferences. 380 042 Agree 10

9. Establishes and reinforces daily routines and procedures for transitions, classroom  3.83  0.39 Agree 7
activities, and group work.

10. Implement effective classroom discipline that is fair, consistent, and respectful, such as 3.86 0.37 Agree 4

monitoring learners' behavior, providing consequences for learners who do not follow
expectations, and evaluating discipline procedures regularly.

11. Uses intimidation for pupils to misbehave. 272 121 Neutral 12
12. Punishes students who are misbehaving. 244 113 Neutral 15
13. Sends students home for aggressive and destructive behavior. 223 125 Neutral 18
14. Sends a student to modular class for repeatedly doing aggressive or disruptive misbehavior. =~ 2.31 ~ 1.20 Neutral 17
15. Calls out students for mistakes or misbehaving in front of their peers. 246 117 Neutral 14
16. Gives less work to students who behave in the class. 232 121 Neutral 16
17. Mention the names of learners who have no assignments and do not submit performance 258  1.10 Neutral 13
tasks and other class activities.

18. Raise his/her voice when the class is noisy. 276 099 Neutral 11
19. Use hurtful or derogatory language to learners who misbehave. 201 121 Neutral 20
20. Uses group punishment for the actions of a few students. 206 119 Neutral 19
Overall Mean 312  0.77 Neutral

Thomas’ (2021) study revealed that Positive Behavior Intervention Support (PBIS) at all schools improved student
behavior by reducing punitive measures like office referrals and school suspensions and encouraging students to
engage in positive behaviors like increased school attendance and a desire to learn. The findings also underscored
the need to provide teachers with essential training and professional development, along with follow-up support
sessions, to ensure their readiness for implementation. The study's findings demonstrate the effective
implementation of PBIS throughout an entire school to reduce disruptive behavior and improve academic
performance, thereby supporting social change.
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3.4 Relationship Between Teachers’ Demographic Profiles and their Work Conditions

Primarily, age and workload (r = 0.571, p <0.05), student academic performance (r = 0.682, p = 0.000), school rules
and regulations (r = 0.682, p <0.05), and facilities and resources (r = 0.789, p <0.05) have a positive correlation at
first. These results suggest that teachers may have a heavier workload and a bigger influence on the academic
achievement of their students as they get older. More experienced teachers may understand the importance of
following school policies and procedures and be more appreciative of the provision of adequate facilities and
resources. Furthermore, based on the results of the data, sex and workload (r = 0.706, p <0.05), student academic
performance (r = 0.706, p = 0.000), and school rules and regulations (r = 0.706, p <0.05) all showed a significant
positive correlation. This suggests that sex influences teachers' working environment, with female teachers
potentially experiencing a higher workload and having an impact on student academic performance.

Correspondingly, there were significant positive relationships between the following variables: student academic
achievement (r = 0.696, p <0.05), school rules and regulations (r = 0.696, p <0.05), facilities and resources (r = 0.589,
p <0.05), and designation and workload (r = 0.637, p <0.05). This suggests that different designations may have
different working conditions for teachers, which could impact student performance and adherence to school rules
and regulations. However, no significant correlations were found between work conditions, civil status, and
educational attainment. Furthermore, there was no significant relationship between work conditions and length
of service in teaching.

Table 8. Analysis of the relationships between teachers’ demographic profiles and their work conditions

Student Academic School.Rules, Facilities and School H‘”Td s
Workload Regulation, and Leadership
Performance . Resource
Implementation Support

Age Pearson 0571 0.682 0.682 0.789 0.885

Correlation

Sig. (2-tailed) 0.000* 0.000* 0.000* 0.022* 0.029*
Sex Pearson 0.706 0.706 0.706 0.895 0.578

Correlation

Sig. (2-tailed) 0.000* 0.000* 0.000* 0.047* 0.024*
Designation Pearson 0.637 0.696 0.696 0.589 0.688

Correlation

Sig. (2-tailed) 0.000* 0.000* 0.000* 0.789 0.589
Civil Status Pearson 0.547 0.245 0.564 0.278 0.457

Correlation

Sig. (2-tailed) 0.450 0.245 0.255 0.456 0.256
Educational Pearson
Attainment Correlation 0.589 0.890 0.487 0.789 0.256

Sig. (2-tailed) 0.048* 0.049 0.078 0.004* 0.050*
Length of Service  Pearson 0.789 0578 0.589 0458 0.489
in Teaching Correlation

Sig. (2-tailed) 0.040* 0.580 0.456 0.008* 0.049

*significant (p < 0.05)

Furthermore, the significant relationships revealed in this study emphasize the importance of considering
teachers' demographic profiles when understanding their work conditions. Addressing age, sex, and designation
can improve student academic performance, better adherence to school rules and regulations, and enhance
facilities and resources. However, the non-significant relationships suggest that civil status, educational
attainment, and length of service in teaching may not directly influence work conditions. These findings
emphasize the need for tailored teacher development programs focusing on demographic characteristics to
optimize classroom management practices and overall teaching effectiveness.

Kume (2020) asserts that understanding the demographic characteristics of teachers, such as age, sex, and
educational attainment, is crucial in determining job satisfaction levels, and this supports the study's result.
Educators and policymakers can tailor strategies to enhance job satisfaction and improve teaching effectiveness
by examining how these factors influence work conditions. This research underscores the importance of
considering teachers' demographics in shaping their job satisfaction and work environment. The study's findings
also conform to Lilie (2019), who states that general education teachers lack sufficient training in proven inclusion
practices necessary to cope with the increase in diverse learning needs. Inadequate training can worsen student
and teacher stress levels in the classroom and lead to disruptive behavior.
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Additionally, the Sarabia (2020) study found a positive correlation between gender and position and teaching
performance, with female teachers and those in higher positions generally outperforming male teachers.
Conversely, the number of seminars attended concerning stress and demand, a sub-component of work-related
stress, negatively and significantly predicts teaching performance. According to the study, teachers who attended
stress management seminars performed better in the classroom than those who did not. Moreover, Delos Reyes
and Callo's (2021) study findings show that the longer teachers stay in the profession, the more experienced they
become in managing their classrooms and that the higher level of education they obtain in their specialty
significantly impacts how students develop their 21st-century skills. Masoom (2021) supports this statement by
asserting that teachers' positive perception of the school's conducive environment increases with their experience.

3.5 Relationship Between Work Conditions of Teachers and Their Classroom Management Practices

The data in Table 9 illustrates the relationship between teachers' workloads and classroom management practices.
The mean workload of teachers is 3.8, signifying the perceived level of workload experienced by teachers. The R-
value of 0.76 indicates a significant positive correlation between teachers' workloads and their classroom
management strategies. This correlation suggests that as teachers' workloads increase, there is a corresponding
enrichment in their classroom management practices, showcasing a significant relationship between these two
variables. The p-value of 0.0146 at the significance level of 0.05 rejects the null hypothesis, indicating a statistically
significant association between teachers' workloads and classroom management practices. The rejection of the null
hypothesis underscores the criticality of considering teachers' workloads in assessing their classroom
management practices. The results indicate that good teacher workload management may result in better
classroom management strategies, ultimately improving the learning environment for students.

Table 9. Analysis of the relationship between the work conditions of teachers and their classroom management practices

Variables Mean  R-value Description P-value Decision Interpretation
Teachers” Work Loads and Classroom 3.80 . . . S
Management Practices 357 0.76 Strong Positive Correlation 0.0146 Reject Significant

In conclusion, the data highlights the critical connection between effective classroom management practices and
the work conditions of teachers, particularly their workloads. By recognizing and addressing the impact of
workloads on classroom management, schools may provide support and resources to teachers to help them
effectively manage their responsibilities. This information emphasizes balancing teachers' workloads to improve
classroom management techniques and foster an environment where students may learn. The study's findings
conform to Rabia and Hashmi, Muhammad (2021), that effective classroom management practices are closely
linked to teachers' work conditions, such as workload and support. This implies that creating a conducive work
environment for teachers can positively impact their ability to manage classrooms effectively, leading to improved
student academic outcomes. This study highlights the importance of working conditions in enhancing classroom
management practices and academic success.

3.6 Influence Between Work Conditions of Teachers and Their Classroom Management Practices

Table 10 reveals that regression analysis results, with non-zero B coefficients, suggest that teachers' work
conditions, including workload, student behavioral performance, school rules, regulations, and implementation,
facilities and resources, and the leadership support of the school head, influence their classroom management
practices to varying degrees, with associated probabilities all exceeding the significance level of 0.05. The findings
show that for every unit increase in workload, student academic performance, school rules and regulations and
implementation, facilities and resources, and school heads' leadership support, we expect increases of -0.145, 0.030,
0.116, and 0.233, respectively.

Moreover, the probabilities of the associated variables were less than the significance level of 0.05. This indicates
that teachers' work conditions significantly impact their classroom management practices. Therefore, the
influence was significant. The computed beta coefficients revealed that students’ academic performance (B =
0.233), facilities and resources (B = 0.116), and the school head’s leadership support (B = 0.245) are the best
predictors of teachers' classroom management practices. The computed F-ratio of 3.747 indicates that the
distributed teachers' work conditions form a significant set of predictors for the teacher’s classroom management
practices. We reject the null hypothesis, stating that there is no significant influence between work conditions and
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teachers' classroom management practices because the p-value of 0.007 is less than the 0.05 significance level.
However, the alternative hypothesis is accepted. This implies that the work conditions of teachers have an impact
on their classroom management practices.

Table 10. Analysis of the influence between work conditions of teachers and their classroom management practices
Unstandardized Coefficients Standardized Coefficients

Model B Std. Error Beta T Sig:

1 (Constant) 3.553 0.307 11568  0.000
Workload -0.145 0.117 -0.239 -1.242 0.217
Student Academic Performance 0.030 0.130 0.049 0.233  0.024**
School Rules, Regulations, and
Implementation 0.116 0.138 0.158 0.845 0.400
Facilities and resources 0.233 0.120 0.350 1.939  0.045**
School head’s leadership support 0.245 0.145 0.245 0.450  0.03**

Note: R2=0.136, F = 3.747, P = 0.007

The study's findings align with those of Rabia et al. (2021), demonstrating a close correlation between effective
classroom management practices and teachers' work conditions, including workload and support. In addition, the
study’s findings indicate that forming a conducive work environment for teachers can positively impact their
ability to manage classrooms effectively, leading to improved student academic outcomes.

Qualitative Phase

3.7 Lived Experiences of Teachers in Classroom Management and Work Condition

The researcher developed nine themes in this qualitative study, namely: (1) the multifaceted Responsibilities of
Teachers; (2) The impact of overwork on teachers' performance and well-being; (3) The Paradox of School Safety
and Maintenance Amidst Resource Deficiencies; (4) The impact of classroom facilities and resources on teaching
and learning; (5) Challenges in Student Behavioral Performance and Engagement; (6) Preference for Positive
Reinforcement Over Punishment in Behavior Management; (7) Supportive and Conducive Learning Environment;
(8) Impact of Good Work Conditions on Educational Success; and (9) Leadership and Improvement of Work
Conditions in Schools.

Theme 1: Multifaceted Responsibilities of Teachers

In this theme, most of the participants said that aside from the six hours of teaching load, they have two hours of
ancillary tasks in curriculum planning, curriculum implementation, assessment of learners’ progress, and
homeroom guidance and management. Also, they handled non-teaching-related assignments like school paper
advisers, subject area coordinators in Filipino and English, SMEA Coordinators, WinS Coordinators, and the like.
They also administer and submit reports on Comprehensive Literacy Rapid Assessment (CRLA), Annual National
Assessment (ANA), Test of Fundamental Skills (TOFAS), and many others. Participants shared about the
apparent overwork load of teachers, which affects their job satisfaction, burnout, stress, quality of teaching, and
student performance. Overworked teachers may be unable to prepare instructional materials and address student
behavioral problems inside the classroom.

Moreover, the findings are supported by David et al. (2019), who state that public school teachers often have
various non-teaching responsibilities to complete besides teaching. Because of this workload, teachers are forced
to take on many additional duties and obligations that take time away from their teaching. Masoom (2021) states
that teachers perceived too much work after school meetings, excessive deadlines, and office staff assessments to
enhance their workload pressure. In addition, there is a significant relation between the extent of management of
teachers' teaching workload, their overall workload, and their teaching effectiveness. Furthermore, Tarraya (2023)
stated that their heavy workloads influence teachers’ effectiveness and efficiency.

Theme 2: The Impact of Overwork on Teachers' Performance and Well-Being

Most participants believed that an overworked workload affects different aspects of their lives. They mentioned
that an overworked load causes stress, fatigue, and burnout while contributing to their ineffectiveness in teaching.
Moreover, it also affects classroom management practices, decreases teachers' effectiveness in teaching, and
negatively impacts students' learning outcomes. As one participant mentioned, overwork can significantly impact
classroom management practices.
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My workload as a school paper adviser affects my classroom management when, by chance, there are contests, and I need to
excuse myself from class for the sake of training and to accompany them to scheduled competitions. T4

I can manage my workload, but sometimes, it leads to stress and a lack of time to prepare my lessons. T2

This implies that the over workload experienced by teachers leads to significant stress, fatigue, and burnout,
adversely affecting their classroom management practices and diminishing their effectiveness in teaching. This
strain on teachers impairs their ability to deliver high-quality instruction and negatively impacts student learning
outcomes, creating a less conducive learning environment. As teachers struggle to balance excessive workloads,
the overall educational experience suffers, highlighting the need for strategies to reduce teacher overwork and
provide better support to enhance teacher well-being and student achievement. Finally, if overworking persists
among teachers, their physical, mental, social, and emotional well-being is affected. It is suggested that the school
head consider the teacher's workload. Also, the school head should streamline the workload by providing training
that will lessen teachers' stress and burnout.

Rosanes (2020) supports this claim, stating that teachers who encounter high workloads early in their careers are
more likely to lose confidence in their ability to manage the classroom effectively. Overworked teachers frequently
resort to negative classroom discipline, such as yelling and using sarcasm. These findings are also supported by
Llego (2024). According to him, based on various research results from different institutions, the study's findings
indicate that an increase in administrative responsibilities substantially impacts teachers' workloads, affecting the
quality and well-being of their teaching. Overworked teachers have less time to plan and prepare interesting
lessons, address students’ needs, check students' outputs, and participate in professional development programs
or activities, leading to teachers’ burnout and classroom ineffectiveness.

Also, these findings conform with the findings of Tarraya (2023), stating that their heavy workloads influence
teachers’ general effectiveness and efficiency. These findings are also supported by Llego (2024). According to
him, based on various research results from different institutions, the study's findings indicate that an increase in
administrative responsibilities substantially impacts teachers' workloads, affecting the quality and well-being of
their teaching. Teachers overworked in administrative tasks have less time to plan interesting lessons, give each
student their full attention, and participate in professional development programs or activities. This, in turn, can
lead to decreased job satisfaction, increased stress levels, and potential burnout.

Theme 3: The Paradox of School Safety and Maintenance Amidst Resource Deficiencies

Most of the respondents believed that the school has safe and well-maintained facilities but lacked school facilities
and resources like classrooms and comfort rooms. Resources like books are not aligned with the curriculum. They
have also no or limited access to the internet. Some participants revealed,

Our school is considered a big school in terms of the number of enrollees, but our facilities, school size, and space are
insufficient. Two shiftings are applied. T1

Our school has small facilities: a library, canteen, feeding room, limited comfort rooms, and computer room. T10

The findings reveal that while the school facilities are safe and well-maintained, there are significant deficiencies
in school facilities and resources. The lack of sufficient classrooms and comfort rooms creates a challenging
learning environment that can impede student comfort and concentration, thus negatively affecting overall
academic performance. The misalignment of available books and other references with the curriculum further
complicates teaching, forcing teachers to adapt materials or teach without adequate resources, thereby
diminishing the quality of education. Limited internet connection makes it difficult for teachers and students to
access modern instructional materials and technologies, which makes it difficult to integrate digital learning
strategies and get current knowledge. These deficiencies show an urgent need for resource investment to ensure
a conducive learning environment and improve educational outcomes.
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The study’s findings conform to the findings of Apolinar (2019), who stated that overcrowding is a serious issue
in many Philippine schools. Lack of adequate facilities, especially in the classrooms, which the government
typically supplies, is one of the causes of school overpopulation. The Philippines cannot anticipate high results
from its school system given the lack of classrooms, which is one of the factors contributing to the ineffectiveness
of education. Moreover, these statements are supported by The Pulse Survey Asia result commissioned by Sen.
Sherwin Gatchalian, as cited by Gregorio (2023), which shows that the top issue the Department of Education
should address is the lack of classrooms. Fifty-two percent (52%) of the 1,200 respondents to the survey said that
the DepEd should take immediate action to solve the issue of a shortage of classrooms. Followed by deficient/lack
of school learning resources like books and computers (49%) and lack of teachers (45%).

Theme 4: The Impact of Classroom Facilities and Resources on Teaching and Learning

This emphasizes that school facilities and resources affect classroom management practices. Teachers are
hurrying due to the class shift, especially during dismissal. During extreme heat index, classes are shifted to
asynchronous, greatly affecting learning outcomes. Adequate facilities improve teachers” work conditions by
enhancing instruction, increasing job satisfaction, reducing stress, and creating a positive school environment.
Some participants revealed,

The sharing of classrooms among other grade levels affects my classrooms among other grade levels affects my classroom
management because we are always in a hurry, especially during dismissal time. Adequate facilities improve the conditions
of teachers in their workplace because this is less stressful for the teachers. T1

Since we are a small school, our facilities, like those of CR's, are also limited. So, there are times that are difficult for children.
Because it is a public school, we do not have air conditioners in the classroom, especially this summer, so the children are
forced to use an alternative mode during school. School Facilities are important in supporting students’ learning. It increases
student’s learning motivation and supports teachers in delivering material effectively. T4

This implies that inadequate classroom facilities and resources disrupt classroom management practices, forcing
teachers to rush during dismissals due to the need to shift classes, which undermines lesson continuity and
classroom order. During extreme heat, the necessity to move to asynchronous learning further impacts student
learning outcomes negatively. For teachers, the lack of adequate facilities increases stress and diminishes job
satisfaction, detracting from their ability to provide effective instruction. Conversely, adequate facilities enhance
teaching conditions, leading to improved instructional quality, higher job satisfaction, and reduced stress,
fostering a positive and productive school environment. This benefits teachers and creates a more conducive
learning atmosphere for students, ultimately improving their academic performance and overall school
experience.

These findings are supported by Apolinar's (2019) study, which revealed that the shortage of classrooms in
overpopulated schools limits the quality and quantity of interactions between teachers and students and the
quality of teaching and learning. Classroom shortages need to be treated as worthy of the government's attention.
The study's findings show that there would be a high quality of education if more classrooms were provided to
accommodate students. In addition, Macasero (2023) states that the quality of education depends on school
facilities and instructional material. It is the way that pupils are learning. The facilities and environment of a school
have a big impact on how well pupils learn. In addition, records of the school's physical facilities, including
furniture and equipment, and their regular usage in planning and supervising activities can yield information
from which several indicators for evaluating the standard of instruction in a school can be derived. School facilities
can greatly influence the learning process.

Theme 5: Challenges in Student Behavioral Performance and Engagement

Most respondents identified student's behavioral performances, namely late submission of performance tasks,
absenteeism, aggressiveness, lack of focus on study, no assignments, poor management time, lack of motivation,
poor study habits, and learning disabilities. Teachers’ strategies in dealing with student misbehavior: one-on-one
talk with misbehaved learners, conferences with parents, teaching and modeling positive behavior, setting rules
and procedures from the beginning, setting clear expectations, recognizing good behavior, addressing learners’
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misbehavior immediately, building positive discipline and relations with learners. Thus, the significant remarks
of the participants are revealed below:

The pupils' behavioral performance is due to late submission of their performance tasks, and behavioral problems are tardiness,
absenteeism, and non-participation. Here are some strategies that I used to deal with student misbehavior. Turn negative into
positive, teach positive behavior, communicate well, and recognize good behavior and achievements. T2

Lack of motivation, poor study habits, and learning disabilities. To address academic and behavioral problems, I used
differentiated instruction, individualized support, and collaboration between teachers and parents. I also build positive
relationships with pupils and parents. T6

This implies that public elementary teachers encountered several student behavioral problems. These
include absenteeism, aggressiveness, lack of focus, incomplete assignments, no submission of performance tasks,
poor time management, lack of motivation, poor time management, tardiness, being playful, making noise in the
classroom even if the teacher is around, and learning disabilities. In addressing these issues, teachers employ
strategies such as heart-to-heart talk with misbehaving students, constant communication with parents, modeling
positive behavior, establishing clear rules and expectations, promptly addressing misbehavior, and promoting
positive relationships with students. By implementing proactive measures and maintaining open communication
with students and parents, teachers can effectively manage student behavior, promote positive learning outcomes,
and cultivate a culture of mutual respect and responsibility within the classroom.

These findings agree with the study by Garcia et al. (2020) that most teacher respondents dealt with students'
behavior in the classroom by offering praise, acknowledgment, and detailed comments. It also proved that
educators, parents, and students ought to go to a seminar that guides how to enhance the behavior of adolescents.
It is the responsibility of teachers to uphold consistency in the rules that are implemented in the classroom. In
addition, Rosanes (2020) states that teachers who are confident in their ability to manage classroom behavior and
who are well-prepared are more likely to provide pupils with clear expectations and a clear structure of behavior
in the classroom.

Furthermore, Bodia (2022) stressed that a successful classroom must have good classroom management. Even
seasoned teachers have trouble providing students with the ideal setting. There are several reasons why this
occurs. The primary reason is that every student is different and has unique needs. Management issues in the
classroom may be the result of human error. In addition, Lilie (2018) noted that teachers used various techniques
to mitigate their stress levels and manage their classrooms calmly. Using appropriate classroom management
techniques can help students with special needs learn to adapt their behavior through self-regulation and function
more effectively with others.

Theme 6: Preference for Positive Reinforcement Over Punishment in Behavior Management
Most teacher participants preferred using positive reinforcement and rewards rather than punishment. Thus, the
remarks of the participants are revealed below:

Both reinforcement rewards and punishment can be used as tools to shape behavior in the classroom. However, reinforcement
rewards are effective because they reinforce and strengthen the desired behaviors, making them more effective and positively
affecting students” behaviors and motivation. T3

Combining positive reinforcement, targeted rewards, and appropriate consequences is often the most effective approach to
promoting positive behavior and managing misbehavior in the classroom. T6

The findings indicate teachers' preference for utilizing positive reinforcement and rewards over corrective
measures in classroom management. This approach fosters a supportive and nurturing learning environment
where students are intrinsically motivated to excel. Teachers can effectively encourage desired behaviors and
academic achievements by employing positive reinforcement, such as verbal praise, tangible rewards, or
privileges. Emphasizing positive reinforcement contributes to a conducive learning atmosphere where students
feel valued, motivated, and empowered to reach their full potential.
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These findings align with Mazhar et al. (2022), who emphasized the importance of classroom management
practices in creating a positive and inclusive learning environment. Their study suggests that teachers should
prioritize establishing a supportive climate that meets the needs of all students and adapt their teaching strategies
accordingly. Moreover, Thomas’ (2021) study revealed that Positive Behavior Intervention Support (PBIS) in
schools improved student behavior by reducing punitive measures like office referrals and suspensions and
encouraging students to engage in positive behaviors, such as increased school attendance and a desire to learn.
The findings also highlighted the need for teachers to receive adequate training professional development, and
follow-up support sessions to implement PBIS effectively. The study demonstrates the effective implementation
of PBIS throughout an entire school to reduce disruptive behavior and improve academic performance, thereby
supporting social change.

Theme 7: Supportive and Conducive Learning Environment

This theme emphasizes that the schoolwork condition is conducive to learning where learners are physically and
emotionally safe, teachers show camaraderie, supportive leadership, adequate resources, and manageable class
size. The participants mentioned:

Our school is a child finally school. 1t is a safe school where teaching and learning are not distracted. It is conducive to
learning; Students feel physically and emotionally safe. They see the classroom as a place where they can be themselves and
express themselves and their ideas w/o judgment. T2

In terms of Interpersonal relationships, we have a very high level of social interaction. We work with children, parents, and
fellow teachers. We communicate face-to-face. We also use phones, email, and social media to address the needs of children.
We usually work indoors in classrooms. We still follow protocols to ensure the safety of our learners. T4

The results demonstrate a highly learning-friendly school atmosphere that safeguards children's physical and
mental well-being. In this caring environment, teachers experience a strong camaraderie, fostering a collaborative
and cooperative atmosphere among educators. This camaraderie enhances student learning outcomes by
promoting better communication and teamwork and increasing teacher satisfaction. Supportive leadership
strengthens the school's excellent organizational culture, with administrators prioritizing teachers' and students'
professional growth and well-being. Adequate resources enhance the educational process by providing teachers
with the tools and materials necessary to deliver high-quality instruction. Additionally, small class sizes allow for
meaningful interactions and individualized attention for each student, promoting customized learning
opportunities.

Overall, these favorable work conditions promote academic success and cultivate a sense of belonging,
empowerment, and fulfillment for students and teachers alike. However, these findings disagree with those of
Kabia (2022), which focused on the opinions of middle school teachers regarding administrator support, teacher
retention, and attrition. Kabia's study found that teachers leave schools due to a lack of administrative support,
including emotional support, instructional support, assistance with student behavior, adequate resources, and a
positive school climate. On the other hand, teachers indicated that they would stay if they received this support
from their administrators. Moreover, Tyler (2022) found that when the administration failed to support teachers
or blamed them for violent incidents, educators experienced anxiety, fear, and isolation.

In contrast, the findings of this study align with those of Aquino et al. (2021), which examined the relationship
between school heads' leadership practices and teachers' performance in managing educational institutions. Their
study revealed that effective leadership practices, such as providing technical assistance, ensuring curriculum
implementation, and fostering a supportive environment, significantly enhance teachers' performance and job
satisfaction. The study implies that strong leadership support is crucial in creating a positive working
environment, which aligns with the current research findings. Teachers' perceptions of leadership support,
including technical assistance and professional development, are essential for improving educational outcomes
and maintaining high teacher motivation and effectiveness.
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Theme 8: Impact of Good Work Conditions on Educational Success

Most respondents indicated that good work conditions are essential for fostering positive learning environments,
including clear communication, well-defined rules and procedures, and high expectations. These conditions
promote positive learning outcomes and reduce teachers' stress, enabling them to develop effective classroom
management practices. Some participants said:

Having good working conditions for Teachers’ classroom management practices is very important because it brings additional
good performance to learners. T8

Poor work conditions may become a source of stress and make teachers’ classroom management less effective. T1

The findings highlight the critical role of favorable work conditions in creating positive learning environments.
Clear communication, well-established rules and procedures, and high expectations are essential to such
environments, fostering a sense of structure and accountability among students. These conditions promote
positive learning outcomes and contribute to student's academic success and personal development. Additionally,
conducive work conditions enable educators to focus on developing effective classroom management practices by
reducing teachers' stress levels. When teachers feel supported and valued, they are better equipped to create
engaging and dynamic learning experiences that cater to the diverse needs of their students. Furthermore, positive
work conditions facilitate collaboration among teachers, promoting the sharing of best practices and innovative
teaching strategies. Investing in excellent work conditions benefits teachers' well-being and cultivates a thriving
educational community where students and educators can flourish.

Mason (2021) supports these findings by pointing out that the working environment includes positive elements
like organizational inspiration, supervisory encouragement, and workgroup support, as well as negative elements
like teaching impediments and workload pressure. A pleasant workplace also facilitates or enhances comfort
while working.

Theme 9: Leadership and Improvement of Work Conditions in School

Most respondents agree that their school head has been instrumental in improving the unfavorable work
conditions. By addressing school problems, listening to teachers’ feedback, supporting professional development,
and recognizing and appreciating teachers’ efforts, the school head has fostered a more positive work
environment. This has led to increased collaboration and professional learning among teachers, as highlighted in
the participants' key statements.

The principal can establish open lines of communication with teachers to understand their concerns and challenges related to
working conditions. They can hold reqular meetings, create feedback channels, and actively listen to teacher’s feedback and
suggestions. T3

The findings indicate that the school head has successfully improved previously unfavorable work conditions by
actively addressing school issues, valuing teachers' feedback, and supporting their professional development. The
school head has fostered a culture of respect and motivation by recognizing and appreciating teachers' efforts.
Additionally, promoting collaboration and professional learning among teachers has strengthened their sense of
community and shared purpose. These improvements have led to a more positive and productive work
environment, reducing teacher stress and increasing job satisfaction. Supportive leadership has empowered
teachers to implement effective classroom management practices and innovative teaching strategies, positively
impacting student engagement and learning outcomes.

The school head's proactive approach has not only improved the overall school climate but also contributed to the
professional growth of the teachers. This holistic improvement underscores the importance of responsive and
supportive leadership in education. Positive work conditions benefit teachers and students, creating a thriving
educational environment. Ultimately, these changes highlight the critical role of school leadership in fostering a
conducive and collaborative learning atmosphere. These findings align with statements emphasizing that
administrators play an instrumental role in supporting teachers by providing mentorship and professional
development opportunities. Administrators can help teachers improve their instructional skills and classroom
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management techniques by offering tailored feedback and guidance. Principals can create an atmosphere where
teachers feel supported, empowered, and valued by encouraging professional development, fostering peer
collaboration, offering meaningful evaluations, maintaining open-door policies, involving teachers in decision-
making, fostering a positive school culture, and providing resources for classroom management. Administrators
can assist teachers by supplying the necessary materials, advice, and equipment to run their classrooms efficiently
(Better Leaders, Better Schools, 2023).

4.0 Conclusion

Quantitative analysis revealed significant positive correlations between teachers' demographic factors (age, sex,
and designation) and work conditions, such as workload, student academic performance, school rules, facilities,
and resources. Regression analysis further indicated that workload, student behavior, school policies, facilities,
and leadership support significantly influence classroom management. Qualitative findings highlighted the
complex relationship between work conditions and teachers' classroom practices. The findings suggest that
improving work conditions, such as reducing teacher workload, enhancing school facilities, and providing
stronger leadership support, can significantly improve classroom management practices in public elementary
schools. This implies that policymakers should address teacher workload by revisiting and revising work policies,
formulating supportive school policies that impact classroom management, which empower teachers to manage
classrooms effectively, and improving resource allocation, ensuring that school facilities and resources are
adequate. In addition, the study implies that educational planners should prioritize school facility upgrades and
provide professional development programs for teachers to improve classroom management practices. Also, the
findings imply that school heads should consider workload management and teachers” well-being, create good
school work conditions that foster a positive learning environment, enhance learning outcomes, contribute to job
satisfaction, and reduce teachers’ stress and burnout.
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Abstract. This study investigated the transition to online counseling by 34 counselors during the COVID-19
pandemic, addressing the gap in access to mental health services due to restrictions of in-person interactions.
The research employed online questionnaires and a virtual focus group discussion to gather qualitative data,
which were analyzed using thematic analysis. Counselors reported addressing various client issues,
including anxiety, depression, academic challenges, suicidal ideation, and family conflicts. The primary
technical challenges identified were connectivity issues, clients' lack of technological resources, and limited
digital literacy. Effective online counseling was associated with active listening, adaptability,
trustworthiness, and technological competence. Although valued for accessibility, convenience, and
confidentiality, online counseling poses challenges, such as impersonal communication and online fatigue.
The findings underscore the need for improving tele-counseling practices, particularly in overcoming
technological and communication barriers, to ensure the continued growth and development of the field.

Keywords: Online counseling; COVID-19; Mental health services; Thematic analysis; Technological
challenges; Tele-counseling.

1.0 Introduction

The COVID-19 pandemic has profoundly impacted global mental health, disproportionately affecting vulnerable
groups, including students (Bloom, Fletcher & Yeh, 2021). Reports indicate a surge in anxiety and mental health
breakdowns, highlighting the urgent need for accessible mental health interventions. In response, the Psychology
Department of Bulacan State University implemented online counseling services to address the growing demand.
However, the transition to digital platforms, while necessary, introduced new challenges, such as the perceived
impersonal nature of telecounseling and the complex dynamics introduced by the reliance on technology. These
dual aspects of telecounseling —its potential to both facilitate and complicate mental health support—have been
explored in recent studies, underscoring the need for further investigation into its effectiveness and
implementation (Behrendt et al., 2021).

The pandemic has acted as a disruptive force, altering daily routines, straining family dynamics, and exacerbating
financial insecurities, all of which have contributed to the heightened incidence of anxiety, depression, and other
mental health disorders (Fisk et al., 2020). Counselors have rapidly adapted to these evolving conditions, often
deploying various theoretical frameworks to maintain continuity and efficacy in online counseling sessions (Shoai,
2014; Wosik et al., 2020). Despite these efforts, common psychological issues such as fear, stress, and depression
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have become increasingly prevalent during this period, raising critical questions about the efficacy of online
counseling and its impact on counselors.

Existing literature offers valuable insights into the psychological effects of the pandemic and the adaptations made
in counseling practices. For example, Salari et al. (2020) documented the widespread prevalence of psychological
distress during the pandemic, while other studies have explored the effectiveness of online interventions in
mitigating these issues. However, there remains a significant gap in understanding the lived experiences and
practical challenges faced by counselors engaged in online counseling, particularly in chat-based synchronous
formats. Furthermore, the personal toll on both professional and para-professional counselors remains
underexplored, presenting a critical gap in the literature.

This study examined the insights and practices of volunteer counselors who provided chat-based synchronous
online counseling during the pandemic. Through thematic analysis, it sought to contribute to the growing
literature on telecounseling by offering a nuanced understanding of its challenges and opportunities. The findings
are expected to inform the development of comprehensive training programs for telecounselors, ensuring the
sustainability and effectiveness of online counseling practices during and beyond the pandemic.

2.0 Methodology

2.1 Research Design

The research employed a qualitative, phenomenological and content analytic design with the use of online survey
questionnaires. This consisted of semi-structured open-ended questions. A virtual focus group discussion was
conducted to gather additional qualitative data which were analyzed using thematic analysis.

2.2 Research Participants

The study involved 34 mental health professionals selected from social media posts, particularly on Facebook,
where they advertised their "free online counseling" services during quarantine. These participants volunteered
to provide online counseling in response to the increased demand for mental health support during the pandemic
despite the challenges posed by social distancing.

2.3 Research Instruments

An online survey consisting of three parts was used. Part I focused on demographic variables, capturing the
profiles of the tele-counselors and their group affiliations. Part II contained semi-structured questions designed to
explore the participants' experiences with online counseling during the pandemic, including preparation, session
flow, technological challenges, interventions used, and the perceived advantages and disadvantages of the online
format. Part Il involved a Focus Group Discussion (FGD) conducted virtually with six respondents to delve
deeper into the topics covered in the survey. The semi-structured questions in Part I were developed based on a
literature review and the researchers' personal experiences as online counselors. Experts in the field then validated
these questions, and a pilot test was conducted to assess their appropriateness.

2.4 Data Gathering Procedure

The study's instruments were administered via Google Forms and emailed to the target participants. Due to
delayed response times, the researchers had to follow up with participants over two months, ultimately receiving
completed forms from 34 participants. A virtual Focus Group Discussion (FGD) was conducted using Microsoft
Teams to complement the online questionnaire. The researchers facilitated this session, which allowed participants
to exchange ideas openly about the challenges, coping mechanisms, and insights they had experienced. The data
gathered from the FGD enriched the initial survey findings and provided a more comprehensive analysis.

2.5 Data Analysis

The data were analyzed using thematic analysis, which involves identifying, analyzing, and reporting patterns or
themes within the data (Braun & Clarke, 2006). This approach goes beyond merely summarizing the data by
interpreting and making sense of the responses. The researchers conducted a rigorous cross-validation process to
ensure the themes' objectivity and accuracy. This involved familiarizing themselves with the data through
repeated readings, generating codes, and developing themes. Further deliberation among the researchers ensured
that the themes were objective and appropriate.
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3.0 Results and Discussion

3.1 Profile of the Respondents

Most participants are female (88%), with males constituting 12% of the sample. Regarding age distribution, the
largest group (29%) falls within the 31-40 age range, followed by 23% in the 21-30 age range and 15% in the 41-50
age range. Regarding academic qualifications, the participants are ranked as follows: Rank 1 includes Registered
Psychometricians and other licensed professionals, rank 2 includes Registered Guidance Counselors, rank 3
includes Registered Psychologists and Rank 4 includes Registered Social Workers. Notably, as tele-counseling is
a voluntary and noble endeavor, there is significant representation from volunteers who are educators at the
tertiary level (16%). It is also important to note that many participants hold multiple professional licenses.

3.2 Profile of the Group Affiliations

The affiliations of volunteer telecounselors were categorized into four main groups: government/school-based,
government/community-based, non-governmental organizations (NGOs), and private entities. The
government/school-based category, which included institutions such as the BulSU-Psych Department (4
representatives), DepEd Bulacan (1 representative), Patnubay at Sanggunian Center (1 representative), BulSU
Guidance and Counseling (GC) (8 representatives), BulSU Bustos Campus (2 representatives), Marcelo Senior
High School Department (1 representative), Juan Liwag Memorial High School (1 representative), Batangas State
University Office of Guidance and Counseling (1 representative), CLSU Guidance Services Unit OSA (1
representative), and Kabataang Humanista (1 representative), accounted for 56% of the participants. This indicates
a strong representation of government school-based institutions.

Government/community-based institutions, although fewer in number, also contributed to the tele-counseling
efforts. This group included representatives from the Cavite Center for Mental Health and the Provincial Social
Welfare and Development Office (PSWDO), comprising 6% of the tele-counselors in the study. The results suggest
a lower representation from government community-based units. NGOs also played a significant role, with
organizations such as United Registered Social Workers (4 representatives), Lingap Isip (1 representative), LPU
Manila Guidance and Testing Center (1 representative), Counselling and Career Center (1 representative), and
ICAM Guidance Center (1 representative) collectively making up 27% of the respondents. The involvement of
these non-governmental institutions highlights their critical contribution to the tele-counseling initiative. Lastly,
the private sector was represented by two participants: one who did not declare their affiliation and another from
Run Through on Personal Advocacy, comprising 6% of the study's participants.

In terms of staffing within the respective institutions, private and NGO-affiliated offices generally had 0-5 staff
members. Government/community-based institutions typically reported having 6-10 staff members, with two
participants noting staff sizes of 21-25. Six participants within the government/school-based group reported staff
sizes of 11-15, while three reported having more than 25 staff members.

The tele-counselors served a diverse clientele, including students, school personnel, community members, and
referred individuals. This finding underscores the essential role of these institutions and their staff in providing
support and care, particularly during challenging times (Fisk et al., 2020). Regarding the online platforms utilized
for tele-counseling, many tools were employed, including SMS, Messenger chats and calls, video calls, Google
Meet, and Zoom. The use of multiple platforms reflects the necessity for tele-counselors to stay current with
technological trends to effectively reach and engage with their clientele (Richards & Vigano, 2013).

The final aspect of the analysis focused on the types of clients served by the tele-counselors. The appended graph
revealed that a significant proportion of the clients were students (83%), followed by school personnel (66%).
Community members and referred individuals accounted for 46%, while 11% were others. This data illustrates
the wide range of individuals who sought counseling services during the pandemic.

3.3 Insights on Online Counseling

The study provided valuable insights into the experiences of online counselors. Preparations undertaken by
counselors were ranked as follows: inventory of referrals and existing cases, participation in webinars and related
training, acquisition of gadgets, equipment, and technology, establishment of a conducive counseling
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environment, and self-conditioning. Shoai (2014) emphasizes that the counselor's readiness is the most critical
aspect of preparation.

The cases managed by the counselors were ranked in the following order: clinical issues (such as anxiety, stress,
and depression), academic concerns, suicidal ideation, family issues, forensic matters, and financial or economic
difficulties. These findings align with the work of Bloom, Fletcher, & Yeh, (2021)
who noted that the pandemic and the shift to tele-counseling led to diverse and challenging experiences for
counselors as they navigated varying mental health statuses among their clients.

The study also identified several technical barriers that impacted the tele-counseling process, including issues
with connection signals and bandwidth, lack of mobile data among clients, stigma and its associated negative
effects, unfamiliarity with online platforms, lack of technological knowledge, and concerns about electricity
consumption. Larry (2020) corroborates these findings, noting that the adoption of telehealth often comes with
significant challenges related to technology use, particularly among individuals from lower socioeconomic
backgrounds.

In response to these challenges, counselors employed eclectic interventions, combining various approaches as
needed, such as cognitive-behavioral therapy (CBT) and mindfulness/meditation techniques. Sometimes, the
standard counseling process was adapted to focus on immediate problem-solving, leading to solution-focused
therapy. This approach is consistent with Fisk et al. (2020) assertion that counseling must be tailored to the
counselor's specific needs, resourcefulness, and concern for the client.

Finally, the study highlighted several qualities that were deemed essential for effective tele-counseling: active
listening and communication skills, compassion, adaptability, innovation, trustworthiness, technological literacy,
and a sense of spirituality or prayerfulness. A novel insight from this study is the increasing importance of
technological literacy, which complements Cherry's (2021) observation that the benefits of tele-counseling must
be carefully weighed against its potential drawbacks.

3.4 Online Counseling Practices

The research examined the practices employed in online counseling across different tele-counselors. The flow and
pace of sessions typically varied, ranging from a brief introduction to exploration, counseling proper,
summarizing the session, and assigning homework. Some counselors conducted an assessment before the
counseling session, while others proceeded from an introduction to problem identification, followed by
exploration. As one volunteer tele-counselor noted,

“There is a need to establish rapport, then explore the issue at hand, proceed with the intervention proper, and if the counselee
is already okay, terminate the counseling session.”

The flow and pace of counseling sessions appear to adapt to the presentation and urgency of the client's issues.
However, a common sequence generally emerged: building rapport and facilitating relaxation after obtaining
informed consent, followed by the counseling session proper, and concluding with evaluation or synthesis. A brief
introduction, combined with minimal assessment and relaxation techniques, is often employed at the beginning
of the session to ensure effective and well-informed virtual counseling. This is followed by the exploration of
issues, counseling proper, and, finally, evaluation, follow-ups, and homework assignments, particularly in the
context of brief cognitive-behavioral therapy (Shoai, 2014).

Regarding handling privacy and confidentiality in tele-counseling, several practices were identified: securing
informed consent and the counseling platform, using disclosure notes, providing a space conducive to counseling,
refraining from posting or recording sessions, safeguarding passwords, maintaining discretion, and ensuring
anonymity. One volunteer tele-counselor wrote,

“Through the use of informed consent, stating the complete guidelines of what the client is to expect,” and “I make sure that
during the session, I am in a room alone where no one can see or hear me. The same applies to my client.”
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These practices underscore the modest and sincere efforts of volunteer tele-counselors to provide help to clients
most in need, ensuring that the counseling platform is secure and that the flow of the session is appropriate to the
situation and the capabilities of the clients (Richards & Vigano, 2013).

To assess the success of counseling, several themes emerged: eliciting feedback from clients, acknowledgment of
the counseling effort, client empowerment, validation of assessment results, validation with significant others,
and positive evaluations from clients. Volunteer tele-counselors are crucial in empowering clients, enabling them
to reflect and regain autonomy. Indeed, counseling can be effectively tailored to clients' needs, even in a virtual
setting, demonstrating that the helpfulness of these efforts is beyond measure (Cherry, 2021). Volunteer
respondents shared sentiments such as

“Feedback coming from clients is heart-wrenching.”
“The gratefulness is there as they say, 'l am okay now,
“Saying, 'Now I can think on my own.”

(R4

Volunteer counselors have made significant strides in reaching out to individuals needing support, offering a
listening ear and a space to share their pressing concerns. The adjustments telecounselors make have proven
effective, as clients appreciate these efforts, provide positive feedback, and attest to feeling empowered. The
perceived advantages of tele-counseling were categorized into several themes.

The first theme, Ease of Access, highlights that tele-counseling benefits individuals in remote areas and those with
physical limitations. Counselors find it a convenient option given the widespread adoption of e-Counseling or
teleconsultation. One respondent emphasized that tele-counseling was favorable due to its convenience and the
fact that everyone has adapted to this mode of counseling. The second theme, Economy and Convenience,
underscores how tele-counseling transcends space, distance, and time barriers while being cost-effective. One
respondent noted that it is economical and breaks down traditional barriers to accessing counseling.

The third theme, Interactivity, reflects the advantage of tele-counseling in reducing client shyness and facilitating
more open communication. Counselors observed that the interactive nature of online sessions helps clients feel
more at ease. The fourth theme, Skill Development, indicates that counselors have acquired new skills, such as
listening via audio, which they view as a valuable addition to their practice. The fifth theme, Contagion Safety,
points to the reduced risk of virus transmission associated with tele-counseling, making it a safer option during
health crises. Finally, the theme of Preservation of Confidentiality reveals that counselors can maintain
confidentiality effectively online, a critical aspect of the counseling process.

These insights underscore the enduring commitment of counselors, reflecting the adage "once a counselor, always
a counselor," even when reaching out to those in remote areas. The recognition of tele-counseling’s practicality,
economy, and convenience highlights its role in making counseling more accessible and effective. The interactive
nature of online counseling allows clients to open more freely, which is a significant advantage. Additionally,
counselors have acknowledged developing new skills and maintaining safety and confidentiality in this format
(Ahuvia et al., 2022).

The study also addresses the perceived disadvantages of online counseling, which were categorized into several
themes: technology barriers, lack of personal touch, communication issues, limited time, loss of counselor’s
privacy, difficulties in making follow-ups, need for documentation, suitability for only mild cases, and the
tendency for online fatigue.

Technology barriers were a significant concern, as noted by participants who mentioned interruptions due to poor
internet connection, with one respondent stating,

“Sessions can be interrupted because of poor internet connection.”

Additionally, counselors expressed a lack of personal touch, feeling that online counseling lacks the personal
connection in face-to-face interactions, affecting the overall experience. The feedback echoed this:
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"Maintaining communication during the session is lacking."

Communication issues were evident, with counselors requesting clients to restate their concerns due to buffering
and choppy audio. One counselor noted,

"I must request my clients to restate their concerns as we often encounter buffering and choppy audio."
Limited time was also a concern, with comments like,

“Limited time to share stories, clients can only be accommodated depending upon the counselor’s mood, and no proper
observation of the client’s behavior.”

The loss of the counselotr’s privacy was another disadvantage, as clients' access to personal contact details led to
unexpected communications outside of scheduled sessions. One respondent mentioned,

"Since clients know our cell phone numbers and Facebook accounts, they can text us anytime or night."

The challenge of making follow-ups was also highlighted, with counselors expressing frustration about clients
disappearing without a trace,

“Sometimes they would just disappear, and we no longer know what happened to them.”

The need for documentation was another issue, with the additional burden of recording conversations due to the
chat format, as noted,

"Most conversations are recorded because the conversations are through chat."

Online counseling was perceived as suitable for only mild cases, with difficulties handling severe mental health
disorders and the need for collaboration with parents or caregivers. One counselor commented,

"Difficult to handle severe cases of mental health disorders; we need the collaboration of the parents," emphasizing the
limitations of virtual settings.

Lastly, the tendency for online fatigue was acknowledged, with counselors noting that online sessions can be
exhausting for both parties. As one respondent observed,

"Online fatigue cannot be avoided on both ends; it is tiring and exhausting.”

These insights reveal that tele-counselors are acutely aware of the limitations and challenges associated with
online counseling. Despite their efforts, achieving perfection remains elusive due to these constraints. Counselors
must accept the reality of these limitations and strive to provide the best possible support given the available time
and technology (Richards & Vigano, 2013).

The final problem examined the potential areas for training as suggested by the volunteer tele-counselors, which
included e-counseling techniques, psychotherapy methods, help-seeking tools, and the care and management of
tele-counseling.

3.5 Focus Group Discussion Proceedings

The FGD produced themes that were valuable in augmenting the data for the study. The themes refer to volunteer
online counselors’ challenges encountered, coping ways, and insights. On challenges, themes revolve around
signal issues, loss of momentum, distractions during sessions, lack of privacy, insufficient time in counseling,
nocturnal counselees, presenting urgency of the need for counseling, load issues, and concerns for parameters and
limits. In terms of coping ways, themes revolve around patience with technology, exploration of platforms, crying
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out, sharing with fellow counselors, preparing well, referrals, and posting available time for tele-counseling.
Finally, insights revolve around the following themes: helpfulness of telecounseling, development of multitasking
ability, opportunity for team counseling, need for reflections and self-care, call for commitment, need to upgrade
competencies, capturing the opportunity for daily counseling.

4.0 Conclusion

The study confirms the significant role that online counseling has played during the pandemic, highlighting both
its impact and the challenges faced by online counselors. The data indicates that online counseling addressed a
range of issues, including clinical conditions such as anxiety, stress, and depression, as well as academic
difficulties, suicidal ideation, family issues, forensic matters, and financial concerns. Technical barriers, such as
connection signal and bandwidth issues, lack of client access to necessary technology, stigma, and electricity
consumption challenges, were notable obstacles encountered during sessions.

Despite these challenges, certain qualities emerged as particularly beneficial for effective tele-counseling. These
included active listening, strong communication skills, compassion, adaptability, innovation, trustworthiness,
technological literacy, and prayerfulness. The perceived advantages of online counseling included ease of access,
cost-effectiveness, convenience, interactional safety, and confidentiality. Conversely, the perceived disadvantages
encompassed technological barriers, impersonal interactions, communication difficulties, concerns about
sincerity, uncertainty, documentation requirements, limited session time, suitability for only mild cases, online
fatigue, and loss of counselor privacy.

The pandemic has exacerbated anxiety and related disorders within communities, underscoring the crucial role
of volunteers who adapted to technological challenges to provide support. Theoretical frameworks, such as those
proposed by Behrendt et al. (2021), suggest that counseling promotes process quality by facilitating the processing
of thoughts that hinder well-being, thereby fostering enlightenment and deeper reflection.

The insights and challenges experienced by tele-counselors offer valuable lessons that can be applied to future
counseling endeavors. Skills developed during the pandemic, such as ensuring network stability, managing signal
issues, and applying psychotherapeutic exercises online, have potential utility beyond the pandemic context.
Future research should explore possible moderating and mediating factors influencing counseling success across
different cohorts and situations. The results of this study are promising, demonstrating a growing interest in
online counseling as a viable modality within the mental health field, both during and beyond the pandemic.
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Abstract. This study determined the impact of social support and existential gratitude on life satisfaction
among young adults affected by parental substance use and whether social support mediates the
relationship between existential gratitude and life satisfaction. It utilized a quantitative research design,
specifically mediation analysis, to address its objective. The study was conducted in Calamba City and used
simple random sampling to gather individuals aged 18-25 affected by parental substance use. The study
used three adopted survey questionnaires, namely the Multidimensional Scale of Perceived Social Support
(MSPSS), Existential Gratitude Scale (EGS), and Satisfaction with Life Scale (SWLS). Regression analysis
discovered that existential gratitude has a calculated r-square of 0.386 that predicts social support; a
computed r-square of 0.340 indicates that social support predicts life satisfaction; a computed r-square of
0.334 indicates that existential gratitude predicts life satisfaction. Moreover, the bootstrap method and Sobel
test were employed to determine whether social support mediated between existential gratitude and life
satisfaction. After data analysis, it was found that social support only partially mediated the relationship
between existential gratitude and life satisfaction by 39.2%. Existential gratitude still affected life satisfaction,
with or without the presence of social support. This implies that existential gratitude directly impacts life
satisfaction and can indirectly enhance it by fostering social support. With this, future programs aiming to
enhance the life satisfaction of young adults affected by PSU may focus on enhancing existential gratitude
and life satisfaction, as both were found to improve life satisfaction.

Keywords: Existential gratitude; Life satisfaction; Mediation; Parental substance use; Social support; Young
adults.

1.0 Introduction

Substance use, drug abuse, or addiction, as others might call it, has long been a global problem affecting millions
of people and has consistently been an issue across generations. According to the UNODC World Drug Report
(2023), an estimated number of 296 million people used drugs in 2021, which was higher compared to 240 million
in 2011. Population growth could partly account for this increase throughout the last ten years. From the same
report, cannabis remained the most widely used substance in the world. In contrast, opioids remained to be the
ones that caused the most significant amount of drug-related severe damage, including overdose deaths.

Substance use led to the development of physical health problems. However, more importantly, as mentioned by

Eske (2023), substances might also affect one’s mental health—which alters one’s behavioral and cognitive
processes. Although one experiences positive effects, such as euphoria or relaxation, upon taking certain drugs,
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adverse effects take a toll on one’s functioning. These adverse effects include paranoia, hallucinations, delusions,
anxiety, difficulty focusing, difficulties with memory and learning, increased alertness, social problems,
depression, disorientation, problems with mood, difficulty sleeping, aggressive behavior, and many more. These
cognitive and behavioral alterations pose a danger to people surrounding the person who abused substances.
Hallucinations, for instance, make a person behave recklessly and violently, causing them to hurt people
surrounding them. To some extent, the abuser's violent actions and hallucinations can lead to someone being
killed.

Accordingly, the National Household Survey on the Patterns and Trends of Drug Abuse (2019) found that there
were 1.7 million Filipinos aged 10 to 69 years old who used illegal drugs (Dangerous Drugs Board, 2019). A much
later data set from the Dangerous Drug Board (2022) revealed that 3,865 admissions to treatment and rehabilitation
institutions were documented for 2022, representing a 42.73% increase over the previous year. Moreover,
inconsistent with the global report, cannabis was only second to Methamphetamine Hydrochloride or “Shabu” as
the most abused drug in the Philippines.

To reduce the nation's rising drug-using population, the Philippine government responded by launching various
initiatives through its agencies. However, aside from the individual affected by substance abuse, the effect also
extends to their immediate family members. According to Thatcher (2020), children with parents who abused
substances experienced neglect, which could have long-term impacts on the children’s emotional and behavioral
aspects.

Given all these, it was essential for an individual to have a vital source of social support when going through that
challenging time in their life. Social support could come from family, friends, special someone, or any other social
network to whom they could turn for assistance, care, or comfort. Meulewaeter et al. (2022) mentioned that for
individuals who experienced parental substance use, social support acted as a buffer to protect their mental health
and helped hinder substance misuse from continuing between generations.

On the other hand, applying life satisfaction to the experience of parental substance use, it was reported by
Mosley-Johnson et al. (2019) that those who experienced household dysfunction in childhood, wherein parental
drug use was one, had relatively lower life satisfaction — proving the negative effect of parental substance use on
life satisfaction. It is crucial to avoid deterioration of one’s life satisfaction as across different kinds of literature
and previous studies conducted; it was found that low levels of life satisfaction were related to negative
consequences such as depression, whereas higher levels led to more positive outcomes.

Lastly, existential gratitude is the inclination to count blessings throughout happy and challenging situations
(Jans-Beken & Wong, 2019). According to Harris et al. (2023), the development of the existential gratitude scale by
Jans-Beken and Wong in 2019 supported the conclusion that existential gratitude had a unique explicable
significance in evaluating resilience in times of suffering. This claim showed the vitality of fostering existential
gratitude in individuals who experienced parental substance use, as this might assist them in making sense of
their experiences, finding purpose in the face of hardship, and developing a positive attitude in life.

Based on the literature, it was evident that substance use was a global issue not only affecting millions of
individuals abusing substances but also their families. Existing literature also pointed out the detrimental effect it
has on their offspring. In particular, parental substance use might have negatively affected their life satisfaction,
which could have a spillover effect on other areas of their psychological functioning. Currently, few studies are
exploring the mediating role of social support in the relationship between gratitude and life satisfaction. However,
these variables were not yet explored in the context of young adults experiencing parental substance use. With
this in mind, the study deemed it imperative to conduct the study to understand how social support and existential
gratitude would help improve a person’s life satisfaction amidst parental substance use. More so, this study aimed
to serve as a guide for future interventions and programs that would help individuals experiencing such
phenomena to foster resiliency and not merely survive but thrive in life. The results of this study will help the
readers understand the relationship between social support, existential gratitude, and life satisfaction of young
adults whose parents were affected by illegal substances. Additionally, this will give insight into the factors
enabling these young adults to cope and thrive.
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2.0 Methodology

2.1 Research Design

This study utilized a quantitative approach. According to Mohajan (2020), quantitative research is a design that
uses structured data collection instruments and obtains numerical results that establish a link between variables
across a substantial population. Compared to qualitative data, numerical data is simpler to comprehend and read
and may be used to conclude quickly. Moreover, quantitative results can be generalized to a wider demographic.
Specifically, mediation analysis was employed in this study to test the effect of social support as a mediator.
According to Sidhu et al. (2021), mediation analysis in research examines the relationship between the
independent and outcome variables when there is the presence of an intervening or mediating variable.
Additionally, Ballen and Salehi (2021) indicated that mediation analysis was an effective method for investigating
intricate and multifaceted relationships in which multiple factors may affect the result of interest. Thus, the use of
mediation analysis was deemed appropriate as life satisfaction is one of the constructs that were affected by many
factors — more so with individuals in undesirable circumstances such as parental substance use.

2.2 Research Locale

The research was carried out at Calamba City, Laguna. The locale was chosen as, according to Dangerous Drugs
Board (2022), the place of residence of drug abusers was mostly in urban areas. Considering this, Calamba City
was chosen as the locale because, according to the Cities and Municipalities Competitive Index from the
Department of Trade and Industry (2023), Calamba City has a population of 454,486 —the largest population
among the cities of Laguna.

2.3 Research Participants

Due to the belief that individuals who had firsthand experience with parental substance use played a crucial role
in offering unique insights into the mediating role of social support between existential gratitude and life
satisfaction, the study involved 80 young adults aged 18 to 25 years old living in Calamba City who had
experienced or was experiencing parental substance use. Simple random sampling was used to gather
respondents for the study. According to Noor et al. (2022), simple random sampling was a popular technique for
studies with substantial participants. Because data selection in simple random sampling relied on chance, the
research's data could produce exact, broadly applicable findings.

2.4 Research Instrument

The study utilized three adopted questionnaires to measure the respondents” social support, existential gratitude,
and life satisfaction. First was the Multidimensional Scale of Perceived Social Support (MSPSS) developed by
Zimet et al. (1988, as cited in Laksmita et al., 2020). It was a 12-item scale with items measuring social support
experienced by the respondents from different sources, namely family, friends, and significant other. Second, the
Existential Gratitude Scale by Jans-Beken and Wong (2019) was used to measure the respondents’ level of
existential gratitude. It was a 10-item scale that measured gratitude even during challenging times. Lastly, the
Satisfaction with Life Scale by Diener et al. (n.d., as cited in Yun et al., 2019) was also utilized to measure the
respondents’ life satisfaction level. SWLS is a 5-item, 7-point Likert scale wherein respondents were asked to rate
their agreement on the statements about satisfaction with life.

2.5 Data Gathering Procedure

Call-for-respondents posters were uploaded online to recruit individuals willing to participate in the study. They
displayed a link to the Google form and the qualifications needed for the respondents. Upon accessing the Google
form, participants were presented with an informed consent document, which they were asked to read before
confirming their willingness to participate in the study. After consenting to take part, individuals were asked to
respond to the three questionnaires used in the study: the MSPSS, EGS, and SWLS.

To achieve the required number of responses, questionnaires with consent forms were disseminated through
selected barangays, namely Pansol, Banhadero, Lecheria, II, and VI. Upon retrieving the completed questionnaires,
the gathered data were encoded and merged with the data collected through the Google form. Once the target
number of respondents was reached, the responses were cleaned and forwarded to the statistician for analysis.
Moreover, to ensure confidentiality and data privacy, Google Forms, laptops, and other mediums containing the
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respondents' data were accessed only by the researcher. Physical copies of the questionnaire contain no identifying
information, therefore maintaining anonymity.

2.6 Ethical Considerations

Ethical considerations stipulated in the institution’s research manual and Code of Ethics for Philippine
Psychologists and Psychometricians were adhered to in conducting this research. Moreover, respondents” well-
being, rights, and dignity were ensured and prioritized. The study accommodated individuals who wished to
participate as long as they met the conditions required by the study. Informed consent indicating the objectives,
methods, and possible risks and benefits of the research was secured at the beginning of the study to ensure that
the respondents were well-informed of their participation. One of the potential risks includes the resurfacing of
unpleasant or painful memories related to parental substance use. In contrast, possible benefits include
contributing to the body of knowledge on parental substance use and later using it to develop interventions. They
were also reminded that their participation was voluntary and informed of their right to withdraw from the study
at any time. Furthermore, this research was aligned with Republic Act 10173, or the Data Privacy Act of 2012,
which emphasizes individuals' rights to privacy and responsible handling of their data. The research ensured that
the respondents' anonymity was maintained. Personal data collected from the respondents were treated with
utmost confidentiality and used solely for the study.

3.0 Results and Discussion

3.1 Social Support

As shown in Table 1, the Social support level among young adults affected by parental substance use had a general
assessment of 5.40 (SD=0.90), which indicates that young adults affected by parental substance use experienced
high social support. Among the three sub-variables, social support given by the family had the highest mean of
5.51, verbally interpreted as High Social Support. On the other hand, while still verbally interpreted as High Social
Support, the lowest mean was derived from the sub-variable of social support from friends, with a computed
mean of 5.32.

Table 1. Social support level among young adults affected by parental substance use

Indicative Statement Mean SD Verbal Interpretation
Social Support from Family

1. My family is willing to help me make decisions. 5.69 1.09  High Social Support

2. My family tries to help me. 5.51 1.41 High Social Support

3.1 get the emotional help and support I need from my family. 543 1.28 High Social Support

4.1 can talk about my problems with my family. 5.40 146  High Social Support

Mean 5.51 131 High Social Support

Social Support from Friends

5.1 have friends with whom I can share my joys and sorrows. 5.51 1.02  High Social Support

6. I can talk about my problems with my friends. 5.38 1.26 High Social Support

7.1 can count on my friends when things go wrong. 5.34 1.16  High Social Support

8. My friends try to help me. 5.04 1.13 Slightly High Social Support
Mean 5.32 1.14 High Social Support

Social Support from Significant Other

9. A special person in my life cares about my feelings. 5.64 1.21  High Social Support

10. I have a special person who is a real comfort source. 547 1.23 High Social Support

11. a special person is around when I am in need. 5.37 1.53  High Social Support

12. There is a special person with whom I can share joys and sorrows. 5.05 1.12  Slightly High Social Support
Mean 5.38 1.25 High Social Support
Overall Mean 5.40 0.90 High Social Support

The results imply that young adults affected by parental substance use experience high social support from all of
the three sources, which are family, friends, and significant other. However, there are minimal differences between
the three sub-variables, with family support being the highest and friend support being the lowest. The reason
for this could be due to the nature of the issue. Parental substance use is a topic more comfortably discussed among
the involved family members because of the stigma and shame that comes along with it. It was as if those affected
had to suffer in silence to hide it from others, rarely disclosing the issue to uninvolved individuals, such as friends.
With this, young adults affected by PSU may more likely seek support from their family rather than friends.
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The findings from the study of Kane (2020) can support this claim wherein they found that the family members
afflicted by substance use disorder experienced emotions of shame, embarrassment, and stigma. To avoid
experiencing these emotions, they limit their access to social support networks, exacerbating their social isolation.
Moreover, as stated by Lee et al. (2020), relationships with friends and romantic partners grew increasingly crucial
for companionship, positive relationships, and intimacy during adulthood. However, they also found in their
study that the link between personal well-being and social support for emerging adults differed depending on the
source of support. Specifically, they found that only the support of friends enhanced students' social relationships
by reducing feelings of loneliness; support from romantic partners enhanced psychological functioning by
lowering depressive symptoms; and support from family members significantly improved students' self-rated
physical health. It can be observed that social support impacts specific areas related to the source of support (e.g.,
support from friends helps alleviate loneliness). Therefore, the higher level of social support from family
compared to friends, as experienced by young adults affected by parental substance use, may be attributed to this
reason. Since parental substance use is a family issue, support from the family remains their primary source of
support.

3.2 Existential Gratitude

As shown in Table 2, the existential gratitude level among young adults affected by parental substance use had
an overall mean of 5.50 (SD=0.83), which is verbally interpreted as high existential gratitude. “I am grateful that
every crisis represents an opportunity for me to grow” got the highest mean of 6.03, verbally interpreted as high
existential gratitude. Conversely, “I wish I had never been born” got the lowest mean of 4.09, verbally interpreted as
neither low nor high existential gratitude.

Table 2. Existential gratitude level among young adults affected by parental substance use

Indicative Statement Mean SD Verbal Interpretation
1. My life is full of hardships and suffering, but I can still 5.95 1.21 High Existential Gratitude
count my blessings.
2. Tam grateful for my life, even in times of suffering. 5.82 1.33 High Existential Gratitude
3. Tamresentful that life has treated me unfairly. 4.85 1.57 Slightly High Existential Gratitude
4. Tam grateful that my inner resources have increased 511 1.33 Slightly High Existential Gratitude
due to overcoming adversities.
5. I'wish that I had never been born. 4.09 1.98 Neither Low or High
6. Iam grateful for the people in my life, even those who 5.26 1.32 High Existential Gratitude
have caused me much pain.
7. Istill feel bitter for all the bad experiences I have had. 5.02 1.59 Slightly High Existential Gratitude
8.  Iam thankful that I have something to live for, even 597 1.20 High Existential Gratitude
though life has been very hard for me.
9. lam grateful that every crisis represents an opportunity 6.03 1.08 High Existential Gratitude
for me to grow.
10. Igive thanks at the end of each day, even when nothing 591 1.09 High Existential Gratitude
goes my way.
11. Thave learned the importance of gratitude through 5.75 1.18 High Existential Gratitude
suffering.
12. Tam grateful that suffering has strengthened my faith 5.76 1.18 High Existential Gratitude
and character.
13. In desperate times, I am grateful for my faith that I will 598 1.15 High Existential Gratitude
overcome.
Overall Mean 5.50 0.83 High Existential Gratitude

These findings suggest that, despite experiencing challenging circumstances such as parental substance use,
young adults remain grateful and view these experiences as opportunities for personal growth. The circumstance
did not hinder them; instead, they used this as an opportunity for them to thrive and achieve greater heights.
However, on the statement “I wish that I had never been born,” young adults affected by PSU expressed a neutral
outlook. While it does not necessarily indicate low existential gratitude, the findings reveal conflicting views.
Some individuals may wish they had never been born, while others remain grateful for their existence.

Children affected by parental substance use are often expected and seen to be negatively affected by the
circumstance, so it is surprising to discover that they are still grateful despite what they have experienced, as this
led to their personal growth. One example can be found in a systematic review by Muir et al. (2023), which
explored the lived experiences of young people and children with parents who used substances. It highlighted
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that those children and young individuals who witnessed their parents abusing drugs are attempting to control
and reduce their vulnerabilities and develop resilience in the face of unforeseen, unfavorable, and frequently
stigmatizing events. These children's ability to recognize and manage dangerous situations exercised their agency
by ensuring their safety and well-being, taking charge of their surroundings, and establishing safe havens when
homes were potentially harmful.

A similar observation was made by Maina et al. (2021), where individuals who grew up witnessing a family
member abuse substances demonstrated remarkable resilience. This resilience enabled them to turn their lives
around and focus on healing and rehabilitation despite the early trauma they experienced. They showed that they
could make suitable adjustments even in the face of adversity. Despite the risks associated with parental substance
use, these young adults used their agency and took it as an opportunity to take control of their lives.

3.3 Life Satisfaction

As shown in Table 3, the Life satisfaction level among young adults affected by parental substance use had an
overall mean of 5.45 (SD=1.04), which was verbally interpreted as extremely satisfied. The indicative statement
“In most ways, my life is close to my ideal” had the highest mean of 5.65 (extremely satisfied). Whereas “If I could live
my life over, I would change almost nothing” had the lowest mean of 5.18, which was verbally interpreted as slightly
satisfied.

Table 3. Life satisfaction level among young adults affected by parental substance use

Indicative Statement Mean SD  Verbal Interpretation
1. Inmost ways, my life is close to my ideal. 565 125 Extremely Satisfied

2. The conditions of my life are excellent. 544 138 Extremely Satisfied

3. Tam satisfied with my life. 560 137 Extremely Satisfied

4. Thave gotten the important things I want in life. 536 141 Extremely Satisfied

5. IfIcould live over, I would change almost nothing. 518 1.69 Slightly Satisfied
Overall Life Satisfaction 545 1.04 Extremely Satisfied

The result implies that these young adults perceive that their current life is close to their ideal life, significantly
contributing to their high life satisfaction. However, it is important to note that the indicative statement "If I could
live my life over, I would change almost nothing" received a slightly lower mean. This indicates that although
they may see their life as close to their ideal, there might still be desired improvements if they could live their life
over. In a study done by Li et al. (2021), they looked at how internalizing issues and social support affect life
satisfaction in emerging adults who have experienced psychological abuse as children, as well as the mediating
and moderating roles these factors play. The results indicated a negative link between life satisfaction among
young Chinese adults and psychological abuse experienced as children, which was consistent with what they
hypothesized. This discovery offered more proof that psychological abuse throughout childhood compromises
Chinese young adults' life satisfaction.

However, their findings were contrary to the results of the present study. Here, although the young adults
experienced parental substance use, they were still able to be extremely satisfied with their lives. One probable
reason is the personal agency utilized by these young adults. Veronese et al. (2020) conducted a study with
Bedouin children chronically exposed to military violence. Their investigation found that younger children and
girls could utilize their agency, which helped increase their life satisfaction. They discovered a direct relationship
between the predictor, agency, and life satisfaction. This discovery shows that in situations where trauma is still
present, this direct effect appears to support the role that agency plays in triggering life satisfaction. Thus, the
agency was a short-term enhancer of life satisfaction and, over time, a protective factor against trauma. These
young people may be comparable in that they could exercise their agency and maintain a sense of fulfillment
despite being placed in such difficult circumstances.

3.4 Impact of Existential Gratitude to Social Support

As shown in Table 4, existential Gratitude (p=0.677, p<.001) influenced or impacted Social Support. The r-square
r= 0.386 signified that about 38.6% of the variability of Social Support can be explained by Existential Gratitude.
Other variables can explain the 61.4%. The results show a significant positive association between social support
and existential gratitude. That is, an increase in existential gratitude predicts increased social support. This
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relationship may be attributed to the fact that as young adults experience positive emotions, such as existential
gratitude, are more likely to seek out and perceive social support.

Table 4. Regression analysis on the impact of existential gratitude level to social support level among young adults

Model Unstandardized B Standardized Beta

Coefficients Coefficients p-value R-square
1 (Constant) 1.731 0.002 0386
Existential Gratitude 0.677 0.621 <0.001 ’

These findings can be supported by a study conducted by Kardas and Yalcin (2021), wherein they also cited the
works of Fredrickson in 2004. They stated that gratitude broadens one's perspective, enabling new ideas and
activities to be adopted. This, in turn, enhances well-being and helps build personal resources. After careful
analysis, they discovered that gratitude boosts one's sense of perceived social support, strengthens interpersonal
ties, increases self-worth, and promotes self-mastery. Furthermore, the association between gratitude and social
support was also established by Chang et al. (2023). During the COVID-19 pandemic, they examined the link
between college students' gratitude and leisure social support. Upon investigation, they found that the two have
a positive relationship, which supports the association between existential gratitude and social support in this
study.

3.5 Impact of Social Support on Life Satisfaction

As shown in Table 5, Social Support (p=0.676, p<.001) influenced or impacted Life Satisfaction. The r-square=.340
signified that about 34.00% of the variability of Life Satisfaction can be explained by Social Support. Other
variables can explain the 66.00%. The results suggest that social support is a significant predictor of life satisfaction
among young adults affected by parental substance use. Therefore, increased social support experienced by these
young adults may lead to higher life satisfaction. Although other factors affect life satisfaction, social support
accounts for 34% of the cases.

Table 5. Regression analysis on the impact of social support level on life satisfaction level among young adults
Model Unstandardized B Standardized Beta

Coefficients Coefficients p-value R-square
1 (Constant) 1.796 0.003 0.340
Social Support 0.676 0.583 <0.001 ’

This finding was consistent with previous studies. A study by Evans et al. (2022) found that having an adult family
member as a social support system was associated with fewer mental health symptoms and higher levels of life
satisfaction. One-third of those surveyed said they would most likely turn to their biological parent for assistance
when needed, and this type of support was associated with higher levels of life satisfaction than other forms and
sources of support. Also, this result was in line with the research by Bi et al. (2021), which looked at the connections
between life satisfaction and perceived social support from different sources in early adolescents' social contexts
(friends, family, classmates, and teachers, for example). A positive correlation was found between adolescents'
perceived social support and their life satisfaction. The association was highest for family support, followed by
instructors and classmates, and poorest for friend support—suggesting how essential parent support is.

3.6 Impact of Existential Gratitude on Life Satisfaction

As shown in Table 6, existential Gratitude (f=0.720, p<.001) influenced or impacted Life Satisfaction. The r-square
r=0.334 signified that about 33.4% of the variability of Life Satisfaction can be explained by Existential Gratitude.
Other variables can explain the 66.6%. Existential gratitude significantly predicted life satisfaction. This suggests
that an increase in existential gratitude would lead to higher life satisfaction, while a decrease in existential
gratitude would result in lower life satisfaction. Although existential gratitude accounted for only 33.4%, it was
significant.

Table 6. Regression analysis on the impact of existential gratitude level on life satisfaction level among young adults
Model Unstandardized B Standardized Beta

Coefficients Coefficients p-value R-square
1 (Constant) 1.487 0.023 0334
Existential Gratitude 0.720 0.578 <0.001 ’
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Although limited studies have directly examined the relationship between existential gratitude and life
satisfaction, much previous research has explored general gratitude and its connection to life satisfaction. The
findings of these studies were consistent with the results found here. Unanue et al. (2019) claimed that there was
a spiral relationship between life satisfaction and gratitude. Their longitudinal study revealed that, after a few
months, individuals who initially displayed higher levels of gratitude subsequently exhibited better life
satisfaction when reassessed. The results were similar when conducted in reverse, showing that people who
initially had higher life satisfaction also displayed increased levels of gratitude over time. This observation led to
the conclusion that, in the same way that life satisfaction predicted gratitude, gratitude predicts life contentment.

Furthermore, Cunha et al. (2019) demonstrated both the causal link and the association between gratitude and life
satisfaction. Participants in their experiment were randomly assigned to different groups: the hassles group, the
neutral events group, and the gratitude group. Each group was exposed to specific treatments and asked to
respond to a life satisfaction scale. The study's conclusions revealed that the gratitude intervention significantly
improved life satisfaction while reducing depressive symptoms and negative effects.

3.7 Mediation of Social Support to Existential Gratitude and Life Satisfaction

A mediation analysis was performed to assess the mediating role of social support in the linkage between
existential gratitude and life satisfaction. The results revealed that the total effect of Existential Gratitude on Life
Satisfaction was significant (p=-0.438, z=2.57, p=0.010). With the inclusion of the mediation variable (Social
Support), the impact of Existential Gratitude on Life Satisfaction was significant (3=0.438, z=2.57, p=0.010). The
indirect effect on Life Satisfaction through Social Support was significant ($=0.282, z=2.98, p=0.003). The bias-
corrected bootstrap confidence interval for the indirect effect was based on 1,000 bootstrap samples and was
entirely above 0 (0.101 to 0.472). This showed that the relationship between existential gratitude and life
satisfaction was partially mediated by social support, accounting for 39.2%.

Moreover, to further verify the results, the Sobel test was performed. The Sobel test was a simple test statistic
proposed by Sobel (1982). It was used to test the hypothesis that the relationship between the independent variable
(X) and the dependent variable (Y) was mediated by a third variable (Z), indicating an indirect relationship
between X and Y through Z. In other words, it examined whether the inclusion of a mediator (M) in the regression
analysis considerably reduced the effect of the independent variable (X) on the dependent variable (Preacher,
2020). With a calculated score of 2.89, the results indicated that social support significantly mediated the
relationship between existential gratitude and life satisfaction. If the z-score was more significant than 1.96, then
the mediating variable significantly mediated between X and Y.

The results suggest that social support only partially mediated the relationship between existential gratitude and
life satisfaction among young adults affected by PSU. This implies that young adults with high levels of existential
gratitude tend to experience strong social support, positively impacting their life satisfaction. Simply put, those
with high existential gratitude are more likely to perceive and seek social support, and this social support helps
them achieve life satisfaction amidst being affected by parental substance use. However, existential gratitude may
still affect life satisfaction, with or without the presence of social support. That is, a young adult affected by
parental substance use may still be satisfied with life by practicing gratitude and with or without support from
other people.

This was somewhat inconsistent with the findings of Zhou et al. (2019), who found that social support mediated
the relationship between gratitude and life satisfaction. Here, they investigated adolescents' life satisfaction and
gratitude after a tragedy and discovered a direct and positive correlation between life satisfaction and gratitude.
The direct relationship between gratitude and life satisfaction was insignificant. However, social support —one of
the study's mediating variables —had a significant indirect relationship with gratitude and life satisfaction. This
suggested that cultivating gratitude enhances life satisfaction by fostering the long-term development of social
and psychological resources. This research also emphasized how crucial social support was for adolescents' life
satisfaction following natural disasters like earthquakes. El Keshky et al. (2023) found similar results in their study
exploring the relationship between gratitude and life satisfaction among older individuals. Their study suggested
that individuals who expressed more gratitude also reported higher levels of life satisfaction. Additionally, it was
found that social support mediated the relationship between gratitude and life satisfaction.
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3.8 Proposed Program

After analyzing the study results and identifying the indicators where young adults needed intervention, the
study led to the development of the S.U.B.S. program (see Table 7). This program aims to enhance social support,
existential gratitude, and life satisfaction among young adults affected by parental substance use. S.U.B.S. is a
feasible and cost-effective initiative utilizing support groups and seminars to achieve its goals. The program can
be utilized by government agencies like the Department of Social Welfare and Development (DSWD) or non-
government organizations aiming to address the effects of parental substance use on families. Implementation
could involve identifying individuals currently affected by substance abuse within their families and inviting
them to participate in the program. To ensure the program's effectiveness, participants' social support, existential
gratitude, and life satisfaction levels should be assessed before and after each session. As an outcome, at least 75%
of young adults are expected to show improvement in these areas.

Table 7. Action plan for S.U.B.S. (Support Using Basic Sources) Program

Area of Concern Goals and Objectives Activities R Persor.l Time Frame Su‘c cess
esponsible Indicators
Social Support To be able to form a support group for ~ We Got Us: A Department of Seminars may 75% of young
Level among young adults affected by parental Support Group for  Social Welfare be conducted at  adults
Young Adults substance use where they encourage Young Adults and least once a experiencing
Affected by the sharing of personal Navigating Development year, whereas parental
Parental experiences, acquire applicable coping  through Parental (DSWD) or social support substance use
Substance Use mechanisms, and establish a secure Substance Use. other non- groups may be  have
and encouraging environment to government gathered at experienced
whom young adults can go for agencies least once a improved

support.

month.

social support
from friends.

Existential To educate young adults about Grateful through Department of At least once a 75% of young

Gratitude Level existential gratitude and its benefits Pain: A Journey of ~ Social Welfare year adults

among Young and promote its practice in the context ~ Continuing Life and experiencing

Adults Affected of parental substance use. Amidst Parental Development parental

by Parental Substance Use (DSWD) or substance use

Substance Use other non- have attained a
government higher level of
agencies existential

gratitude.

Life Satisfaction

This will enable young adults to

Contentment and

Department of

At least once a

75% of young

Level among embrace unfavorable life situations, Regret: Accepting  Social Welfare year adults

Young Adults encourage self-regulation to heal Life’s Adversities and experiencing

Affected by emotionally and value both the good Brought by Development parental

Parental and bad aspects of life. Parental Substance  (DSWD) or substance use

Substance Use Use other non- have acquired a
government higher level of
agencies life satisfaction.

The proposed program consists of three components. The first component, "We Got Us: A Support Group for
Young Adults Navigating Parental Substance Use," aims to enhance social support. Through this support group,
young adults can increase their social support by connecting with peers facing similar challenges. The findings
indicate that social support from friends is perceived as the lowest, highlighting the need for expanded networks.
This support group will help young adults build relationships with others who understand their experiences,
providing a safe space for sharing and confiding. Consequently, this can enhance their overall social support
levels.

The second component is “Grateful through Pain: A Journey of Continuing Life Amidst Parental Substance Use.”
This seminar targets young adults affected by parental substance use, educating them about existential gratitude,
its benefits, and practical ways to incorporate it into their daily lives. Participants will learn various gratitude
activities they can practice regularly. This component, which focuses on psychoeducation, operates on the
principle that individuals can begin to heal from trauma or suffering when they understand what they are
experiencing and learn effective coping strategies.
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Lastly, the component “Contentment and Regret: Accepting Life’s Adversities Brought by Parental Substance
Use” will be implemented to enhance life satisfaction. Similar to the second component, this program uses
seminars and activities that focus on accepting the negative circumstances that these young adults face. The aim
is to increase their life satisfaction by helping them come to terms with and accept these adversities.

4.0 Conclusion

After analyzing the data gathered, the study concluded the following: Young adults affected by parental
substance use experience high social support, with slightly higher support from family than friends due to the
stigma and shame associated with parental substance use, which often leads them to seek support from family
rather than friends. Despite their circumstances, these young adults still exhibit high existential gratitude,
viewing their crisis as an opportunity for personal growth. They also perceive their current lives as close to their
ideal, contributing to high life satisfaction, although they may still desire improvements if given the chance to
live their lives over. The study found that existential gratitude influences social support, predicting increased
social support with increased gratitude. Additionally, social support predicts life satisfaction among these
young adults, suggesting that increased social support can lead to higher life satisfaction. Furthermore,
existential gratitude also predicts life satisfaction, implying that changes in gratitude levels directly impact life
satisfaction. While social support positively affects life satisfaction and partially mediates the relationship
between existential gratitude and life satisfaction, existential gratitude can still influence life satisfaction
independently of social support. Lastly, the study suggests that young individuals affected by parental
substance use would benefit from a program designed to enhance their levels of existential gratitude, social
support, and life satisfaction.
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Abstract. The Department of Public Works and Highways (DPWH) plays a critical role in shaping
infrastructure projects in the Philippines, with field engineers at the forefront of any project execution. This
study was conducted to determine the factors influencing the performance of field engineers at the DPWH,
considering the individual, team, and organizational factors. Using a descriptive-correlational research
design, the study was conducted at DPWH Eastern Samar District Engineering Office, with 30 field engineers
who served as the respondents. Mean and standard deviation were used to analyze the data, while Pearson’s
correlation was used to test the hypothesis. The key findings revealed that factors such as technical skills
(r=0.306), experience (r=0.162), and motivation (r=0.332) have nothing to do with performance, with p-values
higher than 0.05. On a team level- leadership and management (r=0.407) are critical to success. Sufficient
resource allocation (r=0.356) drives better performance at the organizational level. The research stressed the
importance of providing continuous professional development to field engineers to enhance their technical
know-how and leadership capabilities. Likewise, supportive leadership that fosters collaboration and
communication among teams is vital to achieving project goals. On an organizational scale, efficient resource
management and well-defined policies are necessary for field engineers to perform effectively and
efficiently. It is suggested that to improve project outcomes, the DPWH should implement targeted training
programs, foster leadership that encourages teamwork, and ensure adequate resource distribution. Also,
refining organizational policies can help create a more structured and supportive environment for field
engineers to improve individual and team performance and ensure efficient use of resources, ultimately
enhancing infrastructure development in the Philippines.

Keywords: Field engineers; Organizational factors; Performance factors; Supervisory project management;
Transformational leadership.

1.0 Introduction

The Department of Public Works and Highways (DPWH) is a government agency in the Philippines that has been
instrumental in transforming the country's infrastructure by managing the planning, development, and upkeep
of numerous public works projects across the Philippines. Accordingly, field engineers are entrusted with the role
of overseeing specialized capacities, testing hardware, taking care of repairs, overseeing building projects, and
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conducting location assessments. They spend a small percentage of their time at an office (Thomas & Bhaumik,
2023), and they spend the larger part observing and assessing workers and machines on the field. Their essential
objective is to advance in general effectiveness and efficiency in their work environment (Cen et al., 2021).

Furthermore, utilizing specialized expertise to solve and resolve issues related to gear and systems. However,
while there is existing literature regarding factors influencing the performance of field engineers in different
manufacturing industries, limited studies focus on DPWH. Thus, this study was conducted to understand the
different factors that influence the performance of DPWH field engineers. Johnson (2024) indicated the need to
conduct a study relative to field engineers' performance to identify areas for training strategies, as inefficient
training strategies may impact how field engineers effectively contribute to organizational success. Additionally,
Bunner et al. (2019) speculated in their study the essence of understanding how field engineers perform their roles
for developing effective performance metrics. They indicated that management support and feedback
mechanisms play a significant role in improving their job performance.

The field engineer role is critical to project implementation success (Chan et al., 2019). Dacanay et al. (2023) opined
that the performance of field engineers plays a pivotal role in the successful implementation of projects undertaken
by the Department of Public Works and Highways (DPWH). Factors influencing the performance of DPWH field
engineers, including individual, team, and organizational factors, are crucial for enhancing project outcomes and
ensuring efficient resource utilization. The role of individual factors in influencing engineer performance in project
implementation is a complex interplay of technical proficiency, experiential knowledge, and intrinsic motivation.
Each of these elements contributes uniquely to the overall effectiveness and success of engineering projects, from
foundational infrastructure developments to cutting-edge technological constructions.

The growing body of research on this subject, both in the Philippines and in various international contexts, offers
a solid foundation for comprehending at the heart of an engineer's ability to contribute to a project effectively is
their technical skillset and depth of knowledge. This encompasses the basic competencies acquired through formal
education and the advanced proficiencies developed through continued professional engagement and learning.
Watts (2024) emphasizes the importance of continuous skill development and knowledge acquisition for
improving job performance, a concept especially relevant in the fast-paced and constantly changing engineering
field. This perspective is reinforced by Qi et al. (2024), who argue for the indispensable value of continuous
professional development programs in equipping engineers with the latest technological insights and standards,
directly influencing engineering projects' success. The complex aspects of engineer performance in project
implementation (Homthong et al., 2024).

It was revealed by Lim and De Guzman (2020) that motivational factors such as recognition, achievement, and
personal growth are pivotal in driving engineers' commitment and productivity in project execution. This body
of work highlights the universal truth that motivation and attitude are indispensable in fostering high-performing
engineering professionals capable of successfully progressing projects. Most companies are reliant on their teams
for creativity and productivity. They enhanced the team's performance by knowledge sharing (Vrontis et al., 2020).
The research of Nyfoudi et al. (2022) concluded that knowledge sharing mediates the relationship between
managerial skill and team performance, especially when the learning goal of the manager is higher.

Moreover, the foundational work of Saebah and Merthayasa (2024) on organizational culture posits that the
underlying beliefs, values, and principles that constitute an organization's cultural fabric significantly influence
its members' behaviors and attitudes, including their approach to project implementation. This perspective has
been corroborated by numerous studies, such as Mensah (2019), Srisathan et al. (2020), and Akanji et al. (2020),
demonstrating the profound impact of organizational culture on the performance of engineering projects. An
investigation made by Zhang et al. (2018) found that flatter organizational structures facilitate better
communication and collaboration among project team members, thereby improving project performance—a
finding that resonates with the experiences of Philippine engineering projects (Cruz, 2018).
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Similarly, Shakeri and Khalilzadeh (2020) underscore the importance of resource availability and organizational
backing in achieving project objectives. This is particularly relevant in the engineering context, where the
complexity and scale of projects demand substantial resources and robust support mechanisms. Studies
conducted by Santos (2019) revealed that effective resource allocation and comprehensive support systems
significantly enhance the efficiency and outcomes of engineering projects. This finding is mirrored in international
research by Zwikael et al. (2012), who noted the positive impact of adequate resource provisioning and
organizational support on project success rates across different countries. These insights collectively highlight the
critical role of resource allocation and organizational support in enabling field engineers to perform optimally and
deliver projects successfully.

The performance of engineers in public works and infrastructure transcends traditional productivity metrics,
requiring a nuanced understanding of the socio-technical systems within which engineers operate. This
understanding is premised on integrating social, technical, and environmental factors that collectively influence
project outcomes Josa & Aguado (2019). In the Philippines, for instance, the emphasis on technical competence is
complemented by a growing recognition of soft skills such as teamwork, communication, and leadership
(Mufaricha et al., 2021). Additionally, international studies have underscored the importance of socio-technical
competencies in navigating the complexities of infrastructure projects, which are often subject to varying degrees
of uncertainty and risk. These studies emphasize the need for field engineers in the Department of Public Works
and Highways to possess diverse skills beyond technical knowledge, including effective communication,
problem-solving abilities, and adaptability to changing circumstances. Furthermore, studies like Quezon
and Ibanez (2021) have identified the impact of management factors on the performance of field engineers.
Furthermore, Nejatyan et al. (2023) highlighted that project management performance and the application of value
engineering strategies are key factors affecting the performance of DPWH field engineers.

Thus, this study was conducted to identify factors influencing the performance of DPWH field engineers for
enhancing project outcomes and ensuring efficient resource utilization to maximize project success rates and
minimize delays and cost overruns to create specialized training programs, performance management systems,
and organizational policies designed to enhance the skills and effectiveness of DPWH field engineers. Specifically
looking at the individual, team, and organizational factors and their relationship to the performance of the DPWH
field engineers.

2.0 Methodology

2.1 Research Design
For this investigation, the researchers used a descriptive-correlational research design. The design is suited to the

study as it aims to explore and describe the myriad of factors traversing individual, team, and organizational
dimensions that influence the performa